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FOREWORD 


During the last 40 years National Council of Educational Research 
and Training (NCERT) has been working in collaboration with Central. 
Government, State Governments, State level institutions and Non- 
. Governmental Organisations (NGOs) on school education. Within 
this period it has taken up various projects to build a solid base of 
data and brought out documentations on significant aspects of school 
education. Two well-known documentations are - All India 
Educational Surveys and Educational Research Surveys. These 
publications form an integral part of NCERT's activities. 


Keeping in view the importance of relevant information on school 
education, it was proposed that State level studies in school education 
may be conducted with a view to record status, issues and future 
perspectives. : 


A National Advisory Group was constituted to prepare an 
approach paper and project implementation plan, which was 
discussed with the State authorities in various meetings organised 
for the purpose. The main questions which were discussed in 
Orientation: what is the state of art of school education, including 
Education for All, adult literacy, alternative schooling; what are the 
problems and issues connected with various levels of school 
education viz., Pre-Primary, Primary, Secondary and Senior 
Secondary Schools; what are the success stories of each State which 
could be replicated in other States; what are the gaps and emerging 
issues which need to be tackled effectively; what kind of incentives. 
are being offered to children of weaker sections; what is the role of 
non-governmental agencies; and how effective is community 
participation, academic support system and teacher professionalism? 


The Directors of State Councils of Educational Research and 
Training/State Institutes of Education (SCERTs/SIEs) were of the 
view that these questions are relevant and data be collected in the 
proposed State studies. The major objectives of State studies thus 
were identified as: 


* To study the progress achieved in development of school edu- 
cation, adult literacy and programmes of alternative schooling 
in the States/Union Territories during the last 50 years. 
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To identify the major policy initiatives taken, strategies adopted, 
innovations and experiments undertaken by the State/Union 
Territories to achieve goals and targets of Education for All. 


To identify the gaps and problems faced by the States/Union 
Territories in implementing the National and State level policy 
objectives of achieving Education for All, promoting quality of 
school education from Pre-Primary to Senior Secondary Classes, 
providing relevant curricula, modernising teaching-learning 
processes, etc. 


To study matters, such as provision of school facilities and 
their utilisation, incentives to children from the weaker sections, 
teacher professionalism, role of non-governmental agencies, 
community participation, academic support system, 
mobilisation of resources for education. 


To study implementation of educational schemes and moni- 
toring mechanism. 


To suggest strategies and a plan of action for the future so as 
to adequately address the issues/tasks which need to be 
resolved/fulfilled in the State/Union Territory keeping in view 
the feasibility and the need to meet the emerging future 
challenges of the new millennium. 


I express my gratitude to the members of the National Advisory 
Group who have rendered immense help in bringing out this report. 
I sincerely thank Ms. Nirmal Lather, Director, SCERT, Haryana and 
her able team who could complete the work in record time and have 
given it a professional touch. 


J.S. Rajput 
New Delhi Director 
November 2003 National Council of Educational 


Research and Training 


PREFACE 


The present report on School Education in Haryana, Status, Issues and 
Future Perspectives is the result of a systematic study conducted by 
SCERT, Haryana, Gurgaon under the kind guidance of the NCERT, 
New Delhi. The area of the study was very wide, each aspect of school 
education has been touched and each educational policy and programme 
implemented since the inception of Haryana State on 1st November, 
1966 has been presented with scenario, issues of equity, excellence 
and relevance and also future perspectives. The New Education Policy, 
2000 of Haryana State with its implementation strategies, quality 
‘improvement programmes undertaken and the concept paper on 
implementation of Sarva Shiksha Abhiyan in the State have been 
incorporated in the study. 

In the course of the study, a number of secondary sources have 
been tapped, about thirty eminent academicians, experienced teachers 
and administrators, especially Dr V.B. Taneja, Former Director, SIE 
were requested to express their views on various educational issues 
and schemes implemented or likely to be implemented. 

Various studies/investigations carried out through SCERT, State 
Education Department, NIEPA and the NCERT having direct learning 
on school education in the State have been looked into. t 

The entire report has been made into eleven chapters incorporating 
all aspects of school education, new interventions introduced from time 
to time, the problems and issues addressed and those which remain 
unresolved even today. 

Chapter 1 provides State scenario in respect of its demographic, 
social, economical and cultural features. It also highlights the 
organisational structure of existing school system of the State, depicts 
expansion and coverage of school education. The participation rates of 
girls and boys providing facilities, such as drinking water, separate 
urinals/lavatories for girls, special incentive schemes have been indicated 
with a focus on the developmental perspectives. 

Universalisation of Primary Education (UPE) has been the priority 
issue, information gathered in this regard has been incorporated in 
Chapter 2. The support of Centrally sponsored schemes, such as 
Operation Blackboard, DPEP in this section have been highlighted. 
Chapter 3 deals with Education for All with Focus on ECCE and Sarva 
Shiksha Abhiyan (SSA). Role of NGOs in UPE has also been presented. 
Chapter 4 deals with literacy, Non-Formal Education and Alternative 
Schooling and Education for children with special needs. Chapter 5 
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describes the secondary and senior secondary education in the State. 
It is further divided into three sections—Secondary Education, Senior 
Secondary Education, and Vocational Education with reference to 
structure, access, gender and Regional structure within the State. 

Chapter 6 accounts for the progress on the provision of school 
infrastructure and other facilities and depicts the role of Centrally 
sponsored schemes in this respect. Chapter 7 covers development of 
school level curriculum and strategies adopted with special reference to 
primary and upper primary level curricula and the textbooks so designed. 
The issue of the quality of school education with focus on teachers, 
teaching-learning processes and student evaluation form part of 
Chapter 8. Chapter 9 discusses the prevailing academic and 
administrative support system in the school education with mention of 
newly created structure. Support of National and Regional level 
organisation has been highlighted. Resources of school education in 
terms of availability of resources, Central, State and others, including 
Plan and Non-Plan share of school education, utilisation of resources 
have been presented in Chapter 10. Chapter 11 gives a brief resume of 
strengths and weaknesses of the State school education. It also highlights 
the emerging trends and thrusts of the new initiatives at the State level. 

I am thankful to all the learned contributors, faculty of SCERT, 
Shri M.S. Mor, Secretary, Board of School Education, Haryana, Bhiwani, 
staff of both the Directorates—Primary and Secondary to help bring 
this project a success. My special thanks are to Shri Rajdev Singh, 
Lecturer in English, DIET Iccus (Jind) for going through the report 
from the language point of view, Shri O.P. Manchanda, Project Fellow 
and Shri Rattan Lal, the Consultant of the Project. 

I would like to place on record the valuable advice, guidance and 
counsel made available by the State Level Advisory Committee set up 
for the Project. I would be failing in my duty, if I do not acknowledge my 
gratitude to Chairman and other Members of State Advisory Committee 
Shri P.K. Chaudhary, IAS, Commissioner-cum-Secretary, Government 
of Haryana, Education Department, Smt Surina Rajan, IAS, Director, 
Secondary Education, Haryana, Shri R.R. Banswal, IAS, Director, 
Primary Education, Haryana, Shri S.S. Kaushal (Retd.) Director, Primary 
Education, Haryana, Shri Ishwar Singh (Retd.), Director, SCERT, 
Haryana, Gurgaon with their enlightened guidance, moral support and 
encouragement. s ; 

I am also thankful to Academic Coordinator Shri H.G. Arora along 
with Shri R.P. Singh, Sr. Specialist, SCERT who offered unstinting 
cooperation and help in providing necessary information, records and 
documents needed in the course of analysis and critical approval of the 
system related to school education. 

NIRMAL LATHER 
Director 

SCERT Haryana 
GURGAON 


EXECUTIVE SUMMARY 


The status of education in the State of Haryana is evident from the 
steady pace of development in the past thirty-four years. After having 
reached a satisfactory degree of universalisation of primary 
education, the State is now concerned about the quality of education. 


CHAPTER 1 


Thirty-Four Years of School Education in Haryana 


The State 

Haryana is a land with an ancient past, a past of riches and plenty, 
a past of heroic struggles by its people. It was formed on 1 November, 
1966 on reorganisation of the State of Punjab. It covers an area of 
44,212. sq.mt which is just 1.34 per cent of the total area of the 
country. The State has four administrative divisions, 19 districts, 
47 sub divisions, 67 tehsils and 114 blocks. There are 107 municipals 
or statutory bodies and 6,955 villages. 


The demographic features of the State— 

— Increase in population, decrease in sex ratio, increase in 
population density; 

— Increase in literacy rates and in per capita income over the years 
has contributed a lot in development of the State. 


System of Education 


The present system of education (104243) was introduced just fifteen 
years back. The educational set up is headed by a Cabinet rank 
Minister of Education. Under the organisational structure 
Commissioner-cum-Secretary is the Chief Executive Officer of the 
education department. He is assisted by three Directors—Higher, 
Secondary, and Primary Education. At the District level, District 
Education Officers and District Primary Education Officers look after 
primary education and secondary education respectively. 
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Expansion and Coverage 


There has been phenomenal expansion in school education in 
Haryana since 1966. This has obviously improved the position of 
access and coverage in terms of rural, urban, gender and SC groups. 
It may be indicated that the number of primary, middle, secondary 
and senior secondary level schools have registered an impressive 
rate of increase from 1966-67 to 1999-2000. In 1966-67, there were 
4,450 primary schools, 735 middle schools and 597 high schools. 
This number has shown many fold increase. In 1999-2000 there 
were 10,560 primary schools, 1,795 middle schools and 3,915 high/ 
higher secondary schools. 

A similar situation is in respect of enrolment of students in these 
schools. In 1970-71, there were 8.59 lakh students enrolled with 
primary schools while in 1999-2000, this number stood at 20.83 
lakh showing almost two-and-a-half fold increase. In middle schools, 
the enrolment of students expanded nearly three fold from 3.36 lakh 
in 1970-71 to 9.10 lakh in 1999-2000. Likewise in respect of high 
and senior secondary education sector in 1970-71, there were 
1,66,952 students enrolled in the schools, whereas in 1999-2000 
the corresponding number rose to 2,98,953 registering an 
approximately two-fold increase. 

The number of teachers for different levels has also increased 
many folds. There were 13,078 primary teachers in 1970-71 that 
stood at 48,199 in 1999-2000. In middle schools, number of teachers 
was 7,958 in 1970-71 which rose to 8,203. In respect of high and 
senior secondary schools, the number of teachers was 19,381 in 
1970-71 and that increased to 55,304, approximately three-fold 
increase. 

In overall, the coverage in terms of number of schools, enrolment 
of students and number of teachers in the school sector of the State 
appears to be quite satisfactory. 


Participation of Girls 


The participation of girls and boys in terms of their enrolment in 
primary education was 28.9 and 71.1 per cent, respectively in 1970- 
71androse to 47.2 and 52.8 per cent in 1999-2000. In middle schools, 
enrolment of girls and boys was 21.4 and 78.6 per cent in 1970-71 
which stood at 43.7 and 56.3 per cent in 1999-2000. In case of high 
and senior secondary schools, percentage of girls and boys was 22.1 
and 77.9, respectively which increased to 39.7 and 60.5 in 1999- 
2000. 


Facilities 


The State has reasonable facilities with regard to drinking water, 
separate urinals/lavatories for girls in schools, yet the facilities need 
to be expanded to cover all the institutions/rural areas. 


= 
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Expenditure of the State 


Total educational expenditure of the state was 1245.72 lakhs in 1970- 
71 which stood at 115201.08 lakh in 1999-2000. The State 
percentage of Budgeted Expenditure on education to total Budget is 
19.95 which is lowest in the country, whereas national percentage 
is 19.6. The state allocation on education of the State GDP is 2.196, 
whereas Planning Commission recommends 696. 


State Level Policy Initiatives 


No major Commission has been constituted in Haryana to review 
the system of education during the recent past. However, a study of 
norms was undertaken by the Government in collaboration with 
NIEPA way back in 1981. The State Government undertook several 
measures to implement the National Policy on Education, 1986. A 
cabinet sub-committee was constituted to review and monitor the 
implementation of NPE. However, major thrust areas have been— 
— Universalisation of elementary education; 

— Eradication of illiteracy; 

— Vocationalisation of education; and 

— Qualitative improvement at all levels of education. 


Two important advisory and consultative bodies constituted by State 
Government are functioning. These are : 

— The State Advisory Committee on Education; and 

— The State Working Committee of National Foundation for 
Teachers Welfare. 


CHAPTER 2 


Universalisation of Elementary Education 
(With Focus on DPEP) 


Elementary education in the State of Haryana under different Five 
Year Plans has registered a consistent growth pattern. The National 
Policy of Education (NPE), 1986 had expressed strong political will 
and commitment to the universalisation of elementary education. 
Hence, the State decided to bring children in the schools for 
completing their primary education and also focussed on substantial 
improvement in the quality of education and to develop the base for 
proper development of education. 


Progress of UEE Since 1986 


The universalisation of elementary education since 1986 has 
been remarkable in terms of the enrolment of the children in primary 
schools, including girls and SCs. The Government of Haryana has 
been able to provide primary schools almost within 1 km of walking 
distance. : 

The assessment surveys conducted in seven DPEP Districts of 
the State indicate good results in the performance of students for 
which the evaluation studies were conducted by the SCERT or other 
agencies. 

For middle school, a student. has to walk a distance of 1.80 km 
, thus walking distance for the students of middle schools has been 
reduced from 3.88 km (1966) to 1.80 km (1992). 

Government middle schools have increased from 704 (1966) to 
1.192 (2000), an increase of 69.3196 while Non-Government schools 
have increased from 31 to 603, an increase of 18.45 times. 


Some Concerns in Respect of UEE 


Although significant progress has been recorded in the field of 
education in the past five years still a lot has to be achieved in tangible 
terms. Some of the specific areas may be mentioned as follows: 

— Remarkable progress has been made in enrolment at primary 
level of education in respect of SC children. It increased from 
1.64 lakh in 1985-86 to 5.54 lakh in 1999-2000. It indicates 
that the growth in enrolment of SC children is impressive and 
substantial but still away from universal enrolment. 

— The drop-out rates of SC children has been very high. 

— The drop-out rates of SC girls is relatively higher than SC boys. 

— Inadequate school infrastructure, poor quality of education, no 
use of instructional material, absenteeism and lack of motivation 
among teachers have resulted in poor quality of education. 

— Dropping out of school and lower than desired achievement levels 
of children result in substantial wastage. 

— Haryana Education Department shall continue to lay stress on 


the retention of students, especially girls, SCs and students from 
weaker sections of society. 


Punjab Primary Education Act, 1960-61 


This Act has been extended to Haryana. It aims at ensuring free and 
compulsory education of children in the State. 


Various Incentive Schemes of the State 


The State Government is determined to achieve universalisation of 
primary education since the inception of the Haryana. To achieve 
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this objective, a number of incentive schemes have been introduced 

by the Government from time to time. These incentive schemes are 

as under: 

— Attendance Prize to Scheduled Caste Girls; 

— Free uniform to girls belonging to Scheduled Castes / Weaker 
Sections; 

— Free stationery and writing material; 

— Book Banks; 

— Special incentive scheme for children of nomadic tribes; 

— Pre-matric scholarship; and 

— Stipend to students belonging to denotified tribes 


Centrally Sponsored Schemes 


The implementation of centrally sponsored schemes has been taken 
up in all earnestness. 

Operation Black Board Scheme was implemented in the State 
in 1987 in a phased manner. During every successive academic year 
20% CD Blocks/Municipal wards were covered under this scheme. 
An amount of Rs 7215/- per Government Primary School was provided 
for minimum essential equipments and teaching-learning materials. 
State Government provided a sum of Rs 200 lakh for construction 
and repair of buildings of primary schools every year. About 950 
teachers ( of whom 25% were women approximately) were recruited. 
About 40,000 teachers were given orientation/training for using 
Teaching Learning Materials including various kits under PMOST 
and SOFT, National Schem.s for in-service training of school teachers. 

The District Primary Education Programme in Haryana was 
launched on 11 March, 1994 in the selected Districts—Hisar, Jind, 
Kaithal, Sirsa. Later on in phase-II three more Districts namely, 
Gurgaon, Bhiwani. Mahindergarh were also added to this programme. 
The activities undertaken under the programme were : 

— Teachers training and workshops: 

— Development of textbooks and teaching learning material; 

— Civil works; 

— Girls Education and Women Empowerment; 

— Early Child Care and Education; 

— Non-formal Education; 

— Media and Mass Mobilisation; 

— Distance Education Programme; 

— Integrated Education for Disabled; 

— Strengthening of DIETs, SCERT and establishment of 
SIEMAT; and 

— Formation of VECs and VCCs. 
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CHAPTER 3 


Education for All (With Focus on Pre-School 
Education and Sarva Shiksha Abhiyan) 


Pre-School Education (ECCE) 


NPE, 1986 viewed ECCE as a feeder and support programme for primary 
education and as a support service for working women. 
ECCE programme in Haryana includes: 

(a) Integrated Child Development Services (ICDS); 

(b) Balwadis and Day Care Centres run by social welfare; and 

(c) Pre-primary school run by State Government 
Under DPEP, ICDS centres have been strengthened by providing 
training and material support and synchronisation of training of 
Anganwadis centres and primary schools. 

Playway activities based booklet on ECCE has been developed and 
sent to all Anganwadi Centres. Anganwadi Centres have been provided 
with educational kits, tat-pattis, weighing machines and other playway 
material under SSA, State Government proposes to start pre-primary 
class in each primary school. 


Role of Non-Government Organisations (NGOs) 


Non-Government organisations include recognised aided and 
recognised unaided schools in the State. These organisations are 
playing a significant role in managing school education in the State, 
particularly from the middle to senior secondary level. They manage 
18.396 of primary schools, 33.696 middle schools, 36.196 high schools 
and 24.496 senior secondary schools in the State. The privately 
managed institutions receive 75% of grants-in-aid from the State 
Government. x 

Besides, there are some voluntary organisations, trusts and 
societies managing educational institutions at various levels in the 
State. i 

Schools are generally opened or upgraded on demand from the 
community. The community provides land and building for making 
schooling facilities at door-step of most of the habitations. Parent 
Teacher Associations (PTAs) have also been constituted on the basis 
of model bye-laws. 


Single Teacher Primary Schools 


The State Government is determined not to have any single teacher 
school in the State and sanctions two posts of primary teachers for 
each school as and when the permission to open new schoolis accorded. 


; 
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Sarva Shiksha Abhiyan 


Sarva Shiksha Abhiyan : The plan of SSA has been worked out in 16 
Districts of the State excluding three DPEP-II Districts 
namely,Gurgaon, Bhiwani and Mahindergarh. Under SSA the 
following areas have been identified for focussed attention : 
(i). Education of girls 

(ii) Education of deprived sections of society (SC and weaker 
sections) 

(iii) Education for children with special needs 

(iv) Early childhood care and education 

(v) Out of school children including non-starters 

(vi) Urban deprived children 

(vii) Community ownership of institutions 
(viii) Computer education 

(ix) Need-based curricular activities 

(x) Improving school facilities 


CHAPTER 4 


Literacy, Alternative Schooling and Education for 
Children with Special Needs 


Literacy figures of the State reveal that during last thirty-four years 
there has been a phenomenal growth of literate population in the 
State. The literacy rate for the population aged 7 years and above 
increased from 55.8596 in 1991 to 68.5996 in 2001 registering an 
increase of 12.7496. Most significant achievement of literacy has 
been noticed among women, i.e, from 40.4796 in 1991 to 56.3196 in 
2001 showing an increase of 15.84%. : : 

These facts reveal that consistent efforts have been made at 
State level to eradicate illiteracy through various intervention 
programmes during last decade. 

With regard to literacy position of SC communities in the State, 
it was witnessed that literacy rate in respect to SC population though 
higher than the National average, but in case of urban SC population 
is lower than the National average (8.69%). r 


Major Programmes of Literacy 
The National Adult Education Programme was launched in the State 
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for promoting literacy among adults of 15 to 35 years age-group. 
The voluntary agencies are making an all-out efforts to make persons 
literate, especially in the rural areas. There are 52 voluntary agencies 
working in the State. 

Jan Shiksha Nilayams have been functioning in the State under 
the centrally sponsored scheme for the post literacy programmes. 

The Nehru Yuwa Kendras have also undertaken the task of 
eradication of illiteracy in the State. 

Bharat Jan Vigyan Samiti has taken an active role in creating 
conducive environment for learning in the TL campaign Districts 
through mass literacy campaigns. 


Non-Formal Education 


The scheme of non-formal education in the State was started in the 
year 1974-75. The scheme was started for the education of children 
in the age group 11-13 years and for scheduled castes and girls. 
Under this programme, drop-out children were given education for 
six months and were prepared for the Class V examination. In 1985- 
86, there were 4,810 centres at primary level and 21 at middle 
level. The beneficiaries were 1,40,378 at primary level—74,070 boys 
and 93,308 girls. At the middle level the number of beneficiaries 
were 380—342 boys and 38 girls. The number of beneficiaries 
belonging to SC were 45,369 at primary level and 57 at middle 
level. Budget provision for the same period was Rs. 100.20 lakh. 


Alternative Schooling 


This scheme was launched in March 1997 in DPEP Districts. Now a 
strong network of 1,105 Alternative Schooling Centres has been 
established. Twenty- four thousand and four hundred eighty three 
children who have dropped or have never attended so far are enrolled 
in these centres to provide school equivalent education. The duration 
of alternative schooling is of three hours. Instructors are paid at 


the rate of Rs 800/-pm and supervisors at the rate of Rs 2000/-pm 
including TA/DA. 


Education of Children with Special Needs 


The State of Haryana initiated centrally sponsored scheme— 
Integrated Education for Disabled Children (IEDC) in 1987. The State 
IEDC Cell was established at SCERT, Gurgaon and 12 IED centres 
are functioning in twelve Districts ,i.e.,—Gurgaon, Rohtak, Hisar, 
Jind, Sonipat, Kurukshetra, Bhiwani, Karnal, Ambala, Sirsa, 
Faridabad, Rewari. Under this programme, 488 schools are 
functioning for such students studying in Classes I - XII. The disabled 
children being covered under the scheme are 2,620. 
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Recently, 26 new centres have been opened in the State covering 
135 schools within the periphery of 8 km. These IED centres are looked 
after by a trained Resource Teacher. Resource teachers help the 
disabled children for their integration and rehabilitation. A number 
of incentives are provided to these children under the scheme. The 
pass out children (disabled ) for the last three sessions are 395, 
386 and 392 for Classes VIII, X and XII. 


Role of NGOs for the Disabled 


The NGOs involved in the education of disabled children in the State 
are:- 
— Association for the Welfare of Handicapped at Faridabad 
— The Spastics Society of Northern India, New Delhi 
— National Association for Blind, Faridabad 
— The NGOs are covering 142 schools and number of beneficiaries 
are 228. 

Social Welfare Department also helps such disabled children who 
have been integrated in schools in terms of stipend. These disabled 
children are different from the beneficiaries of IEDC scheme. 


CHAPTER 5 


Secondary and Senior Secondary Education 


Secondary Education in Haryana has two major stages,— High School 
Classes (IX - X) and Senior Secondary Classes (XI to XII ). The number 
of secondary and senior secondary students in 1991-92 was 16,58,465 
with net increase of 12,82,385, i.e., 34.196. In case of SC students, 
enrolment in 1991 was 2,74,125 with net increase of 2,43,508 between 
1966-92. Girls enrolment in general category increased by 58.996 and 
for SC girls enrolment by 26.76% at high /senior secondary stage. 

For a secondary school, a student has to walk a distance of 2.33 
km, thus the walking distance for the students has been reduced 
from 5.06 km (1966) to 2.33 km (1992). 

Government High and Senior Secondary Schools increased from 
440 in 1966 to 2,062 in 1999-2000, a 4.68 times increase and Non- 
Government schools increased from 157 in 1966 to 1,413 in 1999- 
2000, 8 times increase. 

A number of incentives are provided to attract the children 
belonging to scheduled castes and weaker sections to schools, such 
as free uniforms, free textbooks, free stationery and scholarships to 
brilliant students. 
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State adopts NCERT curriculum and textbooks for its high and 
senior secondary classes. 


For talented students of Class X, SCERT organises coaching 
classes to prepare for NTSE, these students are selected by SCERT 
on the basis of screening test conducted at State level. 


In order to review and co-ordinate various activities of education, 
an eighteen member State Advisory Board has been formed under 
the Chairmanship of HE Governor of Haryana, Finance Minister, 
Education Minister, Secretaries for Finance, Education, Social 
Welfare Departments and Special Secretary to Chief Minister as other 
members. 


Haryana Board of School Education started open school system 
in Haryana on the pattern of National Open School. 


State Education Department, revised and modified courses of 
study for Classes I-X. Téxtbooks based on revised syllabi were 
prepared and introduced in 1985-86 up to Classes I-VIII. 


Senior Secondary State—Introduction of 10+2+3 System 


Haryana Education Department introduced two main streams of 
senior secondary education—Vocational and Academic. In the 
academic stream, Science Group, Humanities Group, Commerce 
Group were introduced. The Socially Useful Productive Work (SUPW) 
was made an integral part of 1042 scheme of studies. Later on Moral 
Education was also introduced as compulsory subject. 


Orientation courses of Lecturers—Physics, Chemistry, 
Mathematics, Biology and Principals were got organised for smooth 
switch over to +2 level. 


Pre-service teacher education courses were also restructured. 
Vocational Stream L 


Vocational education stream was given to Department of Industrial 
Training and Vocational Education and final examination presently 
is conducted by Board of School Education, Haryana, Bhiwani. 
Matric pass students can get admission under this scheme. Nineteen 
Vocations are being run in 116 vocational education institutions. 


The scheme of study and the syllabi for all vocational courses 
introduced were prepared in collaboration with NCERT, New Delhi. 
Three subjects namely, English, Hindi and General Foundation 
course have been included as compulsory subjects. 


Pass out students of some of the vocations get apprenticeship 
under Apprenticeship Act. 


Future Perspectives 


The future plans for an effective and viable vocational education emerge 

as: 

— Networking of trades in terms of the local needs and resource 
characteristics. 

— Use of vocational guidance and counselling. 

— Provision of adequate equipments and infrastructure. 

— Training of teachers/instructors. 


CHAPTER 6 


School Infrastructure and Facilities 


In the primary school sector of Haryana, lot of effort seems to have 
been made towards augmenting school infrastructure and facilities. ` 


Provision of School Buildings/Classrooms and Facilities 


With the creation of separate Directorate of Primary Education in 
Haryana, there have been incessant and strenuous efforts to achieve 
amajor breakthrough in providing additional rooms and new buildings 
for schools. With the active involvement of the District Administration 
in the building activity, 2,067 additional classrooms and 1,472 toilets 
were constructed during 7th Five-Year Plan (1985-90). 

During Ist year of the implementation of Jawahar Rojgar Yojna, 
878 additional classrooms and 75 toilets were constructed.. Nine 
hundred fifty one more additional classrooms and 65 toilets were 
constructed under the scheme during 1990-91. 

In addition, 488 Government primary schools buildings with 2 
classrooms, a verandah and toilets have been constructed with the 
financial assistance of 4.88 crore received from Central Government. 

A sum of 115.60 lakh by JRY and a sum of Rs 138.72 lakh by 
Central Government was sanctioned and placed at the disposal of the 
education Department for the construction of 483 additional 
classrooms, verandah and toilets during 1991-92. 

According to Sixth All India Educational Survey, 172 primary 
schools in Haryana still needed buildings, 4,828 had pucca buildings 
out of 5,206 primary schools; 76.95% had drinking water facilities. In 
the year 1993-94, an amount of 100.00 lakhs and 40.0 lakh was made 
available for construction and repair of primary school buildings. In 
the 8th Five-Year Plan, it was proposed to provide 1150.0 lakh for 
construction work. In this year, 150.0 lakh were provided by Central 
Government under JRY. 
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Every year, Haryana Government provides Dari-Pattis to primary 
schools. In the year 1993-94, 15.0 lakh were spent under the scheme. 
In the year 1995-96, 200.0 lakh were sanctioned for construction and 
repair of school buildings /additional classrooms. 


Civil Works under DPEP 


Inthe year 1996-97, DPEP spent 145.417 lakh for construction of school 
buildings and 50.0 lakh for Dari-Patti. In the year 1997-98, 2454.14 
lakh for construction of school buildings were spent. 


Middle Schools 


In terms of Sixth All India Educational Survey, 1,418 out of 1,479 middle 
schools had pucca buildings; 92.56% had drinking water facilities, 
88.24% had urinal facilities, 72.8% had separate urinals for girls. 


Secondary Schools 


Necessary conditions are laid down under Haryana Government 
for the recognition of the schools to be run under private 
management. Under this provision, they are required taihave pucca 
buildings, proper sanitation facilities, furniture, laboratory and 
library. Every year State Government provides funds to District 
Education Officers for construction and repair of school buildings. 


CHAPTER 7 


Developments in School Curricula 


In the State of Haryana, SCERT at Gurgaon provides technical support 
to the State Government and its various constituents within the State 
for the formulation of curriculum and the preparation of textbooks for 
primary and middle level schools. For high and senior secondary level 
education, these functions are bestowed upon Haryana Board of School 
Education, Bhiwani. 


Curriculum Renewal at Primary Level 


A number of efforts have been made for the development of Primary 
curriculum at the state level. A Project—Primary Education 
Curriculum Renewal PECR (Project 2) a UNICEF aided project was 
undertaken by SCERT in 1979. Under this Project, curriculum was 
developed keeping in view: 

— Objective of universalisation of primary education 

— Development of effective teaching-learning material and textbooks 
— Developing simple and scientific methods for evaluation of 

students 
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After evaluation of the project activities, new curriculum was adopted 
in the State for comprehensive use. 

A Project—Developmental Activities in Community Education 
and Participation (DACEP—Project 3) was initiated in 1976. The 
Project aimed at—Developing Non-Formal Education Programmes for 
out of school children and adults and organising the educational 
activities for those who were partly or totally deprived of education. 

Project 2 and Project 3 provided a base for the process of 
curriculum renewal for formal and non-formal system of education 
up to the stage of primary schooling under the concept Minimum 
Learning Continuum(MLC). 

Under MLC concept, competencies in six areas of curriculum— 
Language, Mathematics, Environmental Studies, Healthy Life Skills, 
Socially Useful Productive Work and Creative Aptitude were identified 
to be developed by the learners who completed primary schooling. 

The Project—Comprehensive Access to Primary Education 
(CAPE- Project 5) was taken up in Haryana with a view to. 
decentralising the curriculum according to the needs and life 
situations of out of school children. 


Minimum Levels of Learning (MLL) 


The National Policy on Education (NPE), 1986 and POA, 1992 both 
have expressed and emphasized the need for all children to achieve 
minimum levels of learning. In Haryana, by the end of the session 
1992-93, the MLL concept was implemented throughout the primary 
level. 


Curriculum Development for Middle Classes (VI-VIII) 


After revising the curriculum of primary classes, Haryana Education 
Department decided to revise the curriculum for Classes VI-VIII and 
this work was assigned to SCERT in the year 1983-84. 

The SCERT organised a number of workshops subjectwise and 
classwise to develop curriculum. The revised curriculum was sent 
to Directorate for approval. Haryana Education Department drew a 
panel of talented writers and textbook writing work was allotted to 
them on commission basis. Writers were asked to complete writing 
wok in a record time of three months. Every month review meetings 
were also organised. i 

On receipt of manuscripts from writers, an editorial team of 
each subject and class was formed to finalise the MSS. After this, 
writers were asked to furnish final MSS for printing. 

The scheme of studies for middle classes includes—Hindi, English, 
mathematics, physical and life science, social science, third language— 
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Urdu/ Sanskrit/ Telugu/ Panjabi, home science / drawing / music/ 
agriculture, SUPW, health and physical education, co-curricular 
activities and moral education. 


Curriculum Development for Classes IX-XII 


Curriculum development for Classes IX-XII is entrusted with Haryana 
Board of School Education, Bhiwani. The HBSE adopted the textbooks 
prepared by NCERT for Classes IX-XII as such. 

Scheme of studies for Classes IX-X includes - Hindi, Mathematics, 
English, science, social science, Sanskrit/Urdu/Panjabi/Persian/ 
Telugu /commerce/economics/home science/agriculture/animal 
husbandary /drawing/music, dance/puppetry/theatre craft, physical 
and health education. 

Scheme of studies for Classes XI and XII—A student is required to 
take six subjects of study, three subjects Hindi, English, SUPW 
compulsory for all the students irrespective of group they opt for. The 
other three subjects shall be from the group offered by the candidates. 
Groups are—humanities, science, commerce. 


Arrangement for Preparation, Production and Supply of Textbooks 


The Department of Education prescribes syllabi and published 
textbooks for Classes I-VIII. Board of School Education prescribes 
and publishes textbooks for Classes IX-XII. A textbook cell is functioning 
in SCERT. There are alsoa few subject experts at the directorate level. 
Both wings prepare MSS of textbooks for Classes I-VIII through various 
means. Sometimes MSS are called from different publishers and 
selection is made on the basis of reports of reviewers. Sometimes 
writers are identified and asked to write textbooks against the payment 
ofroyalty. Board prescribes textbooks for Classes IX-XII and for these 
classes CBSE/ NCERT syllabi and textbooks have been adopted fully. 

Controller, printing and stationery of the State prints these books. 
Controller has his own outlets in all the Districts where books are sold 
to schools and booksellers. 


CHAPTER 8 


Quality of School Education 


The quality of school education is crucial to what we try to achieve 
and ensure in terms of individual and societal development, in 
promoting the faster acquisitions of life skills and all pervading social 
ethos..An individual teacher can have a powerful effect on his/her 
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students. To improve the quality of school, various institutes of teacher 
preparation have to receive special attention. 

The State has a number of such institutions to meet the demand 
for trained teachers for both primary and secondary level schools. A 
variety of teacher training institutions, such as DIETs, GETTIs, ETTIs, 
SCERT and College of Education are contributing to the teacher 
education system. The establishment of DIETs have improved the 
scenario of teacher education and strengthened the capacity of the 
State to meet its needs of pre-service and in-service teacher education. 


In-Service Education of Teachers 


The In-service education of teachers is an important programme of 
State Education Department. The SCERT organises in-service training 
programmes on a regular basis. Apart from this, special training 
programmes, orientation courses and workshops to prepare in-service 
teachers are also organised. 

A massive programme of in-service education was initiated in 
1973 for the primary teachers and in 1974 for secondary teachers. It 
was made a regular feature in the subsequent years in order to keep 
them abreast of the latest developments in pedagogy and content areas. 
The main purpose behind these special in-service programmes 
conducted every year is to promote in teachers the qualities of initiative, 
effectiveness and efficiency. 

The Haryana State introduced the 10+2 pattern of education 
from the academic session 1985-86. In order to have smooth switch 
over, Heads of institutions were got oriented in collaboration with 
NIEPA, New Delhi and lecturers of physics, chemistry, biology and 
mathematics were oriented in collaboration with Kurukshetra 
University, Kurukshetra and NCERT, New Delhi. 

Under National Policy on Education, 1986 massive teacher 
orientation programmes were organised for all categories of teachers 
for five years. 


Pre-Service Education 


Twelve DIETs, 14 GETTIs and 14 ETTIs are engaged in pre-service 
education to impart D.Ed. training for preparing primary school 
teachers, CP.Ed. for preparing PTIs and OT (Hindi/Sanskrit /Panjabi) 


for preparing language teachers 


Role of School Board in Improving Quality of Examination/School 
Education 


The Board of School Education, Haryana, Bhiwani was established in 
1969 under Board of School Education Act. The main functions of 
Board are: 
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— To prescribe courses of instructions, textbooks for school 
education; and 
— To conduct public examination for Classes VIII, X and XII. 

At middle, high and senior secondary levels, an inbuilt 
mechanism of testing is provided by way of objective-type and short 
answer-type questions with a view to de-emphasising memorisation. 
In order to control the habit of copying, the Board provides five 
different versions of question paper. The flying squads are deployed 
for controlling copying in examination hall and the police force is 
posted for controlling outside interference. On the spot evaluation 
system is followed to declare the results within stipulated time. 


Systems and Practices of Student Evaluation from Primary to 
Senior Secondary Stage 


The no-detention policy is in vogue at the primary level up to Class 
II and the heads of school complexes conduct public examination 
for Class V. At all levels of school stage two terminal testing— 
quarterly, half-yearly and annual examination are conducted. To 
implement comprehensive continuous evaluation process, a 
distribution of month-wise syllabus of all classes had been got 
developed and introduced in allthe schools. For annual examination 
for Classes V, VI, VII. IX and XI, a uniform testing throughout the 
State is followed. 

A comparative analysis of pass percentage of middle, high and 
sinior secondary classes in respect of boys-girls, urban-rural, 
Government - Private schools, SC children has been undertaken. 
The annual results of four years—1997-98, 1998-99, 1999-2000, 
2000-2001 and have been taken into consideration. 

There is regular decrease in pass percentage in all categories— 
girls - boys, urban-rural, Government-private schools and SC 
children. 

There is better pass percentage in case of girls, private schools 
and urban schools. 


CHAPTER 9 


Academic and Administrative Support System 


Academic Support System 


The overall concern of the academic support system is to raise the 
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competence level of the teachers, academic administrators, 
supervisors and other functionaries. To accomplish this specific 
structures and resources have been created and monitored so as to 
ensure quick and competent handling of the situation. The resource 
support institutions to bring about qualitative improvement in school 
education are : 

— State Council of Educational Research and Training (SCERT) 
— DIETs at District level 

— State Resource Centre (SRC) 


SCERT 


The main aim of the Council is to acquaint teachers with the 
innovations brought about in the field of school education through 
teacher-training programmes and workshops. Teachers training 
programmes are organised on three-tier basis—Training of Key 
Resource Persons (KRPs), Training of Resource Persons/Master 
trainers, training of teachers. In-service training is imparted by 
SCERT at State as well as District level while DIETs impart training 
at District level. 


Role of DIETs 


The DIETs are expected to serve the needs of teacher education in 
all respects in a particular District. They organise pre-service and 
in-service training of school teachers. There are 12 DIETs in the 
State. 

Under DPEP project, SCERT and DIETs are playing pivotal role. 
Training of Master trainers and teachers, preparation of teaching - 
learning materials and evaluation tools, capacity building of teachers 
to take up action research, preparation of teaching aids are main 
functions under DPEP. 


Block Resource Centre (BRC) 


The BRCs are academic resource centres located at block level for 
providing regular and continuing support to school system and its 
teachers. 


CRCs 


Under each CRC, there are 8 to 10 primary schools. Their roles and 
responsibilities mainly pertain to arrangement for various academic ` 
programmes. 


Administrative Support System 


Over the years, a plan of decentralisation in respect of both the 
primary and secondary education sectors has been enforced. 
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According to this plan in respect of primary education sector the 
structures at District and Block levels have been created and made 
functional. In the secondary education sector, district and sub- 
division levels have been established with a view to administer and 
supervise the school level performances in a speedy and expeditious 
manner. 

The Directorate of Education was bifurcated into Directorate of 
Higher Education and the Directorate of School Education. The 
Directorate of School Education was further bifurcated into 
Directorate of Secondary Education and Directorate of Primary 
Education in 1989. The Directorate of Secondary Education had a 
team of five Deputy Directors who were looking after the work of 
Secondary Education and in-service training of teachers. Deputy 
Director (Examination) looks after examination work of D.Ed. / O.T. 
Deputy Director establishment looks after the matters of school 
teachers and is assisted by an Assistant Director. Director of 
Secondary Education is also assisted by the Assistant Director 
responsible for Planning and Budget and Statistics. A post of Chief 
Accounts Officer exists. He is responsible for all matters pertaining 
to the accounts. 

A case study on co-ordination and linkages among different 
Directorates was conducted which suggested that a post of Director 
General (Education) may be created for liaison between the 


directorates and the secretary and all the three directorates should 
be housed in one building. 


Directorate of Industrial Training and Vocational Education 


Vocational Education at 10+2 stage is looked after by this Directorate. 
The Directorate is headed by a Director who is assisted by Joint 
Director and Deputy Director Industrial Training and Vocational 
Education. He looks after the academic and administrative 
responsibilities and is assisted by three officials namely, Assistant 
Director Training, Assistant Director for Planning and Budget, 


pa gs Director for Planning and Budget for Vocational Education 
only. 


CHAPTER 10 


Resources for School Education 


The State domestic product on State income may be viewed as the 
ability of the State to make resources available for education. In 1999- 
2000 only 2.1 per cent of the SDP was spent on education and 
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Planning Commission has recommended a minimum of 6% of the 
SDP to be spent on education. 

With regards to financing of school education in Haryana, itis the 
State Government which shoulders the largest responsibility. The 
role of Central Government is marginal. j 


Role of Central Government 


The Central Government provides funds to the State budget of 
Haryana Government for the following schemes for primary as well 
as secondary education. 

(a) Central plan schemes; 

(b) Centrally sponsored schemes; and 

(c) Special component for plan of scheduled castes. 
Haryana Government also provides grants-in-aid to privately managed 
schools. 


Utilisation of Resources 


There is general consensus in the State that several educational 
facilities are under utilised. Optimum expenditure policies can 
favourably affect the pace at which more resources can be raised to 
finance school education in the State. 


Grant-in-Aid in Relation to Performance 


The present system of financing school education in Haryana is largely 
based on State supportin the form of grant-in-aid to privately managed 
educational institutions at all levels. Grant-in-aid needs to be linked 
to performance of the schools. 


Free Education Policy 


Education up to Class VIII is free in all the Government schools and 

education for girls up to primary stage is free in all the privately 

managed schools whereas fee is charged from boys in primary classes 

with the permission of the Government. Other concessions are: 

— Fee concession to the children belonging to SC and Backward 
Classes even in 

.— Non-Government schools; 

— Free education for girls upto graduation level; 

— Education of handicapped children; 

— Scholarship to Haryanvi students studying in Sainik schools; 

— Middle schools, High and Senior Secondary Schools merit 
scholarship; 

— Scholarship to students studying Telugu in Classes VII and VIII; 
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— Scholarship to SC students of Classes IX to XII; 
— Stipend to Backward students; 

— Special coaching for SC students: 

— Grant for purchase of stationery; 

— Opportunity cost; 

— National scholarship; 

— Special coaching for NTS scholarship; and 

— Upgradation of Merit of SC students. 


CHAPTER 11 


Future Tasks and Perspectives 


From a close scrutiny of the educational scenario in Haryana having 
emerged during past thirty-four years since 1966, it is evident that 
the State has moved steadily towards ensuring the goal of equity 
and excellence in matters of both the content and process of school 
education. 


A Brief Resume of Major Strengths and Weaknesses 


Strengths 


Planned efforts have been made in the State with a view to bring 

about improvement in various aspects of primary and secondary 

education. It may be observed that the overall achievements have 
been satisfactory but much has to be done in various aspects. 

— Inorder to achieve UPE, concrete efforts have been made towards 
establishing new schools, enhancing the enrolment, retention of 
students and imparting quality education to pupils; 

— DPEP-Iand DPEP-II have been successfully launched in 7 Districts 
with visible efforts on enhanced physical and infrastructural 
inputs of the schools and sustainable impact on school and 
classroom process; 

— A very encouraging picture in respect of fairly high student 
achievement, improved physical inputs and school/classroom 
instructional processes and reduced rates of drop-outs; 

— The school curricula have been revamped and new textbooks for 
primary schools have been developed and a system of 
comprehensive and continuous evaluation is being introduced: 
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The academic support structures created in the shape of BRCs 
and CRCs have been strengthened; 

The in-service training of teachers is being provided by DIETs, 
cluster and BRCs and NGOs; 

Introduction of English from Class I: and 

Introduction of I.T. in the State in 250 schools. 


Weaknesses 


Despite the constitutional obligation of providing education to 
all children upto age of 14 years, goal seems to be still far away 
to be achieved. Parents are hesitant to send their daughters 
after Class V. 

Motivation and teacher professionalism is quite low. 

Lack of adequate finances. 


Areas of Concern 


High illiteracy; 
Poor linking of vocational education with vocations; 
Ineffective inspection and supervision of schools; 


Enrolment of all children of 6-11 age group to be achieved by 
2003; 


Enrolment of students 6-14 with focus on universal access 
and universal retention by the year 2005; 


Elimination of disparities in education; 
Retention of girl students; 
Decentralisation of Educational Administration; 
Increased allocation for education; 
Vocational Education; 

Introduction of English from Class I; 
Rural service of teachers; 

Training of teachers; 

Replication of gain of DPEP; 

Quality improvement; 

Optimum utilisation of infrastructure; 
Reforms in management skills; and 
Value education. 


Community Participation 


Schools are generally opened on demand from the community. 
Community provides land, building and Government makes available 
schooling facilities at the doorstep of most of habitations. Greater 
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community involvement in development of school education is 
urgently called for. 


Decentralisation/Devolution, Empowering PRIs and Local Self 
Government 


Haryana Government has been taking steps to set up structures for 
decentralised planning and management. Village Education Committees 
will be formed for a village or a group of villages. 

It has been widely felt that emphasis has to shift from quantity to 
quality and from inputs to outcomes. Results of Classes X and XII in 
Government schools last year have not been up to the mark and it has 
caused serious concern to State Government. A number of maladies afflicts 
the school education system. A time bound programme for bringing 
improvement in quality of school education is needed. The important areas 
which need immediate attention are: 

— Filling up of vacant positions and rationalisation of placements; 
— Revamping the appraisal system of teachers; 
— Linking of efficiency bar and promotion with performance: 
— Monitoring academic delivery; 
— "Training of teachers; 
— Qualification of teachers; 
— Inspection of schools; 
— Co-curricular and extra-curricular activities; 
— Introduction of modern management practices; 
— Regular upgradation of curriculum; 
— School performance index; 
— Improvement of physical infrastructure; and 
Delegation of powers. 


LIST OF TABLES 


SL No. Description Page No. 
L1 District-wise Population, Sex Ratio, Growth Rate 2 
and Density of Population in Haryana 
12 Urban Population in Haryana ( 1991-2001) 4 
1.3 Distribution of Population by Language 5 
14 Birth, Death and Infant Mortality Rates and Life 6 
Expectancy at Birth in Haryana—Annual Rate 
per 1000 Population 
15 Percentage of Literate Population: Urban-Rural, 6 
Male-Female 
1.6 Per Capita Income (in Rupees) 7 
1.7 Percentage of Population Below Poverty Line 8 
(1987-88) 
1.8 Number of Primary, Middle, High and Senior 13 
Secondary Schools 
1.9 Expansion in Number of Students and Teachers 14 
in Schools (in Lakh) 
1.10 Enrolment at Primary and Middle Stage ( in Lakh) 15 
1.11 Number of Teachers in Primary and Middle Schools 17 
1.12 Number of High/Senior Secondary Schools 17 
113 Enrolment of High/Senior Secondary Schools 18 
(in Lakh) 
1.14 Number of Teachers in High/Senior Secondary Schools18 
115 Average Area Served by the Schooling Facilities 19 
(in Km) 
116 Teacher-Pupil Ratio 19 
1.17 Percentage of Rural Population Served by Primary 19 
and Middle Schools/ Sections (1993) 
1.18 Growth in Number of Institutions of Higher Education 20 
119 Percentage of Literate Population Aged 7 and Above 20 
1.20 Percentage of Schools having Ancillary Facilities 21 
121 Budget of Education Department 23 
1.22 Sector-wise Expenditure in Education 24 
1.23 Drop-out Rate at Primary and Middle School Stages 26 


(1989) (in Percentage) 


(xxxiv) 


SL No. Description Page No. 
2.1 Progress During 1966-86—Literacy Rates 35 
2.2 Gross Enrolment Ratio of Girls During 1978-86 35 
2.3 Gross Enrolment Ratio at Elementary Stage in 1986 36 
2.4 Percentage of Girls to Total Enrolment in 1986 36 
2.5 Growth of Literacy After 1986 in Haryana 36 
2.6 Availability of Schooling Facilities (Within the 37 

Radius of Km) 
2.7 Number of Schools 38 
2.8 Number of Schools (Gender-wise) 38 
2.9 Number of Schools (Management-wise) 38 
2.10 Percentage Increase of Schools Since 1985-86 39 
2.11 Number of Teachers 39 
2.12 Ratio of Primary to Upper Primary Schools 40 
2.13 Number of Enrolled Students (Class-wise) 41 
2.14 Number of Enrolled Students ( Gender-wise) 41 
2.15 Number of Enrolled SC Children (Class-wise) 42 
2.16 Number of Enrolled SC Children ( Gender-wise) 42 
2.17 Gross Enrolment Ratio 43 
2.18 Net Enrolment Ratio (1997-98) 44 
2.19 Teacher Pupil Ratio 45 
2.20 Drop-out (I - VIII) (1985-86) 45 
2.21 Drop-out Rates : Primary/Elementary 46 
2.22 District-wise Percentage of Never Enrolled Children 47 
2.23 Expenditure on Main Categories in Districts of 61 
DPEP Phase-I ; 
2.24 Distance-wise and District-wise Distribution of 63 
Habitations with Primary Schools /Sections 
2.25 Access Ratio in DPEP-I and II Districts 64 
2.26 District and Sex-wise Enrolment of 6-11 Years 65 
Children in DPEP Phases I and II Districts 
2.27 Comparative Observation in Respect of Enrolled 66 
Children 
2.28 Number of Schools Opened During the Period of 66 
Implementation of DPEP Project 
2.29 Increase in Access and Retention 67 
2.30 Overall Increase or Decrease in SC Students Enrolled 67 
2.31 COHORT Study (Sirsa) 68 
2.32 Latest Coverage in DPEP Districts 69 
2.83 Average Performance of Class-I Students (Language 69 


and Mathematics) 


SL No. 
2.34 


2.35 
2.36 
2.37 
2.38 
2.39 
2.40 
2.41 
2.42 


2.43 


2.44 
2.45 
3.1 


3.2 
3.3 
3.4 
3.5 
3.6 
4.1 


4.2 
4.3 
4.4 


4.5 
4.6 


4.7 
4.8 


4.9 


4.10 


xxxv) 


Description Page No. 


Comparison Between Average Performance of 
Class IV Students in Language and Mathematics 
Gender-wise Achievement Gaps (Language) 
Gender-wise Achievement Gaps (Mathematics) 
Category-wise Achievement Gaps (Language) 
Category-wise Achievement Gaps (Mathematics) 
Medical Checkup Camps 

Physical Progress of Civil Works Under DPEP-I 
Physical Progress of Civil Works Under DPEP-II 


Details of Grant-in-Aid Released by GOI and 
State for DPEP-I 


Details of Grants-in-Aid Released by GOI and 
State for DPEP-II 

Budget at a Glance Upto 1998-99 (Rs in Lakh) 
Budget at a Glance as on 30.9.99 (Rs in Lakh) 
Number of Schools Managed by Non-Governmental 
Trusts/Organisations (1986) 

Total Number of Non-Government Recognised 
Schools in the State 

Enrolment in Non-Government Recognised 
Schools, 1991(in Lakh) 

Percentage of Teachers in Non-Government 
Recognised Schools to Total Number of Teachers in 
the State (1993) 

Recognition for Schools at Various Stages 
District-wise Number of Single Teacher Schools 
District-wise Literacy Rates (7 Years and Above) 
in Census 2001 

Scheduled Caste Literacy Rate (Census 1991) 
Financial Provision of the NFE Scheme 

Number of Non-Formal Education Centres 

at Primary Level 

Number of Beneficiaries at the Primary Level 
Number of Non-Formal Education Centres at 
Middle Level 

Number of Beneficiaries at the Middle Level 
Budget Provision for the Non-Formal Education 
Centres 

Number of Children with Special Needs 
(Disabilities-wise) During Session 2000-2001 
Coverage and Effectiveness 


70 


76 


(xxxvi) 


SL No. Description Page No. 
4.11 Passout Children (Disabled) 133 
5.1 Two Stages of Secondary Education 136 
5.2 An Estimated Population as Per Census 1991 in 136 
Different Age-groups 
5.3 Enrolment Ratio in Relation to Population 136 
in Corresponding Age-Group 
5.4 Availability of Schooling Facilities 137 
(Secondary Schools) in the State (Radius in Km) 
5.5 Progress in Secondary (High and Senior 137 
Secondary Schools) 
5.6 Enrolment Position Since 1966 in High/Senior 138 
Secondary Schools 
5.7 List of Vocational Courses Opened in the Year 155 
1987-88 
5.8 Vocations and Sanctioned Seats in Vocation 155 
Education Courses 
5.9 Vocation/Unit-wise Admission Position of 166 
Vocational Education Institutions (2000-2001) 
6.1 District-wise Number of School Buildings Constructed 170 
6.2 Number of Primary Schools Having Pucca, Kucchcha 171 
Buildings etc. 
6.3 Number of Primary Schools According to Total 172 
Number of Rooms 
6.4 Number of Primary Schools Having Ancillary Facilities 172 
6.5 Construction Work Undertaken Under DPEP (1996-97) 173 
.6.6 Construction Work Undertaken Under DPEP (1997-98) 174 
6.7 Construction Work Undertaken Under DPEP I 175 
and II (1998-99) 
6.8 Number of Middle Schools Having Pucca, Kuchcha 176 
Buildings etc. 
6.9 Number of Middle Schools According to Total Number 176 
of Rooms 
6.10 Number of Middle Schools Having Ancillary Facilities 176 
6.11 Number of High Schools Having Pucca, Kuchcha 177 
Buildings etc. 
6.12 Number of High Schools According to Total Number 177 
of Rooms 
6.13 Number of High Schools Having Ancillary Facilities 177 
6.14 Number of Senior Secondary Schools Havi 
Kuchcha Buildings etc. "M ANT re 
6.15 Number of Senior Secondary Schools According to 178 


Total Number of Rooms 


(xxxvii) 


SL No. Description Page No. 
6.16 Number of Senior Secondary Schools Having 179 
Ancillary Facilities 
7.1 Scheme of Studies for Primary Classes 195 
72 Scheme of Studies for Middle Classes VI to VIII 197 
73 Scheme of Studies for Classes IX-X-Compulsory 198 
Subjects 
74 Scheme of Studies for Classes IX-X-Elective Subjects 198 
&1 Teacher Education (Institutions by Type) 205 
82 Number of Seminars and Participants (Heads of 209 
Schools) 
83 Training Programmes for the School Lecturers 211 
84 Training Programmes for the College Lecturers 211 
85  Year-wise Massive Orientation of Teachers 214 
86  Year-wise Orientation of Primary Level Teachers 222 
by SCERT 
87  Year-wise Training Programmes for Secondary Level 224 
Teachers by SCERT 
88 Year-wise Workshops Organised by SCERT 227 
(Evaluation) 
89  Year-wise Workshops Organised by SCERT 230 
(Educational Technology) 
8.10 Year-wise Workshops Organised by SCERT 232 
(Population Education) 
8.11 Year-wise In-Service Training Programmes Organised 234 
by SCERT (in Specific Areas) 
8.12 UE Programmes Organised by SCERT (Under 236 
NPEP 
8.13 In-Service Training Programmes for Teachers and 236 
Resource Teachers in Special Education Organised 
by SCERT 
8.14 Training Programmes Organised by SCERT Under 237 
Environment Education 
8.15 Year-wise Orientation of Teachers Under Yuva 238 
Sansad 
8.16 Year-wise Training Programmes Co-ordinated by 239 
SCERT in Collaboration with National Level 
Institutions. 
8.17 Training Programmes Organised by National Level 242 
Institutions — 
8.18 Year-wise Training Programme Through Other Agencies 247 
8.19 Class X Results 250 
8.20 Comparative Analysis of Pass Percentage of Middle 
Exam 251 


(xxxviii) 


Groups of Society 


' SL No. Description Page No. 
8.21 Comparative Analysis of Pass Percentage of 254 
Matriculation Exam 
8.22 Comparative Analysis of Pass Percentage of Senior 257 
Secondary Exam 
8.23 Class XII Results 261 
8.24 Comparison Pass Percentage of Government, Aided 
and Unaided Schools 261 
9.1 Training of Teachers at Primary School Stage 277 
(OB Scheme/ SOPT) 
9.2 Training of Masters/Language Teachers at 
Secondary Stage 278 
9.3 Direct Training Programme by SCERT Specialists 278 
9.4 DIJETs in Haryana (1993-94) 280 
9.5 In-service Training Programmes Conducted by DIETs 281 
9.6 In-service Training Programmes Organised in DIETs 281 
under SOPT 
9.7 Number of Posts 286 
9.8' Norms for Providing Teachers in Secondary Schools 291 
Subject-wise Number of Teachers (Classes VI-X) 
9.9 Norms for Essential Facilities at Primary School 
Stage 292 
9.10 Scope and Coverage of Different Educational 293 
Programmes (1989) 
9.11 Allocation for School Education (Rs In Lakh) 295 
9.12 Allocation of Various Provisions (Rs in Lakh) 295 
9.13 Allocation for Providing Facilities to Disadvantaged 296 
Groups of Society (Rs in lakh) 
9.14 Centrally Sponsored Schemes (Rs in Lakh) 297 
10.1 Incentives for Different Categories of Disadvantaged 311 


LIST OF FIGURES 


SL No. Description Page No. 
1.1 Educational Pattern of Haryana 13 
1.2 Growth in Number of Schools in Haryana 14 
13 Expansion in Enrolment in Haryana 15 
14 Share of Girls to Total Enrolment (I to V) 16 
15 Share of Girls to Total Enrolment (VI to VIII) 16 
1.6 Literacy Rates in Haryana 20 
2.1 Survival Rates in Primary Classes Haryana 68 

(All Sample Schools) 
9.1 Functions of SEARCH 274 
9.2 The SEARCH Structure 274 
9.3 Organisational Set-up of the Directorate of 285 
School Education 
9.4 Organisational Set-up of the Directorate of 301 


Industrial and Vocational Education 


Gandhiji's Talisman 


I will give you a talisman. Whenever 
you are in doubt or when the self 
becomes too much with you, apply the 
following test: 

Recall the face of the poorest and 
the weakest man whom you may have | 
seen and ask yourself if the step you 
Ki Gays is going to be. of any use 


| and rie un vic E 
3| Then you will find your doubts and 
— your self melting away. 


Wh 


CONTENTS 


National Advisory Committee 
State Advisory Committee 

State Implementation Committee 
Foreword 

Preface 

Executive Summary 

List of Tables 

List of Figures 


Chapter 1 Thirty-four Years of School Education 
Ll A Brief Resume About the State 
12 School Education in the State 
13 Educational Scenario of Oriental Languages 
1.4. Expenditure 
1.5 State Level Policy Initiatives 
16 Advisory and Consultative Bodies 
17 Major Problems and Issues 

Chapter 2 Universalisation of Elementary Education 

(With Focus on DPEP) 

21 Elementary School Education in Haryana 
2.2 Progress of UEE Specially Since NPE, 1986 
23 Magnitude of Non-Enrolled Children 
2.4 Achievement Level 
2.5 Punjab Primary Education Act, 1960-61 
26 Various Incentive Schemes of the State 
2.7. Centrally Sponsored Schemes 

Chapter 3 Education for All (With Focus on Pre-School 

Education and Sarva Shiksha Abhiyan) 

3.1 Pre-School Education (ECCE) 
3.2  Roleof NGOs and Community Participation 
3.3 Single Teacher Primary Schools 


82 
84 
88 


Goxxxii) 


3.4 Perspectives—Unfinished Tasks and Strategies 

3.5 Sarva Shiksha Abhiyan 

3.6 Major Interventions of Sarva Shiksha Abhiyan in 

Future 
Chapter 4 Literacy, Alternative Schooling and 

Education of Children with Special Needs 

4.1 Focus on Literacy 

4.2 Role of NGOs in Eradication of Illiteracy 

4.3 Mass Campaign : Model of Literacy 

4.4 Non-Formal Education 

4.5 Alternative Schooling 

4.6 Education of Children with Special Needs 


Chapter 5 Secondary and Senior Secondary Education 


5.1 Secondary Education 
5.2 Senior Secondary Education 
5.3 . Vocationalisation at the +2 Stage 
5.4 Open School System 
Chapter 6 School Infrastructure and Facilities 
6.1 Progress on Provision of School Buildings/ 
Classrooms and Facilities 
Chapter 7 Developments in School Curricula 
7.1 Attempts Made at Reforming School Curricula 
7.2 Arrangement for Preparation, Production and 
Supply of Textbooks 
7.3 Academic Management 
Chapter 8 Quality of School Education 
8.1 Teachers Education 
8.2  In-Service Education for Teachers 


8.3 Role of School Board in Improving Quality of 
Examination/School Education 


90 
96 


110 
112 


113 
115 
117 
121 
126 
197. 
135 
135 
140 
149 
167 
169 


169 
180 


180 
202 


203 
204 
205 
206 
247 


Chapter 9 Academic and Administrative Support System269 


9.1 Academie Support Institutions 
- State Resource Centre 
- State Council of Educational Research and 
Training 
- Role of DIETs 
9.2 Administrative Support System 
9.3 Incentives 


269 
271 


275 
279 
283 


296 


9.4 


9.5 
9.6 


(xxxxiii) 


Planning and Management of Centrally 
Sponsored Schemes 

Grant-in-Aid 

Directorate of Industrial Training and 
Vocational Education 


Chapter 10 Resources for School Education 


10.1 
10.2 
10.3 
10.4 
10.5 


Financial Resources and Educational Development 
Role of Central Government 

Free Education Policy 

Grant-in-Aid System; Its Relation to Performance 
Pension/Family Pension, Under Special Pension 
Scheme, 2001 


Chapter 11 Future Tasks and Perspectives 


11.1 


11.2 
11.3 
11.4 


ID 
11.6 


A Brief Resume of Major Strengths and 
Weaknesses 

State Education Policy — 2000: 

Strengthening Community Participation 
Decentralisation/Devolution, Empowering PRIs 
and Local Self Government 

Issues Unresolved 

Framework for Improvement of Quality of School 
Education 


Lisr or RESPONDENTS OF ÍNTERVIEW SCHEDULE 
REFERENCES 


296 


299 
299 


302 
302 
303 
306 
316 
316 


318 


318 
322 
325 
327 


329 
331 


338 
340 


CONSTITUTION OF INDIA 
Part IVA 


Fundamental 
Duties of Citizens 


ARTICLE 51A 


Fundamental Duties — It shall be the duty of every citizen of India — 

(a) to abide by the Constitution and respect its ideals and institutions, 
the National Flag and the National Anthem; 

(b) to cherish and follow the noble ideals which inspired our national 
struggle for freedom; 

(c) to uphold and protect the sovereignty, unity and integrity of India; 

) to defend the country and render national service when called upon 
to do so; 

(e) to promote harmony and the spirit of common brotherhood amongst 
all the people of India transcending religious, linguistic and regional 
or sectional diverstities; to renounce practices derogatory to the 
dignity of women; 
to value and preserve the rich heritage of our composite culture; 
to protect and improve the natural environment including forests, 
lakes, rivers, wildlife and to have compassion for living creatures; 
to develop the scientific temper, humanism and the spirit of inquiry 
and reform; 
to safeguard public property and to abjure violence; 


to strive towards excellence in all spheres of individual and collective 
activity so that the nation constantly rises to higher levels of 
endeavour and achievement. 


who is a parent or guardian to provide opportunities for education to 
his child or, as\the case may be, ward between the age of six and 
fourteen years. 


CHAPTER 1 


Thirty-Four Years of School Education 


The chapter is devoted to the State scenario of 
demographic, social and economic features. It also 
highlights the existing educational system of the State 
by depicting expansion, coverage, access and 
participation in terms of school education. The State level 
policy initiatives have also been indicated which have 
been adopted in the course of 34 years of school 
education of the State. 


Haryana is a land with an ancient past, a past of riches and plenty, 
a past of heroic struggles by its people where legend and history 
meet and come alive in contemporary. It is known as the cradle of 
ancient Indian civilization. Today, Haryana is one ofthe youngest 
and most progressive States of the Indian Union. It has managed 
to make a mark for itselfin all fields of human endeavour, blending 
the aspirations of its people with the traditions of the past. Whether 
it is agriculture or industry. rural water supply or rural 
electrification, transport or tourism, education and schooling, its 
progress in the State has been phenomenal and its contribution 
to the Nation stipendous. 


1.1 A Brief Resume About the State 


The present State of Haryana was formed on 1st November, 1966 
on reorganisation of the erstwhile State of Punjab. It had only seven 
Districts at that time. Subsequently, their number has increased 
to nineteen as a result of re-adjustment of District boundaries. Its 
Capital Chandigarh, apart from being a Union Territory, is also 
the Capital of Punjab. 
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No one is sure how Haryana acquired its name. Historians 
have tried to explain its origin by various phonetic combinations 
of half words such as Har, Hari, Jana. To some, it reminds of the 
green forests (HARYALABAN) which once characterised this part 
of Indo Gangetic plains. To others it was the chariot (AYANA) of 
Lord Indra (HAR). 


1.1.1 Location 


The State of Haryana is surrounded by Punjab on the west, 
Himachal Pradesh in the north, Uttar Pradesh and Delhi in the 
east and Rajasthan in the south and south-west. The river 
Yamuna forms its eastern boundary. The State can be divided 
into two natural regions, namely, the sub Himalayan terrai and 
the Indo-Gangetic plain. The plain has on the north, the 
Himalayas and in the south, the Rajasthan desert. Situated 
between the depression of the rivers Ganga and Indus, Haryana 
constitutes a level ground of moist land. In the south of the 
plains, there are many hillocks of the Aravalli range. The area of 
the State is 44,212 sq. km. which is just 1.34 per cent of the 
total area of the country. 

The State is administratively divided into four divisions 
namely, Hisar, Ambala, Rohtak and Gurgaon. There are 19 
Districts, 47 sub-divisions, 67 tehsils and 114 blocks in the 
State. The educational Districts in the State are coterminous 
with its administrative districts. There are 107 municipal or 
statutory bodies according to 2001 Census as compared to 84 
in the 1991 Census. The total number of villages in the State 
is 6,955. 


1.1.2 Demographic Features 


Table below presents Haryana State and District-wise Population, 
decadal growth rate in population (between 1981-1991 and 


1991-2001), Sex ratio. Population density (between 1991 and 
2001). 
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— TABLE 1.1 
District-wise Population, Sex Ratio, Growth Rate and Density of 
Population in Haryana. 
SL| State/ Population 2001 Percentage | Sex Ratio |Populai 


No.| District Decadal (Number | Density 
Growth Rate |of Females Per 
in Population | Per 1000 | Sq.Km 


Males) 


Persons | Males | Females| 1981- | 1991- |1991 |2001 |1991| 2001 
91 | 01 | 


5 6 7 8 | 9 | 10/11 


9755331| 27.41 | 28.06] 865| 861|372 | 477 


3 


21082989 | 11327658 


Panchkula 469210 257380| 211830| 57.61| 51.16| 839| 823/346 | 523 
5 


a 


Ambala 1013660 |  542366| 471294| 22.31| 25.69| 903| 869 
aloes si 


Yamuna 982369 527426| 454943| 27.41 | 21.84| 883] 863|456| 556 


4 |Kurukshetra 828120 443841| 384279 879 


Kaithal 945631 509933 853 


864 


1274843 683776 


967338 438760 


528578 


1278830 695314| 583516 


1189725 642057, 547668 


Fatehabad 806158 378622 | 2 


Sirsa 1111012 520714 


12 1536417 829782| 706635 


Hisar 
13 | Bhiwani 1424554 757824| 666730 


14 | Rohtak + 940036 508885} 431151 


15 | Jhajjar 887392 480240} 407152 


16 |Mahindergarl 812022 423048) 388974 


17 |Rewari 764727 |  402381| 362346 
18 |Gurgaon 1657669 ew 773213 


19 | Faridabad 2193276 | 1192537] 1000739 


EID 


Source: Census of India, 2001. 
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There has been a decrease in the sex ratio from 865 females in 
1991 to 861 females for every 1000 males in 2001 Census as 
compared to 929 females for 1000 males forthe country as a whole. 
Ten out of 19 Districts have sex ratios above the State average of 
females per 1000 males both in 1991 and 2001. The density of 
population increased from 372 persons per sq. km. in 1991 to 477 
persons per sq. km. in 2001. Faridabad District had the highest 
density of population in the State with 687 persons per sq. km. in 
1991, maintaining the lead in 2001 also with a density of 1020 people 
per sq. km. Sirsa was the lowest density District in the State with 211 
persons per sq. km. in 1991 and 260 persons per sq. km. in 2001. 
Decadal growth rate of population in Haryana increased from 27.41 
per cent during 1981-91 to 28.06 per cent during 1991-2001. 

The percentage of urban population of the State in comparison 
with All India in 1991-2001 is shown in the Table 1.2. 


TABLE 1.2 
Urban Population in Haryana (1991-2001) 


Ps Total Urban Percentage of 
Population Population | Urban Population 
State/All India Year (in lakh) (in lakh) to Total 
ies Population 
Haryana 1991 163.18 40.45 | 24.79 
2001 210.82 61.14 29.00 
All India 1991 8443.24 2172.00 25.72 
2001 10270.01 2853.54 27.78 


wu: Census of India, 2001. 


It may be observed that Urban Population increased from 
24.79 per cent to 29.00 per cent as against the corresponding 
National increase from 25.72 per cent to 27.78 per cent in 2001 
over 1991. 


1.1.3 Social Features 


The people of the State are straightforward, simple, hard working, 
enterprising and above all valiant defenders of the motherland. 
They constitute a virile race of sturdy fighters and indefatigable 
cultivators. Jats, Ahirs, Rajputs, Brahmins, Banias, Gujjars, Meos 
and Harijans are its major communities. 
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The State has fascinating heritage in cultural and réligious 
fields. It is the land of the GITA and the MAHABHARAT. The 
HARYANVIS are by and large religious minded, God fearing and 
vegetarian in their food habits. The age old social customs, rituals 
and religious traditions are still very popular with them. (es 

Haryana recorded all time low sex ratio of 861 in 2001Census 
ringing alarm bells for males to go searchingto get brides. Haryana 
occupies 30" position in sex ratio in country. This is the lowest sex 
ratio since independence and lowest amongst the major States of 
India. 

, Density of population in Haryana has increased to 477 in 2001 
from 372 persons per sq. km. in 1991 Census. Haryana ranks 12" 
in India so far as density of population is concerned. Corresponding 
density population figures at the National level were 324 and 267 
in 2001 and 1991 respectively. z: 

India's population today equals World's total population (in 
1804. one billion) in 1804. Interestingly, after a gap of 133 years 
the World Population touched 2 billion mark in 1927. Just after 47 
years gap the population of the World increased further to 4 billions 
in 1974. Thereafter, one more billion people were added only during 
next 13 years, i.e., 5 billion in 1987. Surprisingly, 1 billion 
population was added to the total World population just in 4 year 
gap, i.e., 6 billion in 1991. The population of India was 250 million 
during 1919, which increased to 500 millions in 1966 aftera gap of 
47 years. After 33 years, India touched 1000 million mark during 
2001. The population of Haryana areas was 4.6 million during 1901. 
Itincreased to 10 million after a gap of 70 years as per 1971 Census. 
As per Census of 2001, Population of Haryana reached 20 millions 
after a gap of 30 years. 

The majority of population is Hindu by religion. Sikhs, Muslims, 
Jains, Christians and Budhists also live here. The official language 
is Hindi. Punjabi and Urdu are also in use. Hindi is spoken by 
89.42 per cent followed by Panjabi 5.81 per cent and Urdu just by 
4.64 per cent of the State population as shown in Table 1.3 below: 


š TABLE 1.3 

Distribution of Population by Languages 
Language Population (in lakh) in Percentages 
Hindi 147.22 89.42 
Panjabi 9.57 5.81 
Urdu 7.64 4.64 
Others 0.21 0.13 
Total 


Source: Census of India, 1991. 
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Among other languages and dialects, Bangru is a principal dialect 
spoken in the Districts of Hisar, Rohtak, Jhajjar, Sonipat, Jind, 
Bhiwani, Panipat, Karnal. Mewati a local variation of Rajasthani is 
used extensively in the south of Gurgaon and parts of Faridabad. 
Ahirwati is the principal dialect in Mahindergarh and parts of 
Rohtak and Gurgaon. 

Though the birth rate in Haryana declined from 37.2 in 1984 
to 34.8 in 1989, it was higher than the corresponding All India 
average, as shown in the table below. The death and infant 
mortality rates being below the National average, expectancy of 
life at birth was above the national average during the period. This 
indicates the availability of better health and medical facilities, as 
also better socio-economic conditions. 


TABLE 1.4 


Birth, Death and Infant Mortality Rates and Life Expectancy at Birth in 
Haryana (Annual Rate Per 1000 Population) 


Birth Rate | Death Rate Infant Life Expectancy at 
Mortality Birth 
Rate 
1984 | 1989 | 1984 | 1989 | 1984 | 1989 | 1981-86 1986-91 


Male | Female | Male | Female 


= E 
Haryana | 37.2 | 34.8 | 10.9| 8.4 101| 82 |61.4| 59.6 |63.4| 62.0 


All India | 33.9 | 33.5| 12.6| 10.2| 104| 91 | 55.6) 56.4 |58.1| 59.1 


Source : Year Book 1989-90, Ministry of Health and Family Welfare, Govt. of 
India, New Delhi. 


Percentage of literate population aged 7 and above in the State is 
given below in the table. 


TABLE 1.5 
Percentage of Literate Population—Urban-Rural and Male Female 


Gap | Mae | Fede 


Source: Statistical Abstract of Haryana, 1999-2000. 
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The table reveals that gap between urban and rural literacy 
as well as gap between male and female literacy have decreased. 
This shows that the social status of the State has raised. 


1.1.4 Economic Features 


The State has an agricultural dominated economy. Its economy 
made a strong recovery in agricultural production and sustained 
the momentum of industrial growth in 1988-89. The State 
domestic product at constant prices rose from Rs 3,386 crores in 
1980-81 to Rs 5,699 crores in 1988-89, registering an increase 
of 68.31 per cent. This rapid progress is mainly due to the 
significant improvement of 40.1 per cent in the performance of 
the agriculture sector and 16.0 per cent in the trade sector. 

The per capita income of Haryana in 1993-94 and 1998-99 
at constant as well as current prices is shown in table below: 


TABLE 1.6 
Per Capita income (in Rupees) 


1993-94 | 1998-99 
At Constant At Current At Constant At Current 
Prices Prices Prices Prices 
Haryana 10824 | 10824 12766 19491 
All India 7698 | 7698 9739 14682 | 


Source: Central Statistical Organisation, Department of Statistics, Govt. of 
India, 2000. 


In 1993-94 and 1998-99, per capita income in Haryana was 
higher as compared to the National average at current as well as 
constant prices. 

The table on next page indicates that the percentage of 
population below poverty line in rural and all areas in the State 
was about one third, that is 11.66 per cent and 11.74 per cent 
respectively of the National average of 32.66 per cent in rural areas 
and of 29.23 per cent in all areas during 1987-88. 

More than 90 per cent of the people are engaged in agriculture. 
The total area under crops is 6, 320 thousand hectors. More than 
25 lakhs hectors of the area is irrigated. In this respect, Haryana 
enjoys the 7" position in the country. The percentage of gross 
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TABLE 1.7 


Percentage of Population Below Poverty Line (1987-88) 


All Areas | Rural Area 
Haryana 11.74 | 11.66 
Ji 
All India 29.23 | 32.66 
J — 
Source: Health Information, India, 1990. 


area irrigated to total cropped area is 63.6. The State has 
surplus foodgrains, particularly wheat, rice, bajra, barley, oil 
seeds and cotton. The production of foodgrains in 1999-2000 
was 12,990 thousand tons. It has the unique distinction of 
being first State in India to have achieved 100 per cent rural 
electrification. 

There were 6.97,905 persons on the live registers of 
employment exchanges in the State on 31* December 1995. Their 
number rose to 8,11,359 by 31* December., 1999. 


1.2 School Education in the State 


There has been sporadic expansion in school education in Haryana 
since 1966. Despite the fact that the State Department of Education 
has been making incessant and strenuous efforts to improve the 
access to and quality of school education, the State has still a long 
distance to cover to achieve the goal of universalisation of 
Elementary/Primary Education and improving the quality of 
education being imparted at all levels. 


1.2.1 Organisational Structure 


The educational set up is headed by the Cabinet rank Minister 
of Education. Under the organisational structure Commissioner 
-cum-Secretary is the Chief Executive Officer of the Education 
Department. He is assisted by three Directors—Higher, 
Secondary and Primary Education. At the District level, District 
Education Officer and District Primary Education Officers 


look after Secondary Education and Primary Education 
respectively. 
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Secretariat Level 


The main functions assigned to the Secretariat are: 


Framing of rules regarding the formerly appointments and 
conditions of services of officers and employees of education 
department; 

All establishment matters ofthe State cadre teaching personnel; 
Opening of colleges, opening and upgradation of schools; 
Grant-in-aid to private schools and colleges; 

All matters related to the State universities and Haryana School 
Education Board; 

Nationalisation of school textbooks; 

Coordination of planning and budget work; 

Acquisition of land for Government and private educational 
institutions; 


` Review of the annual administrative report of the department; 


All the matters, referable to Government at the Secretariat level 
under financial implications/rules; 

Setting up of libraries; 

Matters relating to material and State awards to teachers; 

All matters relating to Legislative business, including 
enactments, assurances, public accounts committee, assembly 
and Parliament questions; 

Seminars, conferences and meetings with the Government of 
India and other bodies/agencies; and 

All policy matters in respect of education, including fixation of 
tuition fee and other funds, general supervision of non- 
Government colleges/schools and their provincialisation and 
grant of scholarships to students; : 
Appeals and representation of the staff against the orders of 
the Director of Primary/Secondary/Higher Education and 
other subordinate officers. 


(a) Directorate of Higher Education 


The Directorate of Higher Education is headed by a Director who 
is assisted by a Joint Director, an Administrative Officer, five 
Deputy Directors and three Assistant Directors who are responsible 
separately for scholarships, library, NCC, minority cell and 
languages. They are assisted by various categories of staff for 
accounts, legal matters, audit, NCC and pension matters. 
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(b) Directorate of Secondary Education 


It is headed by a Director who is assisted by one Additional 
Director, one Joint Director, one Administrative Officer, five Deputy 
Directors and five Assistant Directors, three of whom are from 
ministerial cadre, one Chief Accounts Officer, one Budget Officer, 
one Youth and Sports Officer, two Assistant District Attorneys and 
one Registrar. The Directorate of Secondary Education is 
responsible for grant of recognition to private middle and high 
schools which fulfill the prescribed conditions. It also prescribes 
the syllabi and books for Classes VI-VIII and other professional 
courses like D.Ed., O.T., CP.Ed. etc. 


Inspectorate Level 


In Haryana, the educational District is coterminus with revenue 

District. Accordingly, jurisdiction of the District Education Officer 

covers the secondary education of the entire District. He supervises 

senior secondary schools directly and high and middle schools 
through Sub-Divisional Officers. He is accountable directly to the 

Director of Secondary Education. 

Specific functions assigned to the District Education Officers 
are: 

* Attending to complaints and grievances. As an overall incharge 
of secondary education in the District; 

e Direct supervision and inspection of senior secondary schools 
and offices of the sub-divisional education officers; 

* Appointment of District cadre teachers; 

e Appointment of teachers on adhoc basis; 

° Sanctioning of such orders as, crossing the efficiency bar in 
respect of masters/teachers and for placing teachers in the 
selection grade: 

* Posting and transfer of masters and teachers during general 
transfers; and 

* Attending meetings convened by the Director/Deputy 
Commissioner. Besides these, the DEOs have the final authority 
to dispose of the following cases: ' 

e Appointment and dismissal of teachers (District cadre); 

e Minor punishments in respect of masters, assistants and clerks: 
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* Appeals in case of temporary officials made by SDEOs/ 
Principals of senior secondary schools; 

* Grantofloans to teachers; and 

* Ex-gratia grant from the teachers welfare fund. 


He also decides the cases of privately managed schools under 
the Haryana Privately Managed Schools (Securities of Service) Act 
1971 and pursues court cases in respect of those, under Section 
80 CPC, civil suits arising out of arrears of pay, vacation of illegally 
occupied land and building, criminal cases, including cases of 
forgery and assault. 

The jurisdiction of the Sub-Divisional Education Officer is 
coexistent with the revenue or civil sub-division. He is incharge 
of secondary education in the area and supervises high and 
middle schools directly. The sub-divisional education officers 
route most cases through the District education officers. 
However, in certain cases the Sub-Divisional Education Officer 
can send information directly to the Director of Secondary 
Education. Such cases include assembly questions pertaining 
to a particular sub-division or a school, information relating to 
death of an employee, pension and gratuity cases, budget 
estimates during emergent circumstances and replies to any 
special questionnaire or enquiry. 


(c) Directorate of Primary Education 


The State Government created a separate Directorate of Primary 
Education in December, 1988 with a view to bring about 
qualitative improvement in education in the State and to achieve 
the goal of universalisation of primary education by the end of 
20" Century. All primary schools, including primary section/ 
departments attached to Government middle, high and senior 
secondary schools have been put under his control. Separate 
Primary Education Officers at the District level were also setup 
and these are being headed by the District Primary Education 
Officers (DPEO). The directorate is headed by the Director 
Primary Education who is assisted by one Additional Director, 
one Joint Director, one Deputy Director, three Assistant 
Directors, one Administrative Officer, one Registrar Education, 
one Research Officer and a team of Superintendents and other 
staff in the performance of his official duties and functions 
relating to primary education. Under him, as aforesaid there is 
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a District Primary Education Officer in every District to look 
after primary education. 


Block Education Officer (BEO) 


The Block Education Office is controlled by Block Education Officer. 
His functions are almost the same in respect of primary education in 
his block as described in the case of Sub-Divisional Education Officer 
(SDEO). The jurisdiction of Block Education Officer is not coterminus 
with the developmental block but depends upon the number of 
primary schools to be controlled by him. Against 111 development 
blocks in the State, there are 128 educational blocks—generally one 
Block Education Officer is responsible for inspecting 40-50 primary 
schools having 150-250 teachers. 


1.2.2 Educational Pattern 


The present system of education was introduced just fifteen years 
back. At the time of Independence (Base year - 1951), there was 
ten years schooling which included 4 years of primary education 
(Classes I to IV/6-10 age-group), 4 years of middle stage of 
education (Classes V to VIII/ 10-14 age-group) and 2 years of high 
school education (Classes IX-X /14-16 age-group). 

The present educational pattern of Haryana is shown on next 
page: 

The state follows the 12 year system of schooling which 
includes eight years of compulsory Elementary education. 
Elementary education is further divided into 5 years of Primary 
Education (Classes I-V/6-11 age-group) and 3 years of middle 
stage of education (Classes VI - VIII/11-14 age-group). Elementary 
education is followed by 2 years of high school education (Classes 


IX-X / 14-16 age-group) and 2 years of senior secondary education 
(Classes XI - XII/16-18 age-group). 


1.2.3 Schools, Enrolment and Teachers 


Haryana has free and compulsory primary education. Primary 
schooling facilities are available to almost all school going children 
of the age-group 6-11. There is a primary school almost within a 
Kilometre of every child's walking distance. The number of primary. 


middle, high and senior secondary schools in the State is shown 
in Table 1.8. 
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Educational Pattern of Haryana 


Senior 
Secondary 


Fig. 1.1 


TABLE 1.8 
Number of Primary, Middle, High and Senior Secondary Schools. 


| w 


1966-1967 


Total 


5832 
760 869 5942 


1999-2000 1795 2796 16297 


Source: Directorate of Primary Education, Haryana. 


ii 


. 1970-1971 
1980-1981 


1990-1991 
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The table shows sharp increase in all levels of schools. It is 
also stated that with every high and middle school, primary section 
was also attached before 1990-91. As per schooling facilities, it is 
a matter of great pride that school going children have to walk 
only within a radius of 1.13 kilometre for primary schooling, 1.6 
kilometre for middle and 2.35 kilometre for High/Senior Secondary 
schooling. 


Growth in Number of Schools in Haryana 


1966-67 1970-71 1980-81 1990-91 1990-2000 


Fig. 1.2 


With the increase of number of schools, number of students 
and teachers have also increased. The table below shows the total 
number of students as well as teachers. 


TABLE 1.9 
Expansion in Number of Students and Teachers in Schools (in Lakh) 


Number of Student | Number of Teachers 


Bous | Girls | 
8.63 2.98 


Total Male Female | Total 
11.61 0.30 0.11 0.41 


o HUIIIIIU 3.68 13.84 0.34 | 0.15 0.49 
1981. s 19.04 0.38 0.17 0.55 
19) M 11.63 | 28.84 0.47 | 0.31 0.78 
2000 20.67 16.80 | 37.47 0.62 SOWNBEU 


Source: Statistical Abstract of Haryana, 1999-2000. 
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The table shows sharp increase in number of boys over the years. 
Increase in number of girls has been more than that of boys. 
Similarly increase in number of female teachers has been more 
than that of male teachers. It is correct that there is regular increase 
in female teachers, but male teachers have not increased so sharply 
as compared to increase in number of boys. 


Expansion in Enrolment In Haryana (1967-2000) 


Number of Students 
to t 
oa 

omm) 


1981 1991 2000 | 


Fig. 1.3 


As the Government has been upgrading primary schools since 
1975-76, there has been a considerable decrease in the number 
of primary schools thereafter. Infact, all high and middle schools 
as well as most of the senior secondary schools also now have 
primary sections. 

The table below shows the enrolment at the primary and 
middle stages in the State. 


TABLE 1.10 


Enrolment at Primary and Middle Stages (in Lakh) 
ii Primary I-V Middle VI-VIII | 
Total Percentage Total Percentage 
Enrolment of Girls Enrolment of Girls 
8.59 28.9 3.36 21.4 
12.45 33.9 4.77 | 26.4 


Contd... 
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1990-1991 16.15 | 44.3 | 7.26 | 36.9 
1991-2000 20.83 ik 47.2 | 9.10 | 43.7 
| Source: Statistical Abstract of Haryana, 1999-2000. 


Share of Girls to Total Enrolment in 
Haryana (I to V) 


53% @ 47% 


Share of Girls to Total Enrolment in 
Haryana (VI - VIII) 


44% El Girls 
56% Total Enrolment 


Fig. 1.5 


Girls enrolment still lags behind that of the boys in the 
State at primary and middle school stages inspite of the fact 
that there has been a substantial increase in girls enrolled at 
both the levels. 


The table on next page indicates the position of teachers 
in primary and middle schools. 


— w 
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TABLE 1.11 
Number of Teachers in Primary and Middle Schools 
Year Primary schools Middle Schools 
Total Percentage of Total Percentage of 
Teachers | Female Teachers| Teachers | Female Teachers 
1970-1971 13078 26.3 | 7958 28.1 
1980-1981 15080 | 30.4 | 8733 32.6 
1990-1991 20168 | 41.8 | 12179 39.3 
li 1999-2000 48199 | 49.6 | 18203 33.2 
Source: Statistical Abstract of Haryana, 1999-2000. 


The small increase in number of teachers in primary schools 
from 13,078 in 1970-71, 15,080 in 1980-81 to 20,168 in 1990- 
91 was mainly due to the upgradation of primary schools to middle 
level, percentage of female teachers increased from 26.3 to 49.6 
during this period. However, at the middle stage, the percentage 
of female teachers increased at a low pace from 28.1 in 1970-71 
to 99.3 in 1990-91 and then decreased to 33.2% in 1999-2000. 

Table 1.12 below shows that there was more than six fold 
increase in the number of'the high/senior secondary schools 
between 1970-71 and 1999-2000. 


TABLE 1.12 
Number of High/Senior Secondary Schools 


T 


Year Total 
1970-1971 975 
tal 4 
1980-1981 1473 
s| 
1990-1991 2356 
Jes 
1999-2000 3915 
Source: Directorate of Primary Education. 


The table on next page reveals that total enrolment at high/ 
senior secondary stage increased from 1.67 lakhs in 1970-71 
to 7.53 lakhs in 1999-2000. The enrolment of girls as 
percentage of total enrolment at this stage increased from 22.1 
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to 39.7 during the same period. Annual growth of girls 
enrolment was also higher than that of boys during the period. 


TABLE 1.13 
Enrolment of High/Senior Secondary Schools (in lakh) 


Year Total Enrolment Percentage 
Enrolment of Girls of Girls 
1970-1971 166952 36788 22.1 
|i 
1980-1981 176841 41443 23.4 
1990-1991 397452 127411 32.0 
apa 
1991-2000 753471 298953 39.7 
I 
Source: Statistical Abstract of Haryana, 1999-2000. 


Table below indicates that the strength of female teachers at 
high/ senior secondary stage is lower as compared to that of male 
teachers. It, however, increased by 14 per cent between 1970-71 
and 1999-2000. 


TABLE 1.14 
Number of Teachers in High/Senior Secondary Schools 


Year Total Percentage of Female 
Teachers 

1970-1971 19381 26.2 
— — E — p 

1980-1981 31699 30.9 

|. 1990-1991 45148 30.9 

1991-2000 55304 40.2 
Source: Statistical Abstract of Haryana, 1999-2000. 


1.2.4 Schooling Facilities 


The State now provides schooling facilities within easy reach of 
the school age population as compared to the schooling facilities 


provided on 1 November, 1966 the day on which the State was 
formed. 
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TABLE 1.15 
Average Area Served by the Schooling Facilities (Radius in Km.) 


Tupe of Schools Availability of Facilities as on | 
1.11.1966 30.9.1999 
Primary f 1.60 : 1.13 
Middle 3.88 1.6 
High/Senior Secondary 5.06 2.35 


1.2.5 Teacher Pupil Ratio 


The table below indicates the teacher pupil ratio in each stage of 
schooling. Teacher Pupil Ratio has almost remained same at all 
levels. It means that with the increase of enrolment of students, 
the number of teachers have also increased accordingly. 


TABLE 1.16 
Teacher Pupil Ratio 
Stage f TPR. (1966-1967) | | T.PR. (1999-2000) | 
Primary 1:43 le 1:43 
Middle 1:30 1:32 
High 1:18 1:20 
Senior Secondary = li 1:24 
Source: Statistical Abstract of Haryana, 1999-2000. 


The table below shows the position of schooling facilities at 
primary and middle levels of education in the rural habitations. 


TABLE 1.17 


Percentage of Rural Population Served by Primary and Middle Schools/ 
Sections (1993) 


Percentage of Population Served by 


Primary School/Section Middle School/Section 


Within habitation 


Within habitation Within 1 km 


Source: Sixth All India Educational Survey, 1993. 
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The size of the educational system pertaining to college and 
university education has also grown significantly as shown in the 
table below. 


TABLE 1.18 
Growth in Number of Institutions of Higher Education 
Institution 

ead 1966 1999 

Universities 1 4 
[5s Colleges 45 146 

Medical Colleges/Dental/Ayurvedic 1 8 
B Engineering Colleges 1 25 


Percentage of literate population aged 7 and above in the 
State is given below in the table. 
TABLE 1.19 
Percentage of Literate Population Aged 7 and Above 
1981 1991 2001 


Item 
= Male | Female Persons| Male | Female Person] Male | Female 
Hata | 43.85 58.49| 26.89 55.85| 69.1 40.47| 68.59 | 79.25} 56.31 
All India| 43.56 56.37] 29.79 | 52.21 | 64.1 39.29| 65.38 | 75.85] 54.16 


Literacy Rates 


—* Males 
—- Persons 
~*~ Females 


i 
n 
i 


Fig. 1.6 
According to 1991 Census, out of the total population of 1.6 
crores in the State, 74.32 lakhs were literate, of them 48.73 lakhs 
were males and 25.59 lakhs females. This Census treats all children 
below the age of 7 years as illiterates, whereas during 1971 and 
1981 children below the age of 5 years were regarded as illiterate. 
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The literacy rate of the State for all persons in 1991 was 55.85 per 
cent which is slightly above the National average of 52.21 per cent. 
During 1971, the literacy rate of Haryana was 31.91 per cent and 
in 1981 it was 41.65 per cent for the population aged 5 and above. 
For the purpose of comparison, the literacy rate of 1981 was 43.85 
per cent for the population aged 7 and above. Male literacy is 
relatively high in the State as compared to female literacy. 

The State has reasonable facilities with regard to drinking 
water, separate urinals/ lavatories for girls in schools, yet the 
facilities need to be expanded to cover all the institutions/rural 
areas. 


TABLE 1.20 
Percentage of Schools Having Ancillary Facilities 
Stage Drinking | Urinals | Separate | Lavatory Separate.| 
Water Urinals for Lavatory 
FCR. ER l | Girls | for Girls | 
Primary India 44.23 | 18.93 | 08.66 10.86 | 05.12 
Haryana | 76.95 56.30 | 27.10 15.77 | 08.72 | 
| Middle India | 63.47 | 48.44 | 31.54 [29.88 [17.17 | 
Haryana | 92.56 | 88:24 | 72.08 | 43.27 | 30.02 
| Sec. india 8346 | 76.96 | 62.56, | 57.35 | 40.81 
| Education =| | e BI 
Haryana | 97.82 | 97.61 | 88.37 69.47 | 49.06 ] 
Sr. Sec. India 93.65 | 92.78 | 77.94 | 81.12 | 62.84 
Education i Id 
š | | 
í Haryana | 98.18 | 98.88 | 86.94 | 87.31 | 68.66 
ve 
Source: Sixth All India Educational Survey. 1993. | * 


1.8 Educational Scenario of Oriental Languages 


The State has laid adequate stress on the development of 
indigenous educational structures for instruction in respect of 
the oriental languages of Hindi, Sanskrit and Punjabi languages 
at the school level. The curricula for them have been upgraded 
and modernised from time to time. The privately managed 
institutions prepare students for Prabhakar equivalent to 
B.A.(Hons.) in Hindi, Shastri equivalent to B.A. (Hons.) in Sanskrit 
and Giani equivalent to B.A.(Hons.) in Panjabi and M.D. University, 
Rohtak and K.U. Kurukshetra conduct examinations for these 
classes. i 

The directorate of secondary education admits these stude 
for one year for Oriental Training (OT) in Hindi, Sanskrit 
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Panjabi to train them to be appointed as language teachers for 
secondary classes. The OT courses are run in the following 
institutions. The courses are being run in the following institutions: 


SL Name of Institution Course Being Run No. of 
No. Students 
N Admitted 
1. | DIET Gurgaon O.T. (Hindi) | 90 
2. | DIET Mahindergarh O.T. (Hindi) 100 
3. | DIET Beeswanmeel (Sonipat) lox. (Sanskrit) 1-50. 
4. | DIET Shahpur (Karnal) O.T. (Sanskrit) 50 
5. | DIET Palwal (Kurukshetra) O.T. (Hindi) 50 
| 6. | DIET Ding (Sirsa) er (Panjabi) 100 
7. | Swami Amar Dev Teachers Training | O.T. (Hindi and Panjabi); 50450 


Institute, Pataudi (Gurgaon) 


|_ 8. S.D.Senior Secondary School, Jhajjar O.T. (Hindi) 50 ==] 
9. | Shri Haryana Brahamchari Ashram — |O.T. (Hindi and Panjabi) 50450 


Teachers Training Institute, Bhiwani 


10.| Guru Nanak College of Education O.T. (Panjabi) 50 
Karnal 

11.| Sant Nischal Singh Giani College T O.T. (Panjabi) 100 
Yamuna Nagar 

12.| Hindu High School, Jagadhari O.T. (Hindi) | 50 


(Yamuna Nagar) 


L. 


The SCERT conducts entrance test for admission in these 
courses. The responsibility of prescribing curricula and textbooks 
and conduct of examination in respect of OT courses has been 
assigned to SCERT, Haryana, Gurgaon. 


1.4 Expenditure 


Though the budgetary allocation for education has increased over 
the years yet a major portion of the allocation is expended on 
salaries leaving small sums for development and capital works. 
The National average of the budgeted expenditure on education 
to the total budget is 19.696, whereas the State percentage is 
12.9596 only which is among the lowest in the country. The 
Planning Commission has recommended 6% of the State GDP to 
be spent on education, whereas the present State allocation is only 
2.196 (97-98) of the State GDP. Hence, there is the need to increase 
allocation for education and to rectify interdepartmental imbalances. 
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TABLE 1.21 


Budget of Education Department 


23 


E 


Primary | Secondary | Higher 
Year Education | Education | Education 
(Rs in lakh)| (Rs in lakh)| (Rs in 
lakh) 
State Expenditure 1966-1967 86.97 168.03 22.45 
During 
State Expenditure 2001-2002, 37656.88 | 80213.50 | 23171.76 
During 
Percentage India Haryana 
of budgeted 
expenditure on 19.60 12.95 
education to total 
budget 
JF Percentage 
expenditure of State : 
GDP on education 2.4496 
including primary 
secondary and higher 
education during 
1999-2000 
Percentage of 1998-99 | 1999-2000 
expenditure of Primary education 0.6096 0.6796 
State GDP on secondary education 1.8096 1.4396 
higher education 0.3096 0.34%. 
Percentage of 2000-01 2001-02 
expenditure on education Salary 98.00% 98.19% 
as a whole development 1.58% 1.43% 
on development, construction work 0.42% 0.30% 
Non-development activities 
— L = >i 
Interdepartment Prim: education | Secondary | Higher education 
GDP share of education 
Budget (1999-2000) 0.67% 0.34% 
in percentage 1.430% 
Interdepartment oes education | Secondary | Higher education 
Share of budget in education 
percentage (2001-02) 26.70% 16.43% 
56.87% 
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TABLE 1.22 
Sector-wise Expenditure Incurred in Education (Rs in lakh) 
Year Primary Secondary Higher Total 
Education Education Education 


— 
1966-1967 86.97 168.03 
1970-1971 
1980-1981 
1990-1991 


1999-2000 


22.25 
+ 109.43 


277.25 
1245.72 
6535.41 
30783.00 
115201.08 


2814.95 
13369.00 12321.00 
31537.91 67564.31 


5093.00 
16098.86 


Source: Statistical Abstract of Haryana. 1999-2000. 


1.5 State Level Policy Initiatives 


The State Government undertook several measures to implement 
the National Policy on Education, 1986. A cabinet sub-committee 
was constituted to review and monitor the implementation of NPE. 
A high power steering committee was also set up in 1986 for 
preparing detailed proposals and monitoring the implementation 
of the policy. There is also a departmental committee for this 
purpose. Separate cells relating to National Policy on Education, 
Integrated education for the Disabled, educational technology and 
environment have also been established in the SCERT. The broad 
objectives of education in general in the State may be enumerated 
as follows: ; 

e To inculcate moral and spiritual values; 

° To help the child develop a healthy body and healthy mind; 

° To provide opportunities for the child to develop his personality 
and enable him to understand his environment in relation to 
his basic needs; y 

° To help each pupil to use in his daily life the skills of reading, 
writing and arithmetic, seeking information and expressing 
himself creatively and artistically; 

° To develop in the child a zeal for the service and betterment of 
the society in which he lives; and 

° To provide facilities to the child to make full contribution to 
the wealth of the Nation in learning through purposeful, creative 
and productive activities related to the basic crafts suited to 
the environment. 

e To achieve these objectives the following major thrust areas 
have been identified: 


I 
| 
| 


—— —— — CN 
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e Universalisation of elementary education; 

e Eradication of illiteracy; 

e  Vocationalisation of education; and 

* Qualitative improvement at all levels of education. 

No major commission has been constituted in Haryana to 
review the system of education during the recent past. However, a 
study of norms was undertaken by the State Government in 
collaboration with NIEPA way back in 1981. The main objective 
of this study was to assist the State in the revision of the existing 
norms with regard to the opening and upgrading of schools, school 
buildings, provision of furniture and equipment, including library 
and laboratory facilities, provision of teaching and non- teaching 
staff and supervisory personnel. Its specific aim was to compile 
present revised norms relating to the different aspects of the school 
system in a single document, for the ready reference of officers 
incharge of the implementation of different educational policies 
and programmes. 


1.5.1 Elementary Education 


In order to achieve UEE, the State Government has set up a 
separate Directorate of Primary Education. It gives various 
incentives, such as free stationery, free textbooks and free uniforms 
to girls belonging to scheduled castes and backward classes and 
provide cash attendance awards to children belonging to nomadic 
tribes, etc, Efforts are made to provide schooling facilities as close 
to habitations as possible. 

Although these efforts have improved the situation, the 
objective of universalisation of elementary education has not been, 
fully achieved. It was recommended by a study group, constituted 
by the Central Advisory Board of Education in 1989, that the 
‘annual additional enrolment of children in the 6-11 age-group, 
should not be less than one lakh per annum, if the State wants to. 
achieve the target of cent per cent universalisation of primary 
education by 1995. The magnitude of the task is obvious. 

The Fifth All India Educational Survey conducted by the 
National Council of Educational Research and Training indicates 
that the provision of various incentives is not enough to increase 
the enrolment ratio of children in the 6-14 age-group. It is observed 
that Ambala/Yamuna Nagar, known as the educationally advanced 
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District with the maximum enrolment ratio in the State, is more 
deficient in providing schooling facilities than Jind and Sirsa, which 
are at the top in providing schooling facilities. However, the latter 
are known as educationally backward Districts only because of 
the lower enrolment ratios of children. 

Some of the suggestions for removing these disparities may 
be as follows: 

e Area approach should replace the District as a unit for 
planning; 

° Syllabi and textbooks should be restructured in accordance 
with the needs and aspirations of the local people; 

e Provision of incentives should be reviewed and monitored so 
as to make them meaningful; 

° The Directorate of Primary Education should be given the 
charge of the whole spectrum of elementary education for 
proper linkage with the objective; 

e Aseparate monitoring cell should be established to constantly 
review and monitor the universalisation of elementary 
education; 

e Disparities in sex at various levels on the educational horizon 
need to be corrected in order to ensure universalisation of 
elementary education within a stipulated period; and 

e Needless to say that one of the impediments in the way of 
universalisation of elementary education is a high drop-out 
rate, particularly in the case of girls and scheduled caste 
students, as shown in the table below, which needs to. be 
urgently arrested to achieve the target. 

Drop-out rates of boys and girls at primary and middle 


stages continue to be high. Urgent steps are required to address 
this area. 


TABLE 1.23 
Drop-out Rates at Primary and Middle School Stages (in Per Cent) 


Education Stages 1966-67 1998-99 


Pos | oms | mat | pos | cits | ro | 


Middle (VI-VIII) 


| 
| 
| 
| 
| 
| 
1 
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1.5.2 Secondary Education 


Secondary education is also beset with several problems. Presently, 
the middle stage education and high and senior secondary 
education are under the control of the Directorate of Secondary 
Education. Secondary education serves as a terminal stage for 
most of courses at senior secondary stage so that students are 
able to choose courses according to their aptitudes. This will help 
them pursue further studies or join vocations/vocational 
education. 

At present +2 stage vocational courses are provided by the 
Directorate of Industrial Training and Vocational Education, while 
general courses namely, Humanities, Commerce and Science are 
the responsibility of the Directorate of Secondary Education. 


1.5.3 Work Experience 


Work Experience also known as Socially Useful Productive Work 
is taught as a compulsory subject at all stages of school education. 
Two periods per week are allotted to each class for this subject. 
There is no external examination for work experience. It is internally 
evaluated by teachers and the award is given in the form of grades. 
The awards are communicated to the Haryana Board of School 
Education which are shown in the certificates issued by the Board. 
There is a work experience cell in the SCERT for bringing about a 
qualitative improvement in the subject. 


1.5.4 Vocational Education 


Vocational Education at the +2 stage as stated above, is under the 

Directorate of Industrial Training and Vocational Education. Sixty- 

five institutions provide vocational courses at the 42 stage in the 

State. Efforts are being made to make these courses employment- 

oriented. Some of the trades have already been recognised for 

employment by various departments. However, the number of 

beneficiaries is not very large. The following suggestions can 

strengthen work experience: 

° It should be made an externally assessed subject; 

° There should be separate trained teachers for different crafts; 

* There should be proper monitoring of the scheme ; and 

e There should be a proper coordination between the 
Department of Education and the Department of Industrial 
Training and Vocational Education. 
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1.5.5 Teacher Education 


Bachelor of Education (B.ED.) and D.P.ED. courses are imparted 
in Colleges of Education/Universities. Diploma in Education 
(D.ED.) and Oriental Training (OT) courses in Hindi, Sanskrit, 
Panjabi and also Certificate Course in Physical Education (C.P.ED.) 
are available in the District Institutes of Education and Training 
(DIETs), Government Elementary Teachers Training Institutes 
(GETTIs) and privately managed teachers training institutes. There 
are twelve DIETs, fourteen GETTIs and fourteen privately managed 
teachers training institutions in the State. b 

Interestingly few male JBT teachers seek employment. 
Bachelor.of Education (B.Ed.) teachers (masters/mistresses) are 
available in sufficient number. t 

There is no dearth of language teachers too. 

There is an urgent need to impart refresher courses to in- 
service teachers. The SCERT does this job, especially during 
summer vacation. As a part of National Policy on Education, 1986, 
as many as ten thousand teachers were given orientation courses 
annually for five years under the Programme of Mass Orientation 
of School Teachers Scheme (PMOST) of the NCERT. The State 
Government provides a sum of about Rs Five Lakh for arranging 
in-service training programmes every year. Masters/Mistresses, 
teachers and heads are covered under this scheme. Besides, DIETS 
also hold regular in-service courses throughout the year for their 
respective Districts. The coverage of such courses is likely to 
increase with the establishment of a DIET in every District. 


1.5.6 Adult and Non-Formal Education 


The scheme of adult and non-formal education was abandoned 
in 1989, due to a number of litigations caused which increased 
the financial burden on the State. However, mass literacy 
programmes were organised in Yamuna Nagar/Ambala, 
Faridabad, Panipat and Kurukshetra through voluntary agencies 


and other bodies, such as the State Resource Centre and 
Universities. 


1.6 Advisory and Consultative Bodies 


Two important advisory and consultative bodies constituted by 
the State Government are functioning at present. These are: 


es mS 
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° The State Advisory Committee on Education; and 

. e The State Working Committee of National Foundation for 
Teachers Welfare. 

The State Advisory Committee has the Education Minister as 
its Chairman and Education Commissioner-cum-Secretary, 
Director of Agriculture, Director of Social Welfare, Director of 
Technical Education, Director of Industries, Director of Health 
Services, Director of Employment and Chairman, Board of School 
Education, Haryana as ex-officio members. It has five non-official 
members of which two are members of the State Legislative, 
Director Higher Education is its Member Secretary. The committee 
advises the Government on the following matters: 

* General policy matters and specific programmes related to 
education; 

° Review of education policy from time to time and to recommend 
any modification if and when found necessary, after taking into 
consideration the availability of funds; 

* Any aspect of educational planning relating to the State; 

* Matters regarding promotion of adult literacy and social 
education; and 

s Any, other matter, including college education referred to the 
committee by the State Government for advice. 

The State Working Committee of the National Foundation for 
Teachers’ Welfare consists of the Education Minister as Chairman 
and Secretary of the Finance Department, Director Primary 
Education and a District Education Officer as members. The 
Director, Secondary Education is its Secretary-cum-Treasurer. 


1.7 Major Problems and Issues 


Some of the major thrusts shown in the policies and programmes 
of school.education pertain to the quality of school education, 
specialised teachers training programmes. comprehensive and 
continuous evaluation scheme and development of school 
performance index and to revamp the school curricula and 
textbooks. Z 
There was time when Government schools provided a model 
‘for other aided and private schools. Now the scenario has changed. 
Now Government schools have been behind by non-aided private 
schools . So called public schools are charging heavy fees and are 
in a position to construct impressive buildings. Generous scheme 
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of freeships has added fuel to fire. Community support is one 
area of hope and involvement of community in making the schools 
viable, needs encouragement. The pre-service and in-service 
training programmes are being given a face-lift, with the 
introduction of DPEP-I and II, the important interventions will be 
introduced, the focus is shifting to capacity building and ensuring 
sustainable developments in the primary and upper primary 
education. The Sarva Shiksha Abhiyan (SSA) for Classes I-VIII is 
also being introduced from’ ‘this year. The secondary and senior 
secondary level education has also been brought under the 
purview of reforms in the areas of curricular changes, examination 
and evaluation patterns. 


Universalisation of Elementary Education 
(With Focus on DPEP) 


The chapter provides steps taken by the State in 
universalisation of elementary education and 
information about various incentives, Punjab Primary 
Education Act, 1960-61 and centrally sponsored 
schemes especially Operation Black Board and DPEF. 


India has now a record of over about 50 years of planning. Every 
State Government and the Central Government have their plans. 
The Central Government actively assists the States in formulating 
their plans. The plans of the Central Government, the State 
Government and the ‘Public’ and ‘Private’ sectors are coordinated 
and finalised after detailed discussions by the Planning 
Commission which is a National Body. The Planning Commission 
draws up a long term perspective Plan and a more immediate Five 
Year Plan of development. These Plans are approved by the 
National Council which comprises the Prime Minister and the Chief 
Ministers of different States. The approved Plan thus becomes the 
highest policy declaration of what is proposed to be achieved in 
the next Five Years and how. The Five Year Plan specifies the 
allocation for education, chalks out the policies and the 
programmes and sets the targets of achievements. There is alsoa 
provision for periodic approval of Plan performance and every 
year annual Plans are drawn up with due modifications but within 
the framework of the Five Year Plan. 


2.1 Elementary School Education in Haryana 

At the inception of Haryana State, i.e., on 1 November, 1966, it 
was the third National Five Year Plan (1961-62 to 1965-66) which 
had just 5 months of its Plan duration. 
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On account of heavy pressure on resources due to Chinese 
War, Fourth Plan could not be prepared and, therefore, Annual 
Plans were implemented during 1966-67, 1967-68 and 1968-69. 

During these three;Annual Plans the expenditure incurred 
on the primary school,education was less than the expenditure 
incurred on secondary school education. On an average the 
amount spent by the State on both the sectors was in the ratio of 
3496 and 6696, respectively every year. 

The National Policy of Education (NPE), 1986 had expressed 
strong political will and commitment to the universalisation of 
elementary education, as these ideas had been expressed in 
the Constitution of India in the following words. 

Free and Compulsory Education—Article 45 
“The State shall endeavour to provide within a period of 10 
years from the commencement of this Constitution for the free 
and compulsory education of all the children until they 
complete the age of 14 years’. 

Hence, during the period 1966-67 to 1968-69, Haryana 
decided to bring children in the schools for completing their 
primary education at least without dropping out, i.e., 
universalisation of primary education in the State. 

The State had also focussed on substantial improvement in 
the quality of education and to develop the base for proper 
development of education. 

During these three Annual Plans, the State had made 
considerable progress in providing school education. 


2.1.1 Fourth Five Year Plan (1969-70 to 1973-74) 


During this period the expansion in school education in Haryana 
was appreciable in comparison to the previous period. Since its 
inception, i.e., 1966-67 the State Government made her best efforts 
for achieving the goal of universalisation of primary education. To 
achieve this objective a number of programmes and schemes had 
been launched and emphasis was given on enrolment and quality 
improvement with the provision of infrastructural facilities. 
After the end of Fourth Five Year Plan, i.e., (1973-74) it was 

noted that there were a lot of disparities in the following areas. 

Enrolment rate of the children in 6-11 age-group was not 

satisfactory; 
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The children of deprived groups and categories could not be 
enrolled according to the fixed target; 

The percentage of girls enrolled in the State was 58.4% which 
was very low in comparison to the percentage at National level, 
i.e., 71.9% (Source: Indian Education, p. 17, Suresh 
Bhatnagar); 

The increase in primary schools had not been in proportion to 
the rise in school going population but the disparity had been 
compensated to some extent by setting up of single teacher 
schools. 


2.1.2 Fifth Five Year Plan (1974-75 to 1978-79) 


The following efforts for the spread of school education were 
planned, specifically for achieving UPE in view of the shortcomings 
and facts observed during the previous period since, 1966-67 
to 1973-74. 


Expansion of facilities 

Quality improvement 
Curriculum reforms 

Work experience 

In-service education 
Improvement in existing schools 
Development of selected schools 
Strengthening of administration 
Financial implications 


The following shortfalls were observed during the period of D 
Five Year Plan: ` 


Wastage and stagnation problem due to drop-outs; 

Lack of the facility of access specially for female child to achieve 
the education up to upper primary stage; 

The imbalances were seen in: 

Urban/Rural 

Male/Female 

General Community/Backward and Scheduled Caste 
Communities 

Work experience and vocationalisation programmes were 
weak. In reality the vocationalisation of school education 
should be visualised in the light of country's circumstances 
of that period. It was essential that every individual should 
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avail the opportunity of employment according to his/her 
innate abilities. It was only possible when vocational 
education was available at every stage of school education, 
specially the secondary stage may be considered as most 
important stage of education because 5096 of the students 
have to struggle for employment and livelihood after 
completing their secondary education. 

Since the 5" Plan came to an end one year earlier due to 
change of the ruling party at the Centre. Annual Plan was 
implemented for the year 1978-79 by the Janata Government 
at the Centre. Therefore, lot of emphasis was given on Non- 
Formal Education, including Farmers' functional literacy 
strategies. 


2.1.3 Sixth Five Year Plan (1979-80 to 1984-85) 


In the Sixth Plan, much thought was devoted towards 
universalisation of primary education in the State. For this purpose, 
the following schemes were taken up: 

* Accepting the principle of average attendance to overcome 
wastage and stagnation; 

* Ensuring that a primary school is available to a child within 
1.5 km. and a middle school is available to the children within 
the range of 3 km.; 

* Laying emphasis upon compulsory enrolment; : 

° Bringing about the expansion of part time, non-formal 
education: and 

* Eradication of intra State sectoral imbalances. 

During the period of Sixth Five Year Plan, Haryana could not 
achieve the desired goal and objectives. The main shortfall of the 

6" Plan was that it could not provide proper opportunities for 


schooling facilities separately for girls and children of deprived 
groups. 


2.1.4 Seventh Five Year Plan (1985-86 to 1989-90) 


Keeping in view the shortfalls of the Sixth Five Year Plan, "all the 
State Governments were required to ensure that all habitations 
with a population of 300 (200 in case of tribal, hilly and desert 
areas) will be provided a primary school within the Seventh Plan. 
Efforts will also be made on the lines of mobile créches, to set up 
special schools for specific duration for building and 
construction workers and other categories of people who shift 
their residence". 
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The main concentration of the Seventh Five Year Plan was, 
therefore, on the following sectors/sub-sectors of school 
education. 

° Providing opportunities for schooling facilities for the children 
of the low density populated areas; 

e Providing sufficient facilities for schooling, including the 
qualified teachers and teaching-learning material; and 

e Concentrating on the education of girls in the age-group of 
6-14 years. 

During the Seventh Plan The Challenge of Education: A 
Policy Perspective document was published by the Ministry of 
Education (1985) for evolving the National Policy on Education, 
1986. 


2.1.5 Education of Girls During 1966-86 


Rural urban data collected either through the decennial Census 
or by periodic NCERT Surveys of Education depicts the progress 
as under. 


TABLE 2.1 
Progress During 1966-1986 (Literacy Rates) 

| Census Year Person Males Females 

1961 19.93 29.22 9.21 

1971 26.89 37.29 14.89 
| 1981 | 43.85 58.49 26.89 

Source: 1966-1981 Census Report, Office of the Registrar General, Census 
of India. 


Note: 1961 Census year is considered the base for 1966. The 
table depicts the considerable increase in literacy rate in terms 


of persons and genders. 


TABLE 2.2 
Gross Enrolment Ratio of Girls During 1978-86 
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TABLE 2.3 
Gross Enrolment Ratio at Elementary Stage in 1986 


Primary Classes (I to V) | Dpper Primaru Classes 
i (VI-VIII) 
Female | Male Female | Male 
Rural | En qmm 81 - 78 
Urban | SUCH Er NET ERES 
Ruraland Urban | Foam wis uoce eae 
TABLE 2.4 


Percentage of Girls to Total Enrolment in 1986 


IX-X | XI-XII 
Rural 40.03 27.46 20.35 13.88 
Urban 47.42 49.78 37.15 34.83 


2.1.6 Analysis of the Above Tables 
A significant improvement in girls enrolment at the primary stage 
both among rural and urban girls is seen. However, the progress 
of rural girls at the upper primary stage is far from satisfactory 
and much lower than that for urban girls. 

The male-female gaps in enrolments are closing in urban areas 
but continue to be large and even wider in rural areas. 


2.2 Progress of UEE Specially Since NPE, 1986 


Haryana has made rapid strides in elementary education, since 
1986 after implementation of National Policy of Education in the 
State. 


TABLE 2.5 
Growth of Literacy after 1986 in Haryana 


Haryana All India 


Male emale’ | Persons Male | Female | Persons | 
58.49 | 26.89 | 43.85 56.37 29.79 | 43.56 | 


40.47 


| 55.85 | 6413 | 3929 | 5221 
79.25 | 86. 31 


68.59 | 75.85 | 54.16 | 65.38 
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The State Government is determined to achieve Universalisation 
of Elementary Education by 2005. To achieve this objective. a 
number of special programmes and schemes to provide 
educational facilities have been launched. Availability of schooling 
facilities is measured by a set of indicators concerning: 

(i) Access 

(ii) Enrolment 

(iii) Attendance/Retention 

(iv) Incentives 
The academic achievement level is also the main indicator for 
assessing the progress. 


2.2.1 Access 

At present the facility of primary education is available within a 
walking distance of one kilometre. District Primary Education 
Officers are competent to open pranch primary schools at places 
where 30 or more children are available for schooling. One hundred 
new Government primary schools exclusively for girls have been 
opened every year to cater to the needs of the increasing population 
of the State as well to provide the opportunity for primary schooling 
to the female children. 


Schooling Facilities upto Elementary Stage 


The availability of schooling facilities for the children at primary 
and upper primary stages are shown as under: 


TABLE 2.6 _ : 
Availability of Schooling Facilities (within the Radius of km) 


Educational As on 
Stage 
E 1.11.66 | 30.9.91 | 30.9.92 
Primary 1.6 1.26 
(within 1 km) 
Upper Primary 3.88 
(within 3 km) 


Number of Schools 


Progress regarding the growth in n 
next page. 


umber of schools is shown on 
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TABLE 2.7 
Number of Schools 
Stage 1966-67 | 1985-86 1990-91 1995-96 | 1999-2000 
zip . 
Pre-Primary 4450 5105 5136 5501 10587 
and Primary 
Middle i 735 1121 1399 1499 1795 
(Upper Primary) 
High/Senior 597 1946 2356 2998 3915 
Secondary 
Total A 5782 8172 8891 9998 16297 
: ] 
Source: Statistical Abstract of Haryana, 1999-2000. 
TABLE 2.8 
Number of Schools (Gender-wise) 
r 7 NE 
Stage ' 1966-67 | 1985-86 | 1990-91 | 1994-95 | 1999-2000 
Pre-Primary B 4192 4557 4398 4469 8904 
and Primary G 257 548 738 
Middle B 629 990 | 1249 1620 
(Upper Primary) eu) 106 131 50 168 75 
High/Senior B 488 1643 2001 2217 3517 
| Secondary | G 109 303 355 401 398 
Total 5781 8172 8891 9462 16297 
Source: Statistical Abstract of Haryana, 1999-2000 
TABLE 2.9 
Number of Schools (Management-wise) 
TE AES 
Stage 1966-67 | 1985-86 | 1990-91 | 1994-95| 1999-2000 
Pre Primary |G 4344 | 5018 4969 5201 8650 
and Primary |NG 105 87 167 240 1937 
Middle G 704 1062 1249 1206 1192 
(Upper Primary) |NG 31 59 150 197 603 
High/ Senior |G 440 1657 1944 2095 2502 
Secondary |NG 157 289 412 523 1413 
Total | 5781 8172 8891 9462 | 16297 
G-Government NG-Non-Government | 
Source: Statistical Abstract of Haryana, 1999-2000. 


<> 
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TABLE 2.10 
Percentage Increase of Schools Since 1985-86 


RE 
Stage 1985-86 | 1999-2000 | Percentage Annual 
Growth Rate 


Increase 


Middle 
(Upper Primary) 


High/Senior 
Secondary 


Total 


1946 3915 10196 4 


Source: Statistical Abstract of Haryana, 1999-2000. | 


The above table indicates that there has been substantial 
expansion of schools for every stage of school education in 
Haryana. The average annual growth rate for primary and upper 
primary schools during the period of 15 years, i.e., since, 1985-86 
to 1991-2000 is 7.1% and 4%, respectively whereas the annual 
growth rate for high/senior secondary schools during the same 
period is 6.7%. ,However, the overall annual growth rate for all 
types of schools is 6.62%. The inter-District variations in the 
growth rate also exist. 


2.2.2 Number of Teachers 
Progress regarding the growth in number of teachers is shown in 
Table 2.11 

The number of primary school teachers increased from 13,078 
in 1970-71 to 48,199, in 1999-2000 showing an increase of 
3.7 times nearly. During the same period, high /senior secondary. 


TABLE 2.11 
Number of Teachers - 
TCI Ton crure ML = 
Stage 1970-71 | 1985-86 | 1990-91 1995-96 |: 999-2000 
Pre-Primary | 18078 t 15577 | 20168 17941 48199 | 
and Primary | | s , 
Middle 7958 10747 12179 13083 8203 
(Upper Primary) | 
High/Senior |. 19381 |. 40949 45148 56563 55304 
Secondary i ab 
pn f T. 
Total 40417 67267 77495 87587 111106 
Source: Statistical Abstract of Haryana, 1999-2000. 
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school teachers increased by 2.8 times. The number of teachers in 
all categories of schools increased more than two-fold from 40,417 
to 1,11,106, But the number of upper primary school (middle) 
teachers remained almost same. 

The qualification requirement to become a primary teacher 
is generally 12 years of general education followed by two years 
of pre-service training (D.Ed.). However, with the increased 
availability of graduates, with pre-service training (B.Ed.) some 
graduate teachers have also been recruited due to lack of 
availability of JBT teachers during the period from 1994-95 to 
1998-99. 


2.2.3 Ratio of Primary to Upper Primary Schools in the State 


Improvement in the ratio of primary to upper primary schools 
over a period of 15 years, i.e., from 1985-86 to 1999-2000, 
indicates that overall situation has changed for the better. The 
Programme of Action (1992) and Programme of Action (Haryana— 
1994) envisaged an upper primary school for every two primary 
schools. The expansion of primary education seems to have exerted 
considerable pressure on upper primary education system to 
expand and Haryana Government has responded positively by 
establishing larger number of schools and school places. It is 
clearly indicated by the following table: 


TABLE 2.12 
Ratio of Primary to Upper Primary Schools 
m Year No. of Primary No. of Upper Ratio 
| Schools Primary Schools Nea 
il 
1966-67 4449 735 6.00 
1970-71 4207 760 5.5 
1975-76 5156 755 6.8 
1980-81 4961 881 5.6 
1985-86 5105 1121 4.5 
F ihe e L 
1990-91 5136 1399 3.6 
H o 5l 
1995-96 '5441 1403 3.8 
1999-2000 ` 10587 1795 5.8 
Source: Statistical Abstract of Haryana, 1999-2000. 
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It is also clear from the table that from 1985-86 to 1995-96, 
substantial number of primary schools have been upgraded to 
upper primary schools with respect to base year 1966-67. 

Despite increase in the number of habitations and population, 
both the percentage of habitations and rural population served by 
primary and upper primary schools/sections with in a distance of 1 
and 2 kms, respectively has increased significantly. 


2.2.4 Enrolment Trends (All Communities) 

Considerable progress has been made in enrolment at primary 
aad upper primary levels of education, as it is evident from the 
following tables: 


TABLE 2.13 
Number of Enrolled Students (Class-wise) 


Classes | 1970-71 1990-91 1994-95 | 1999-2000 


15,75,553 


8,58,992 16,14,618 HORT 20,81,350 


iL 


VI-VII | 3,35,684 5,87,557 7,26,425 7,86,033 9,10,461 
eee 


1 


IX-XII 1,66,952 2,46,957 3,97,452 4,41,327 7,583,471 


TABLE 2.14 
Number of Enrolled Students (Gender-wise) 


1990-91 1994-95 | 1999-2000 


Classes 1970-71 1985-86 


610764 947888 899520 | 1000375 1098873 


98 880076 982477 
248228 L 627665 7150 ml 


408991 463199 512314 


458477 


398147 


B 
G 

VI-VIII| B 262392 
G 322834 


267948 


L G| 73292 


IX-XII | B 130164 181537 


281885 454518 


270041 


Gini 86785 65420 127411 159442 298953 


The above tables depict that growth of enrolment at primary 
level increased from 15.76 lakh in 1985-86 to 20.81 lakh in 1999- 
2000. Compared to primary level, the growth in enrolment at the 
upper primary level has been more impressive and substantial 
but it is still not enough to attain the goal of universal enrolment. 
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The percentage share of girls to total enrolment both at primary 
and upper primary levels increased considerably between 1985 
to 1999-2000. P 
At the high and senior secondary stage, the enrolment increased 
from 2.47 lakh in 1985-86 to 7.53 lakh in 1999-2000. Girls 
constituted 39.7 per cent of total enrolment in Classes IX-XII 
in 1999-2000. 


i 2.2.5 Enrolment Trends: (Scheduled Caste Communities) 


The following tables depicts the enrolment trend, regarding the 
children belonging to scheduled caste communities. 


TABLE 2.15 
Number of Enrolled SC Children (Class-wise) 


: 
Classes 1970-71 1985-86. 1990-91 1995-96 1999-2000 
rv 64,909 | 1,63,438 2,11,060 | 2,39,820 5,54,497 
VIVI 26,636 70,099 1,12,606 5525 1,10,023 , 
IX-XII 57,532 1,98,255 2.50:373 3,32,142 2,26,240 
Source: Statistical Abstract of Haryana, 1999-2000. 

TABLE 2.16 
Nuniber of Enrolled SC Children (Gender-wise) 
m ja 
Classes | 1970-71 1985-86 1990-91 1995-96 | 1999-2000 
rv B 54,294 91,627 1,11,335 1,16,436 j 2,90,888 
pasar: T 
G 10,615 71,811 99,725 1,23,384 2,63,609 
A s 

VI-VIII 22,640 43,754 63,359 53,892 59,241 
3, 996 26,345 49,247 47,436 50,782 
IX-XII | B | 50,818 |1,44,884 1,66,079 2,07,564 NA 
G 6,714 53,371 84,294 1,24,578 NA 

Source: Statistical Abstract of Haryana, 1999-2000. 


6 
Remarkable progress has been made in enrolment at primary 
and upper primary levels of education in respect of children 
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belonging to scheduled caste communities. Enrolment at primary 
level increased from 1.64 lakhs in 1985-86 to 5.54 lakhs in 1999- 
2000. It indicates that the growth in enrolment of SC children is 
impressive and substantial but still away from universal enrolment. 

In case of upper primary classes, the enrolment of children 
of SC communities has increased by 1 .57 times during the period 
from 1985-86 to 1999-2000, which seems to be under satisfaction. 

The percentage share of SC girls to total enrolment both at 
primary and upper primary levels increased considerably between 
1985-86 to 1999-2000. However, SC girls share to the total SC 
-nrolment at upper primary level (46.00 per cent) continues to be 
lower than their share at the primary level (47.50 per cent). 

In the high and senior secondary classes, the enrolment of 
SC children has been increased from 1.98 lakhs in 1985-86 to 
2.26 lakhs in 1999-2000. As the gender division for these classes 
during the session 1999-2000 is not available, hence cannot be 
estimated, however, SC girls constituted 37 per cent of total 
enrolment in Classes IX-XII in 1995-96. i 


2.2.6 Enrolment and Attendance Ratios 


Official entry age for primary schools in Haryana is 5+ years and 
Haryana is committed to provide free education for all children 
up to the age of fourteen years. How many of children in this age- 
group of 6-14 years are really in the schools? While it is difficult 
to give a precise answer to the question, several indicators can 
help assess the situation. The most important indicator pointing 
to the participation of children in schooling is the enrolment ratio. 
The following table represents the Gross Enrolment Ratios (GER) 
which means school enrolment as a ratio of the total population 
in the age-group of 6-14 years. 
TABLE 2.17 
Gross Enrolment Ratio 


Source 


1980-81 


Education for All: The 
Indian Scene, Govt. of 
India, 1993, p.115 


Contd... 
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9199 1-92 B 93.59 74.78 
GC NEUES 51.26 xad 
E 86.27 63.59 
B 83.1 — 
= Year 2000 Assessment 
G 84.9 | kn Education for All, p. 97 
TA 0 sn S EM 


Gross enrolment ratios at primary level have remained 
relatively static during the period 1990-91 to 1997-98. This is 
approximately true of the figures for general gross enrolment ratios, 
i.e., 86.27 in 1990-91 and 83.9 in 1997-98. Corresponding figures 
for girls showed an increase of about 4.5 percentage points. 
However, the figures indicate a decline with respect to enrolment 
of boys at primary stage during the period. à 

Gross enrolment ratios at upper primary level have 
increased for boys by about 12 percentage points during the 
period 1980-81 to 1991-92. Corresponding figures for girls 
show an increase of 25 percentage points. The overall gross 
enrolment ratios have been increased by 17 percentage points 
at upper primary level. 


TABLE 2.18 
Net Enrolment Ratio (1997-98) 


Total Enrolment of | Official School GER NER 
Primary Official Age 
Enrolment of | Primary School| Population 
AlLAges Age 1| 1 
1 ° | 3 To" 13 
— T3 
Boys 1,109,713 968,719 1,336,000 83.1 72.5 
Girls 986,393 864.072 1,162,000 84.9 74.4 
m i- | 
Total 2,096,106 1,832,791 2,498,000 83.9 73.4 
L L — 
Source: Year 2000, Assessment Education for All, NIEPA, April 2000. 


The above table reveals that GER and NER are approximately 
static during the year 1997-98. 
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2.2.7 Teacher Pupil Ratio 


TABLE 2.19 
Teacher Pupil Ratio 
"reza | 
Year Primary Upper High Senior 
Primary Secondary 

1985-1986 | 46 33 — 17 

1990-1991 46 [ 36 | 20 46 
T zl 

1995-1996 47 35 18 15 
mer ates ~ 

1999-2000 43 32 20 24 

Ë 
Source: Statistical Abstract of Haryana, 1999-2000. 


The recruitment of teachers has not been commensurate 
with the expanding enrolments, as a consequence, pupil teacher 
ratios have worsened over the years, except in the case of high 
and senior secondary schools. 


2.2.8 Drop-out Rates 

The drop-out rate in Classes ]-VIII in 1985-86 was 36.24% for 
males and 52.2096 for females of all communities. Remarkably, 
it was lower for scheduled caste children, i.e. 23.5096 for males 
and 40.52 for females. Due to non-availability of flow statistics 
it is difficult to assess the extent of wastage on account of 
repetition and drop-out. 

; TABLE 2.20 

Drop-out Rate (I-VI) 1985-86 


Communities Haryana India 
Girls Total | Boys | Girls 
All Communities] 36.24 52.20 | 44.46 60.70 70.04| 65.37 


SC Communities 23.50 | 40.52 | 32.36 | 56.43 64.24| 61.20 


n 


It is clear from the table that the drop-out rates in Haryana 
were much less than the drop-out rates at National level. Hence, 
the retention rates are higher in Haryana than the retention rates 
at National level at elementary stage. 

Though sufficient data regarding drop-outs at primary and 
upper primary level are not available'still the following table 
presents the position which is not so appreciable. 
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The Table 2.21 indicates clearly that the drop-out rates for 
girls during the period 1981-2000, is higher than the boys but 
better position within themselves. But overall drop-out rates have 
decreased during the period. 


TABLE 2.21 
Drop-out Rates: Primary /Elementary 
T ; Haryana SA Haryana 
Year | Gender (All Communities) (SC Communities) 
| Stage ' Stage 
Primary m s Primaru Elementaru 
— - + - 
1981 ' B 19.95 13.12 23.51 19.32 
es Ji š 
G 29.15 24.87 40.53 42.96 
i= : 
H iD 21.84 16.21 28.13 22.88 
ED INTE = 
1991 B - 18.42 = 13.8 ea 27.11 22.3 
G 17.78 i: 16.4 | 35:71 31.6 
Le P T 18.13 14.7 30.98 25.2 
| 2000 B 18.48 8.38 [^E 29.89 20.31 
G 15.28 10.75 29.83 23.95 
d 17.01 9.41 29.87 21.83 | 
Source: Directorate of Primary Education, Haryana. 


This table also reveals that during the period: 
G) The drop-out rates of SC children are higher than the drop- 
out rates of the children of all communities; 
(ii) The sex-wise drop-out rates for the children of all 
communities is by and large same; and 
(iii) The drop-out rate of SC girls is relatively higher than that 
of SC boys but in 2000, SC girls have improved and drop- 
out rates have come down though very meagre (0.06). 
2.2.9 Reasons for Drop-out ` 
General Reasons for Drop-outs 
e Poverty, specially in the scheduled caste communities and 
disadvantaged groups of the society; 
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e Helping parents in agriculture and house work; 

e Unattractive school environment; Y 

e Neglect of studies leading to repeated failure and finally 
withdrawal from schools; 

e Parents illiteracy and indifference; and 

e | Lack of positive educational climate. 

Specific Reasons for Drop-out of Rural Girls 

e Early marriage in remote areas; 

° Helping mothers in house work; 

e Girls join very late and are withdrawn at the onset of puberty; 

e Parents do not see any benefits of girls continuing in schools 
and are in hurry to marry them off so that a liability is shed. 

(Source: Study of Drop-out and Non-Enrolment Among Girls in Rural Haryana, 

Dr. Usha Nayer, DWS, NCERT, 1993) 


2.3 Magnitude of Non-Enrolled Children 
In this regard, sufficient and systematic data are not available, 
but the following facts are drawn out from the study of drop-out 
and non-enrolment among girls in rural Haryana. This study was 
undertaken by Prof. Usha Nayer, DWS, NCERT as a part of the 
innovative Pilot Project on Universalisation of Primary Education 
in 1993. This study offers some insight into the twin phenomena 
of drop-out and non-enrolment of girls in three districts of Haryana 
with lowest rural female literacy rates, i.e., Kaithal (19.0%), 
Gurgaon (20.59%) and Faridabad (15.01%). The sample villages 
represent prosperous agriculture belt, the proximate of the 
industrial hub of the State and the Mewat Region, the abode of 
Meos (Muslim), among whom female literacy is the poorest. The 
magnitude of non-enrolled children may be discussed with the 
available figures, shown in the following table. 
TABLE 2.22 

District-wise Percentage of Never Enrolled Children 

| Faridabad 


e 
ue District Kaithal Gurgaon 
O| Particul 

d "HI G T B G Ae 


B Gud dr 
| |Percentage of] 35.43 28.00|31.75] 38.24 25-00 32.28 29.27|30.94 30.15 
school going 
population 
between age- 
group of 6-14 


years. 
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2 |Percentage of 
never enrolled| 8.8 | 13.72 22.5 17.56 47.45| 65.0| 13.8 | 26.5| 35.5 
children out 
of the 
population 
between age- 
group of 6-14 
years. 


Lh 


T 
3 |Percentage of à 


enrolled 43.7 
children out 
of the total 
population 
between the 
age-group of 
6-14 years. 


33.71|77.5| 22.4 |12.6 |35.0 29.0 | 35.47| 64.5 


4 |Percentage 
of drop out 11.36 24.1435.5 0.00 0.00 |0.00 |13.75| 13.75|27.50 
children out 

of the 3 
enrolled 
children 
between the 
age-group of 
. |6-14 years. 
I5 [Percentage of | - 
E eU 45.18 19.35] 64.5| 22.4 |12.6 |35.0 |31.39| 41.14| 72.5 
enrolled 
children 
between age 
group of 6-14 
years. 


s L: list o Z) 


This table depicts that in this sample the percentage of never 
enrolled children in Faridabad District is higher than Kaithal and 
Gurgaon, whereas percentage of drop-out rate in Kaithal District 
is higher than Faridabad and Gurgaon. 


2,4 Achievement Level 


In Haryana automatic promotion policy is being followed in first 

and second class. There is a practice of detaining the children on 
the basis of short attendance, (i.e., less than 50 per cent) when 
the pupil has not attained the competency in his/her complete 
unit. 
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The teaching subjects at the primary level have been divided 
into content or learning units and minimum learning levels have 
been determined for qualifying those units. 


Efforts Being Made by the Government 


To meet the requirement of the enrolment of additional children in 
primary classes, the following steps are being taken. 
() Opening of 100 new primary schools every year; 
(ii) Creating additional posts of JBT teachers for the additional 
enrolment and for new schools; 

(ii) Launching of special enrolment drives, after identifying the 
out of school children through surveys to be conducted by 
primary teachers/headteachers before the start of academic 
session every year; 

(iv) Creating awareness about the need and importance of 
education among parents, including the parents ofthe non- 
attending children; ; 

(v) Wide publicity through electronic media is being given and 
a sum of Rs 2.50 lakhs is being spent every year on the 


(vi) Involving village community in the educational process at 
village level and giving cash awards to village panchayat 


children; and 

(vi) Providing physical facilities, such as Dari-Patti, Sports 
material for which a sum of Rs 50/- lakhs and Rs 15 lakhs 
respectively are being provided annually, so as to attract 


and retain children at the primary level. 


Operation Black Board Scheme 
The system was introduced in 1987 to provide minimum essentials 
to primary schools in the country and the State has provided these 
minimum essentials such as: 
Gü) Supply of teaching material; 
(ii) Training in using this material; 
(iii) Minimum two rooms with one verandah; 
(iv) Two teachers: one female and one male; 
(v) Two toilets: one for girls and other for boys; 
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(vi). To improve the quality of education being imparted at the 
primary stage of education, minimum essential equipment 
of the value of Rs 7,215 per Government. primary school 
has been provided under the Operation Black Board 
Scheme. 


Introduction of Library Period 

With a view to inculcate the habit of extra reading among primary 
school children, library period was introduced in the time table of 
all Government primary schools. Books supplied under OB 
Scheme, are issued during the library period on every working 
Saturday. 


Appointment of Female Teachers in Primary Schools 


To promote universal education at primary level, the State 
Government modified its existing policy of recruitment of teachers. 
As per the decision of the Government, the quota of female teachers 
increased from 40 per cent to 60 per cent in recruitment to be 
made in future. Every effort is made to ensure that no primary 
school remains without a female teache:. 


Ongoing Competitions 
() Calligraphy competitions are organised at Block, District 
and State levels to encourage the primary school children 
to improve their handwriting in Hindi. 


(ii) To improve the teaching-learning of Hindi at the primary 
level, competitions are organised in oral expression through 
talks, declamation contests, symposium, poetic recitation, 
etc. at School, Block, District and State level. 


(iii) School cleanliness competitions are organised at the block’ 


level with a view to create awareness amongst children 
about their personal hygiene and the need to keep their 
surroundings clean. 


Course of Study ` 


To ensure timely coverage of the course of studies concerning 
primary classes, month-wise distribution of the curriculum and 
cocurricular subjects are circulated to the schools to facilitate the 
supervisory work of headteachers and their Block and District 
level officers. 
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Management of Primary Education 


(i) To strengthen primary school administration, the posts of 
headteachers have been created. JBT teachers are 
promoted to this post on the basis of their seniority-cum- 
merit. This has gone a long way in improving the working 
of primary schools. It has been strengthened further by 
giving the headteachers powers of writing ACRS of JBT 
teachers and granting leave, etc. 

(ii) By making the working of school complexes programme 
more meaningful and useful, resulting in the professional 
growth of teachers and availability of facilities. 


Position of Primary School Buildings 

There are 78 Government primary schools having only one room. 
There are still 172 Government primary schools which do not have 
their own buildings. In 289 schools one room with a verandah 
and two toilets have already been constructed. Further the Haryana 
Government is providing a sum of Rs 200 lakh for construction 
and repair of primary schools every year. 


Radio-cum-Cassette Players 

Under a centrally sponsored scheme of Educational Technology, 
Radio-cum-Cassette players have been supplied to the Government 
primary schools to enable them to benefit from the educational 
programmes broadcast from AIR, Rohtak in particular and other 
stations of Akashwani in general. 


Incentives 

In order to attract non-attending children, especially girls belonging 

to scheduled castes and weaker sections to schools the following 

incentives have been granted. 

° Free uniforms to girl students of scheduled castes and weaker 
sections. 

° Free textbooks to scheduled caste students. 

* Free stationery to girl students belonging to economically 


weaker sections. : 
* Scholarship to brilliant students. 
Textbooks 


l. The Textbook Cell of SCERT has revised the syllabi and 
textbooks of all the subjects from Classes I to VIII as per 


52 School Education in Haryana 


the recommendations made in National Policy on 
Education, 1986. 

2. Subject matter content has been incorporated on emerging 
issues, i.e., human values, population education, 
environmental education, status of women, etc. in textbooks 
pertaining to middle classes. 


State Advisory Board of Education 


In order to review and coordinate various activities of education, 
an eighteen members State Advisory Board has been formed under 
the Chairmanship of H.E. Governor of Haryana. Finance Minister, 
Education Minister, Secretary for Finance and Education, Secretary 
for Social Welfare Department and Special Secretary to Chief 
Minister are other members. 


Policy Parameters 


The Haryana Education Department shall continue to lay stress 
not only on increasing enrolment, but also on the retention of 
students, especially girls, SCs and students from weaker sections 
of society. In this connection, it is envisaged that Operation Black 
Board be extended to middle classes also. 


2.5 Punjab Primary Education Act, 1960-61 

This Act has 23 provisions. It aims at ensuring free and 

compulsory education of children in the State. Some of its 

important provisions are: 

* The State Government is empowered to issue an ordinance 
making it obligatory upon male and female children of a 
particular age in any area to attend a primary school from the 
day of the beginning of the educational year. A twelve days 
notice before the commencement of the educational year is 
required to be given. 

° The State Government is empowered to appoint necessary 
personnel (attendance officer) for implementing the provision 
and to prepare a list of children covered by it. It also makes it 
obligatory for the parents to furnish necessary information 
asked for by attendance officer. 

e Certain provision for sending a mentally retarded or physically 
handicapped child to a special school. 

e It empowers the attendance officer to issue necessary 
instruction to parents who fail to send their wards to school 
without sufficient reason. 
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° It makes provision for primary education in any recognised 
school to be free of charge. 

e It also makes a provision for a penality of Rs 25/- for 
contravening the Act in case of a child in the first instance 
and later at the rate of Rs 1/- per day. However, the fine 
is not to exceed Rs 300/- in a year for any single 
individual. The parents can be fined Rs 25/- even in the 
event of withholding any information. 

e Under the Act, no one is to be allowed to employ a child for 
work. 

e Any one employing a child coming under the provision of the 
Act is liable to pay a fine of Rs 50/- and later at the rate of Rs 
2/- per day. s 

e The Gram Panchayat constituted under .the Punjab Gram 
Panchayat Act, 1952 or a magistrate of an area is empowered 
to try the defaulters. 

e The State Government is empowered to frame necessary rules 
and regulations to implement the provisions of the Act and 
also for providing exemptions under certain circumstances. 


2.6 Various Incentive Schemes of the State 

In order to enroll and retain children, especially girls, belonging to 
scheduled castes and other weaker sections of society, the following 
incentives are being given: 


(a) Free Uniform 

Under this scheme Rs 100/- to each girl student belonging to 
scheduled castes in Classes I - Il for two uniforms every year and 
Rs 75/- to each girl belonging to Scheduled Castes studying in 
Classes III and V are given for one uniform every year. Each girl 
student belonging to weaker sections of society, studying in Classes 
LV, is given Rs 75/- every year. An amount of Rs 160 lakhs have 
been spent under the scheme during 1998-99. There is a provision 
of Rs 200 lakhs in the Plan budget for the year 1999-2000. An 
amount of Rs 180 lakhs have been allotted to District Primary 
Education Officer during 2000-2001. A proposal to sanction 
Rs180 lakhs has been sent to Government during 2001-2002. 


(b) Attendance Prize 


Attendance prize @ Rs.10/- p.m. is given to each girl belonging 
to scheduled castes who fulfils the condition of 70% attendance 
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ina month and whose parents annual income does not exceed 
Rs 10,000/-. An amount of Rs160 lakhs was spent under this 
scheme during 1998-99. A sum of Rs 200 lakhs has been provided 
in the Plan budget for the year 1999-2000. An amount of Rs 120 
lakhs has been allotted to District Primary Education Officer during 
2000-2001. A proposal to sanction Rs120 lakhs has been sent to 
Government for 2001-2002. 
(c) Free Stationery 
Under this scheme, Rs10/- per annum are given to each child 
belonging to scheduled castes and weaker sections. An amount of 
Rs 40 lakhs was spent during 1998-99. A sum of Rs 40 lakhs has 
been provided in the Plan budget for the year 1999-2000. An 
amount of Rs 40 lakhs has been allotted to District Primary 
Education Officer during 2000-2001. A proposal to sanction 
Rs 40 lakhs has been sent to Government for the year 2001-2002. 
(d) Free Textbooks 
Free textbooks are given to all children belonging to scheduled 
castes and weaker sections under the School Book Bank Scheme. 
An amount of Rs10 lakhs on Plan side and Rs13.50 lakhs on Non- 
Plan side has been spent under the scheme during 1997-98. 
During 1998-99 an amount of Rs 8 lakhs has been spent on the 
Plan side arid 13.50 lakhs on Non-Plan side. A sum of Rs 13.50 
lakhs on Non-Plan and Rs10 on Plan side has been provided in 
the budget for the year 1999-2000. During 2000-2001 an amount 
of Rs10 lakhs has been sanctioned on Plan side. A proposal to 
sanction Rs 23.50 lakhs has been sent to Government for the year 
~ 2001-2002. B 
(e) Special Attendance Allowance to Children of Nomadic 
Tribes 
Under this scheme, each nomadic tribe child studying in primary 
Classes is given Rs1/- per day for attending the school. An amount 
of Rs 30 lakhs has been spent during the 1998-99 under the 
scheme. A sum of Rs 2 lakhs has been provided in the Plan budget 
for the year 1999-2000. An amount of Rs 7 lakhs has been given 
to District Primary Education Officer during 2000-2001. A 
proposal to sanction Rs10 lakhs has been sent to Government for 
the year 2001-2002. 
(f Pre-Matric Scholarship 
In order to enable children of those parents who are engaged in 
unclean occupations to continue their studies, the Department of 
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Welfare of Scheduled Castes and Backward Classes, Haryana 
introduced a new scheme under which every eligible student in 
primary classes was given a scholarship of Rs 25/- per month 
and an adhoc grant of Rs 500/- per annum in Classes I-V. An 
amount of Rs 70.57 lakhs was spent under this scheme during 
1997-98. An amount of Rs 86.09 lakhs was spent under the scheme 
during 1998-99. An amount of Rs.71.00 lakhs has been released 
under the scheme during the year 1999-2000. There is a provision 
of Rs101 lakhs during 2000-2001 and it was released. A sum of 
Rs 71 lakhs has been released to DPEOs during 2001-2002. 

(g) Stipend to Students Belonging to Denotified Tribes 
Under another scheme of the SC/BC Welfare Department, being 
implemented by the Primary Education Department , a stipend @ 
Rs10/- per month is given to every student belonging to denotified 
tribes, in Classes I-V. An amount of Rs 7 lakhs has been spent 
under this scheme for the year.1997-98. An amount of Rs 7.84 
lakhs was spent under the scheme during 1998-99. An amount 
of Rs 7 lakhs has been released under the scheme during 1999- 
2000. An amount of Rs 7 lakhs has been given to District Primary 
Education Officer during 2000-2001. A sum of Rs 7 lakhs has 
been released to DPEOs during 2001-2002. 


Expenditure incurred under these schemes during the year 1997- 
98 to 2001-2002 is given as under. 


1998-99 | 1999-2000 ih 2000-01 [2001-02 


Scheme 1997-98 


Eree Unifo 

to SC NE 160 lakhs| 160 lakhs |140.00 lakhs | 180 lakhs — 
girls 

Attendance 140.00 lakhs | 120 lakhs c 


prize to SC 
girls 
Free Stationery | 40 lakhs 


Spl. Attendance 30 lakhs 
allowance to 


Nomadic Tribe 
children 


Book Bank | 23.50 


28.00 lakhs | 40 lakhs Pu 


14 lakhs 7 lakhs — 
21.50 lakhs|10 lakhs Plan |10 lakhs Plan| — 


10 lakhs N.P. albas 
Prematric 86.09 lakhs| 93.71 lakhs |101 lakhs 71 lakhs 
Scholarshi; ne ae am 
Stipend to 7 lakhs | 7.84 lakhs | 7 lakhs 7 lakhs 7 lakhs 


Denotified 
Tribe children 
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2.7 Centrally Sponsored Schemes 


2.7.1 Operation Black Board Scheme 

During the Seventh Five Year Plan the Scheme of Operation Black 
Board, launched after NPE, 1986 was a major initiative by the 
Central Government to upgrade facilities in primary schools all 
over the country. The scheme was having three interdependent 
components. 

(a) Provision of a building comprising at least two reasonably 
large, all weather rooms with a deep verandah and separate 
toilet facilities for boys and girls; 

(b) Atleast two teachers — one of them preferably a woman — 
in every school; and 

(c) Provision of essential teaching-learning material, including 
blackboards, maps, charts, toys and equipments for work 
experience. 

This scheme was implemented in the State in 1987 in a 
phased manner, however, the place and extent of implementation 
have been uneven in the State due to some specific reasons and 
problems. 

In Ist phase of implementation 2096 C-D Blocks and 
Municipal Wards/Urban Areas were covered for provision of 
minimum essential facilities in primary schools falling in these 
Blocks/Areas under Operation Black Board Scheme and the 
minimum essential facilities provided in the primary schools were: 
* Two reasonably large rooms; 

* Necessary toys and games material; 
* Black Board; 

* Maps, Charts; and 

° Other learning materials; 

An amount of Rs 7215/- per Government primary school 
was provided for minimum essential equipments and teaching- 
learning materials. 

During every successive academic year 2096 CD Blocks/ 
Municipal Wards were covered under this scheme. 

By the academic session 1993-94, there were 478 Government 
primary schools having only one room, 172 Government primary 
schools which did not have their own buildings, 298 schools one 
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room with a verandah and two toilets have already been constructed. 
Further, State Government provided a sum of Rs 200 lakhs for 
construction and repair of buildings of primary schools every year. 
About 950 teachers ( of whom 2596 were women approximately) 
were recruited, since the inception of this scheme in 1987, about 
40,000 teachers were given orientation/training for using the 
teaching-learning materials, including the various kits provided to 
the schools in a phased manner by the end of academic session 
1989-90. These training programmes were organised in summer 
vacations of every academic session under National scheme for in- 
service training of school teachers, i.e., PMOST, an innovative 
programme. 

In order to operationalise the revised policy of the Government 
regarding school facilities, the following three sub-schemes were 
proposed under Operation Black Board during the 8" Plan. 

(i) Continuation of on-going Operation Black Board Scheme 
during 1993-94. 

(ii) Expanding the scope of Operation Black Board to provide 
three rooms and three teachers to those primary schools 
wherever enrolment exceeds up to the sufficient levels. 

(iii) Extending the scope of Operation Black Board to upper 
primary schools. It was proposed to cover about 1096 of 
such schools during the last two years of the 8" Plan. 

In order to take care of the increasing cost of teaching-learning 
equipments, it was decided to enhance financial provision for 
equipments from Rs 7215/- to Rs 10,000/- per primary school. 

The following criteria for selecting the upper primary schools 
was adopted under expanded Operation Black Board Scheme. 


ü) Only rural schools (covered during 8^ Plan). : 


(ü) Girls schools were given priority in selection. 
(iii) Scheduled caste areas were given preference over the other 
areas. 
(iv) Villages where community contributing Rs10,000/- 
towards equipment cost would be given preference. 
On the basis ofthe above criteria, 54 upper primary schools 
were selected in the State under Expanded Operation Black Board 
Scheme. The detail is given on next page. 


58 School Education: in Haryana 


1 
SL No. Name of District No. of Schools 
1, Yamuna Nagar 4 


œ |N |O |N |t 


6 

5 

2 

10. Bhiwani 6 

jg Mahindergarh 6 
Total 54 


Based on the recommendations of the NCERT, New Delhi, it 
was proposed to provide Rs 50,000 to each school for essential 
equipments, including Rs 10,000/- for library facilities. In order 
to promote community participation in this venture, it was 
proposed to give preference in selection of the villages where 
community contributes 20% (Rs10,000) towards equipment in 
which case Central contribution would be Rs 40,000/-. 

In the light of the above recommendation each upper primary 
school out of selected 54 schools had been provided Rs 40,000/- 
by the Central Government through State and Rs.10,000/- by 
the Village Community of that school, under Expanded Operation 
Black Board Scheme by the end of academic session 1998-99. 


2.7.2 (DPEP) District Primary Education Programme 


The Eighth Five Year Plan (1992-97) departs from earlier plans in 
that the District would be the unit of planning for UPE instead of 
the State. District specific plans could be developed by the State 
Government as projects with specific activities, clearly defined 
responsibilities, definite time schedules and specific targets. District 
project could be prepared within the major strategy framework 
and would be tailored to the specific needs and possibilities in the 
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District. Apart from effective UPE, the goals of each District project 
would include the reduction of existing disparities in education 
access, the provision of alternative systems of comparable standards 
to the disadvantaged groups, a substantial improvement in the 
quality of schooling facilities, obtaining a genuine community 
involvement in school management and school activities and 
building up local level capacity to ensure effective decentralisation 
of educational planning. 

To implement such an integrated approach, broadly, Districts 
are divided into three categories: 

(i) High literacy Districts, in which access and enrolment are 
almost universal and community awareness of the need 
for education is already high; 

(ii) Districts in which total literacy campaigns have been 
successful leading to an enhanced demand for Elementary 
Education; and 

(iii) Low literacy Districts in which, the delivery system is 
inadequate and community awareness is also low. 

` The strategies with regard to access, participation, achievement, 

environment building and community participation are different 
for the above three categories of Districts. 

In the high literacy Districts, the emphasis may be on mopping 
up the residual unenrolled children and on quality achievement. 
In the District where TLCs are or have been operational the 
strategies to achieve UEE would build upon the community 
awareness generated in the Districts, whereas in low literacy 
Districts, the strategies would also cover environment building. 

Keeping in view the above strategic points, the District Primary 
Education Programme (DPEP) was launched in 1993-94 by the 
Central Government in various States. 

In Haryana, the programme for preparing the District plans 
was initiated in 1993 and the District plans were developed. In Ist 
phase, four Districts were selected Hisar, Jind, Kaithal and Sirsa 
due to following reasons: 

Kaithal, Jind, Hisar and Sirsa were having the lowest literacy 
rates among females, below the National average; and 
Districts where TLCs have been successful leading to enhanced 
demand for elementary education. 

The District Primary Education Programme (DPEP) in 
Haryana was launched on 11 March, 1994 under the patronage 
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of Haryana Prathmik Shiksha Pariyojna Parishad (HPSPP). The 
HPSPP has its headquarters at Chandigarh. It is administered by 
the State Project Director. HPSPP is a registered society having 
been registered by the Registrar, Cooperative Societies on 11 March, 

1994 to implement DPEP activities in Haryana. It is a significant 
step towards revitalisation of primary education system. The DPEP 
aims at universalisation of primary education in the age-group of 
6-11 years ensuring equity and quality combine and hence, 
specially focuses on low female literacy Districts. The programme 
aims at drawing and retaining girls and children of disadvantaged 
groups in the system and also helping the children to attain the 
desired achievement levels. The DPEP is a people-based 
programme that requires continuous effort to mobilise the 
concerned communities and all other stake holders, the children, 
the parents, the teachers, the administrators, the policy-makers, 
the panchayats, the women’s and the youth groups: 

Later on, in DPEP Phase II, three Districts were added to this 
programme namely, Bhiwani, Gurgaon and Mahindergarh during 
the session 1997-98. The selection of these Districts was again in 
the light of lowest female literacy rates in the State as considered 
in the selection of DPEP Phase I Districts. 

In general, following objectives were considered and are still 
the main priorities under DPEP: 

e To reduce differences in enrolment, drop-out and learning 
achievements between gender and social groups to less than 596; 

e ‘To reduce over all primary drop-out rate for students to less 
than 10%; 

e To raise average achievement level by at least 2596 over 
measured base line Jevel by ensuring achievement of basic and 
numeracy competencies and a minimum of 4096 achievement 
level in other competencies by the primary students; 

e To identify the causes leading to the deprivation of girls in the 
field of education; and 

e To ensure active and positive participation of community in 
school affairs. : : 

Teachers, Panchayat Members, Sarpanchs, Anganwari 
workers, Health workers, Social workers, Parents, Administrators, 
Educationists, Artists, Engineers, Politicians, practically everyone 
from all walks of life were actively associated and are still being 
associated with the planning and implementation of DPEP activities 


in Haryana. 
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Teachers Training and Workshops 


The DPEP believes that the quality of education can only be improved 
by improving the skill and capacity of teachers. Therefore, teachers 
are required to undergo specific training for comprehensive 
understanding of the contents of newly evolved textbooks. Various 
workshops for preparing TLM have been arranged for teachers so 
that teaching by them should be more effective. What has been learnt 
is more important than what has been taught. 

The main emphasis of DPEP programme is on quality and 
equity. Seventy per cent financial allocation is towards pedagogy 
and 696 and 2496 are towards management and civil works, 
respectively. j 

The expenditure on main categories was done in the 
districts of DPEP Phase I in Haryana as under: 

TABLE 2.23 : 
Expenditure on Main Categories in Districts of DPEP Phase-I 


Year (Rupees in lakh) 

Ë Pedagogu Management | Civil Works 
1994-95 dii 86.61 22.13 | 71.63 
1995-96 200.23 64.5 E 250.57 
1996-97 | 771.75 159.67 718.02 
1997-98 s 730.55 164.24 | 1012.78 | 
1998-99 639.09 | 128.09 301.7 

dd 

Books 


Hanste Gaate, Tarang, Hamjoli have already been introduced 
for Classes 1 and II. Maje Maje Mein is going to be introduced in 
the Class IV and the textbooks for Classes V is expected to be 
introduced by the end of this year. All these books have been 
prepared by the serving JBT teachers in various workshops. 
Teacher handbooks to serve as guides too have been prepared 
and given to the teachers. 


Journals 

To disseminate teaching and learning techniques various journals 
at all levels SCERT, SIEMT, DIET, DPC, BRC and CRC are being 
published and circulated to reach the hands of all teachers, thereby 
enhancing their skill and knowledge. 
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CRC, BRC, SRG 


To help the teachers in solving their practical problems, Cluster 
Resource Coordinators, Block Resource Coordinators and State 
Resource Centre have been set up with their independent officers. 

Meeting and workshops between teachers, CRCs, BRCs, 
APCs, PCs, DPCs and other groups are regular features. All 
activities and programmes go bottoms up and are discussed from 
lower to higher stages and implemented accordingly. State 
Resource Group also plays an important role in all activities and 
programmes. Displaying of educational films, celebrations of MAA 
BETI, BAL and TEEJ Melas, Cycle-Rallies, Kala Jathas, Nukkad 
Nataks, Puppet shows, Plays, Skits, Women empowerment weeks, 
Jhankies, Prabhat Pheries are some of the techniques by means 
of which the masses are made aware about the need of education 
to all, especially girls and children of disadvantaged groups. 


VEC and VCC 

Village Education Committees and Village Construction 
Committees are invariably constituted in all the villages and 
ensured that each committee is represented by the ladies. These 
committees have proved to be very useful for the smooth working 
ofthe schools. 


Recommendations for Action in Order of Priority 

The second Joint Supervision Mission visited Haryana from 17-23 

September 1995. The mission team constituted of Dr Ranjana 

Srivastava (GOI delegate) and Dr David Harding (UNICEF delegate). 

One recommendation of the mission was that DPEP should make 

further release of funds to Haryana subject to: 

* Theappointment offull time State Project Director and Project 
Staffat the State and District level in accordance with the DPEP 
guidelines. 

* Project Officers have been provided with separate facilities and 
equipments. 

* Vacancies for full time staff in SPO and DPO have been filled. 

°  SCERT, DIETs and BRCs are staffed at a satisfactory level to the 
DPEP Bureau with staff of an appropriate professional profile. 


Rural Habitations with and without Primary Schools/ 
Sections in DPEP I and I Districts : 


The distance-wise (in km) and District-wise Distribution of habitations 
with primary schools/sections is shown in the table. 
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TABLE 2.24 
Distance-wise and District-wise Distribution of Habitations with Primary 
Schools/Sections 


LA T 
SL|District|Item| Within| Up to | Up to| Up to 
INo. Habita] 0.6 |0.6to| I km 
tion km |1.0 


i| 2 3d cS GE 
Join 


l.Kaithal|Hab| 258 9 | 7 274 
Pop|710700|12843 10999 734542 


% | 95.72 | 1.73 | 1.48 | 98.93 | 0. i 
Ë | 
2|Hissar|Hab| 532 | 22 | 15 | 569 | 17 | 586 8 | 594 
Pop 1575364 23648 [50791 1649803113509 1663312, 3945 1667257 
% | 94.49 | 1.42 | 3.05 | 98.95 | 0.81 | 99.76 


Slsusa nab 337 | 1 | 4 | 342 | 10 | 352 
Pop 728092| 2727 | 4051 734870| 1111 |735981| 238 |736219 
%| 98.9 | 0.37 | 0.55 | 99.82 99.97 


zl 

4|Jind [Hab 296 | 5 1 | 302 303 
Pop| 833062 4742 | 143 |837947| 2600 |840547 
P| 99.07 | 0.56 | 0.02 | 99.65 | 0.31 | 99.96 | 0.04 
ENT. L ITE SIT — | 

sipispa 405. Pisa y qua gases | 210 | :400 1.9 
Pop| 875185 24998 |13005|913188 925703 
% | 94.54 | 2.7 | 14 | 98.65 


6|M.Garh|Hab| 389 | 23 
Pop| 615341| 14459 
% | 96.92 | 2.28 | 0.53 


i ; 
7 |Gagpen Hab 616 | 24 | 46 
Pop| 930931, 8792 |20823/950546 
% | 95.46 | 0.90 | 2.14 | 98.50 


Hab| 6259 | 351 | 450 | 7060 
( Total) | Pop|1257449298258 034841131 


% | 94.47| 2.24 1.76 | 98.47 | 1. i 
A i 


This table depicts the variations of percentages in respect 
of distance-wise ( in km) distribution of habitations with primary 
schools/sections for the Districts. Kaithalis poorest than the other 
Districts. 

Access Ratio 
The following table depicts th 
Districts of the State. 


LE. 


e access ratio in the DPEP -I and II 
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TABLE 2.25 
Access Ratio in DPEP I and DPEP II Districts 


— 
|s. No. | District Access in Percentage (Primary Schooling) 


More than 2 km 


Source: Sixth All India Educational mete NIC Haryana State Unit, 
Chandigarh. 


Total Population in DPEP 


Phases I and II Districts (1997-98) = 82.59 lakhs 
Male Population = 44.21 lakhs 
Female Population = 38.38 lakhs 
Boys ( 6-11 years ) target group = 5.52 lakhs 
Girls ( 6-11 years) target group = 4.80 lakhs 
Total = 10.32 lakhs . 


Enrolment Population of DPEP Phases I and II Districts( 1997-98) 1 


Boys ( 6-11 years) target group = 5.23 lakhs 
Girls ( 6-11 years) target group = 4.60 lakhs 
Total = 9.83 lakhs 
Unenrolled children E 10.32-9.83 lakhs 


= 0.49 lakhs 


Population of DPEP Phases I and II Districts of Haryana (1991-92) 
Boys ( 6-11 years) target group = 4.60 lakhs 
Girls (6-11 years) target group = 3.98 lakhs 
Total : - 8.58 lakhs 


Enrolment Population of DPEP Phases I and II Districts of Haryana (1991-92) 
Boys ( 6-11 years) target group z 3.95 lakhs 


— —, —T- . 
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Girls ( 6-11 years) target group = 3.46 lakhs 

Total = 7.41 lakhs 

Unenrolled children = 8.58-7.41 lakhs 
= 1.17 lakhs 


Trend of Enrolment of Children in the Age-Group of 6-11 
Years 

District and sex-wise enrolment of (6-11 Years) children in 
DPEP Districts Phases I and II. 


TABLE 2.26 


District and Sex-wise Enrolment of ( 6-11 Years) Children in DPEP 
Phases I and II Districts 
si| District 1991-92 ( in lakhs) 1997-98 (in lakhs) 
Nd Population Enrolled Population Enrolled 
(6-11 yrs) Population (6-11 yrs) Population 
H dai — a | T T ad a 
B| G E EMI G E B| G B|G|T 
1 | Kaithal |0.56|0.47| 1. 1.12 


0.59] 0.41 | 1.00 | 0.86 


2 |Gurgai 0.77| 0.67] 1.44 
sess l | 
$ 1.19 0.500.47|0.97 


3 |M.Garh |0.45|0.41|0.86 


i —— 
4 |Bhiwani 0.76|0.66| 1.42 


Total 4.60|3.98|8. ; 
Ih Jes _ | l T 1 
Out of School Children : 1.17 lakhs. 


Out of School Children : 0.49 
lakhs. 


The percentage of non-school going children in the age- 


group of 6-11 years during the session 1991-92 was 13.63, 
whereas the percentage of non-school going children in the same 
age-group during the session 1997-98 was 4.74% which is too 
much low. It indicates that in DPEP districts, enrolment of 6-11 
years children has increased by 8.89 percentage points (95.25 - 


86.36) during the period from 1991-92 to 1997-98. 
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TABLE 2.27 


Comparative Observations in Respect of Enrolled Children in DPEP and Non- 
DPEP Districts Among the Children of 6-11 Years Age-Group in Haryana 


Enrolled Children in Lacs 
1995-96 1997-98 


1991-92 


pe 


DPEP Districts 
[Non-DPEP Districts 


Haryana 


9.11 
9.62 10.83 11.42 18.71% 
17.03 19.94 21.25 24.77% 


Enrolment has increased in DPEP Districts by 13.95 
percentage points in comparison to Non-DPEP Districts and 7.89 
percentage points in comparison to the State during the period 
1991-92 to 1997-98. 

To meet the needs of increased children's enrolment in DPEP 
Districts, Government has opened a large number of schools 
during the period of implementation of DPEP project. It is depicted 
by the following table: 

TABLE 2.28 


Number of Schools Opened During the Period of 
Implementation of DPEP Project 


SL No. District No. of Schools 
| 199192 Kl 1997-98 

Í Jind 248 459 

2 Kaithal Sr 207 405 

3 Hisar | 356 ital | gee 

4 Sirsa 295 543 

5 Gurgaon 524 919 
6 Mahindergarh 351 619" | 

7 Bhiwani 318 ji 650 
= 

Haryana 4992 10134 


Due to large increase in number of enrolled children, the State 
Government has increased the number of schools more than the 
twofold during these 5-6 years of DPEP in the State. 
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Increase in Access and Retention 
The following table depicts access and retention in four Districts 
of DPEPI and II in Haryana, which is the evidence of positive impact 
of the programme. 

TABLE 2.29 

Increase in Access and Retention 

Code Description 
- Percentage increase in girls enrolment 


1 
2 * Percentage increase in boys enrolment 
3 = Share of girls to total enrolment 
4 - Index of gender equity 
Code Sirsa 

I 13.60 

2c 10.40 

3: 46.76 

4. 99.90 


Overall Increase/Decrease in Enrolment of SC students 
Between the Period 1993-94 to 1996-97 
The overall increase or decrease in the SC students enrolment 
during the period 1993-94 to 1996-97 when the programme 
was implemented, is shown in the following table. 
TABLE 2.30 
Overall Increase or Decrease in SC Students Enrolment 


Non-DPEP Districts 


-2.7 


Cohort Study (Sirsa): (1994-95 to 1998-99) by 

Prof. Yash Aggarwal, NIEPA 

The survival rate in primary classes in all sample schools in 
Haryana was studied by Prof. Yash Aggarwal, NIEPA. The Table 
2.3 lis presenting the study status regarding the survival rates in 
the primary classes in all sample schools of Sirsa District: 
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Efforts for Quality Improvement 
The pedagogical planning for quality was exercised keeping in 
view the following strategies and is still in practice. 


TABLE 2.31 
Cohort Study (Sirsa) 


School Left | Repetition| Passed 


Survival Rate in Primary Classes, Haryana 
(all Sample Schools) 
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New child friendly textbooks for Classes I and II were prepared 
by the primary teachers themselves under the guidance of 
experts through a series of organised workshops and then 
implemented; 
Textbook for Class II were under trial in 850 schools of DPEP Districts; 
Curriculum of Classes I-V revised and planning for refinement 
and finalisation is ahead; 
Motivational and content based-teacher training inputs were 
provided and are still being provided; 
Vibrant CRC process has been initiated for active involvement 
in academic as well as cocurricular activities; 
BRCs are playing academic role in terms of academic support 
services to CRCs; 
State Resource Group (SRG), District Resource Group (DRG) 
and Block Resource Group (BRG) have been activated. 
Current Coverage 
The following table depicts the latest coverage in DPEP Districts of 
Haryana: 
TABLE 2.32 
Latest Coverage in DPEP Districts 


urs No. of No. of No. of No. of 


193918 


TABLE 2.33 
Average Performance of Class-I Students (Language and Mathematics) 


53.10 55.30 53.30 50.95 
Contd... 
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1997 | Mean Percentage 


Language 


Difference 
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| 40.98 | 98 | 414.07 


Mathematics 


1994 | Mean Percentage 
1997| Mean Percentage 


Mathematics 
Difference 


39.29 | 58.64 
53.65 | 80.68 


14.36 | +22.04 


This table depicts that performance level of students of Class | 
has increased in language and Mathematics to a desired level. 


TABLE 2.34 


Comparison Between Average Performance of Class IV Students in 
Language and Mathematics 


| Districts Language Mathematics 
1994Mean | 1997 Mean | 1994 Mean 1997 Mean 
percentage percentage percentage percentage 

| Hisar 41.99 37.77 38.15 

| Jind 4633 | 4121 39.55 

| Kaithal 4642 | 5401 39.13 

| Sirsa 4115 . | 61.27 34.65 


Performance of students of Class IV in language is not 
satisfactory in the Districts of Hisar and Jind, whereas the same is 
true for District Jind in case of students of Class IV in Mathematics 
but still, overall progress can be considered satisfactory. 


Gender-wise and Category-wise Achievement Gaps are 
Shown in the Following Tables 


` TABLE 2.35 
Gender-wise Achievement Gaps (Language) 


District Gender ° Achievement (Language) 


Hisar 


Jind 
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Ach. Gap 


TABLE 2.36 


TABLE 2.37 
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72 
Others 57.50 63.90 
. ex 

Jind SC/ST 50.15 61.93 
k Ach. Gap | 7.85 1 Toza | 
— - em] 

1 Others gr 55.35 74.33 

Kaithal SC/ST 48.45 65.84 

Ach.Gap | 6.90 8.49 

Others 52.35 76.99 
Sirsa SC/ST 49.25 69.48 | 

Ach. Gap 3.10 abl 

TABLE 2.38 
Category-wise Achievement Gaps (Mathematics) 
District Category Achievement 

E ly iam || MAS 
SI Sier | 

Others | 59.93 76.46 

Is 
Hisar SC/ST 53.21 71.44 
Ach. Gap 6.72 5.02 
Te zm 

Others 41.36 (1.12 

Jind SC/ST 34.50 70.41 
Ach. Gap 6.86 0.71 | 

Others 45.14 82.47 

Kaithal SC/ST 42.29 78.20 

J Ach. Gap 2.85 4.27 

Others 48.57 82.54 
Sirsa SC/ST 46.07 78.00 | 

| Ach. Gap 2.50 4.54 


The above tables depict the picture of improvement in 
achievement level of students of scheduled caste. Most figures 
indicate that the gaps between the achievements of SC students in 
comparison of other students have narrowed down. 
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Other Fronts of DPEP 


Girls Education and Women Empowerment 


Education for women’s equality is a vital component of the overall 
strategy of equity with social justice in education. The DPEP has 
accorded prime importance to enroll and retain girls through 
various schemes since its inception. Massive campaigns have been 
launched to create awareness about the need and importance of 
girls education through Maa Beti Melas by forming Mother Teacher 
Association, nomination of women as members of VEC and VCC, 
sender sensitisation, special enrolment drives for girls and 

‘elebration of special days on girls education lie Dhol Manjira, 
Mahila Sashaktikaran Saptah, Abhibhavak Shala Sangam, 
Dhamal Ghumar, etc. All the textbooks from Classes I-V have been 
got reviewed with a view to eliminate gender bias and suggested 
positive steps have been taken for incorporation of materials on 
women achievers as role models. 


The project personnel and educational administrators, 
10,000 JBT teachers, 1600 VEC members, 57 BRCs and 560 CRCs 
have been given 5 days gender sensitisation training at SCERT 
and BRCs by involving DWS, NCERT, Ed.CIL and NGOs. 


Early Childhood Care and Education 


New Anganwaris have not been established under DPEP. The 
DPEP is working in convergence with ICDS. In DPEP Districts 
5,653 Anganwari centres have already been established and a 
provision of about 4000 more centres exists. Monitoring of ECCE 
progress is being done by APC (gender) and DIET lecturers. Efforts 
are being made to bring all the children of 3-6 years age-group 
under the provision of these centres. The DPEP has provided the 
training inputs to Anganwari workers, helpers for increasing their 
working efficiency. Aganwari centres have been provided 
educational kits, play material and tat-patti under DPEP. This 
has left a definite impact on transition of children of the age-group 
of 3-6 years to Class I. 


Non-Formal Education 

This scheme was launched in March, 1997, by opening 94 
alternative schooling centres in DPEP I Districts. Now 330 
alternative schooling centres are functioning in DPEP I Districts 
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and 126 in DPEP II Districts, making a total of 456. These centres 
are providing school equivalent education so that main streaming 
which is being done every year, is possible. 

Volunteer teachers working for these centres are paid 
honorarium @ Rs 800/- per month. A provision to appoint 
Volunteer Supervisor for a cluster of 12 centres at consolidated 
honorarium of Rs 2000/- including TA/ DA has been made for 
the monitoring of these centres. Children in the age-group of 6-14 
years are enrolled in these centres, these centres cater to reduce 
the drop-out rate. ; 


Media and Mass Mobilisation ; 
Haryana is committed to Universalisation of Primary Education 
in the State. Therefore, much emphasis is being placed on universal 
access and enrolment, besides giving full attention to improve the 
quality of education. Some of the achievements in the field of Media 
and Mobilisation are given below: 

Theatre Workshops š 

Three State level theatre workshops 2 at Gurgaon and 1 at 

Jind have been organised during November 1999 and January 

2000, to inculcate self-confidence in teachers and to strengthen 

their speaking acumen. 

Cycle Rallies — 

One hundred twenty five cycle rallies have been arranged at 

different places in DPEP Districts to make the people aware 

about the need of education. 

Puppet Shows 

Two hundred seventy five Puppet shows have been arranged 

under DPEP at different places to give impetus to girls 

education. 

Kala Jatha and Nukkar Natak 

Kala Jatha and Nukkar Natak have been organised at different 

places to mobilise the peopie. 

IED Function 

State level function for the handicapped children was 

conducted at Gurgaon for three days comprising of 

tournaments, quiz programmes and cultural activities. The 

programme was covered and relayed by the Zee, Star, Jain and 

DD I TV channels for mobilising the people. 
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' Jhankies: 
Jhankies have been organised in all DPEP Districts on the 
Republic Day for mobilising and awaring the people for the 
need of education. 
Quiz Contest 
Quiz contests have been convened throughout the DPEP 
Districts from cluster level to State level both for students and 
teachers in November 1999 to inculcate the reading habits. 
Celebration of Women Empowerment Weeks 
Women empowerment weeks have been arranged at different 
phases in DPEP Districts in Haryana. š 
Celebration of Important Days 
Literacy day, Independence day, Republic day, Children day, 
etc. have been celebrated. ; 
Maa Beti Melas 
Two hundred seventy nine Maa Beti Melas have been convened 
at various places to sensitise the mothers and to conduct on 
the spot admissions. . 
Teleconferences 
Teleconferences have been arranged in September 1999 and 
January 2000 to enhance the knowledge of teachers and VEC 
members in respect of pedagogy and their role towards girl 
education. 
Short Films and Clippings : 
Short films and clipping in the field of pedagogy, girl education 
and VECs have been developed and shown to keep the people 
in touch with the educational activities and for using in different 
educational activities in the field. 
Magazines 
Two magazines Utkarsh, quarterly and Sangi Sathi, monthly 
are being published at State levels, quarterly magazines are 
also being published at District, DIET and CRC levels. 


Distance Education Programme (DEP) 

The Distance Education Programme of DPEP has been identified 
as a National component to support and strengthen the ongoing 
programmes under various components, such as teachers training, 
development of textbooks, gender sensitisation, ECCE, Education 
of disabled children and new pedagogical concepts. 
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The teleconferences were arranged with the help and 
cooperation of IGNOU/ISRO and DEP which provide technical 
support and guicance to the programme. Two ofthese conferences 
have been held during the period from September 1999 to January 
2000. The first teleconference was held on 27.9.99 to 28.9.99 on 
gender issues and the second was held on 29.1.2000 to 30.1.2000 
on conceptual changes in pedagogy. Later on, it has become a 
regular feature. 


Teaching-Learning Material 

The DPEP project has given an impetus to the development of 
TLM in various curricular areas to improve the expression and to 
classify the basic concepts. Regional level TLM workshop and 
exhibition in collaboration with Ed.CIL, New Delhi was 
encouraging. In coordination with TSG, Ed. CIL, TLM workshop 
was organised at SCERT, Gurgaon, where TLM was prepared and 
exhibited for sharing the experiences and ideas of the teachers. A. 
teleconference on TLM was organised in collaboration with IGNOU, 
ISRO and DEP. The main focus of the conference was on conceptual 
change in pedagogy and strengthening of VECs. 


Integrated Education for Disabled Children 


To integrate mild category of disabled children in normal schools 
has been the main objective. Following medical checkup camps 
have been organised 


TABLE 2.39 
Medical Checkup Camps 
SL District "To. of «p No. of No. of Children Enrolment of ] 
No. Camps Children | who Received outofSchool . 
Assessed the Aids Children into 
Normal 
List AM EX n Schools 
1. | Gurgaon 7 2000 450 430 
coe ar por 4 
| 2. | Mahindergarh| 3 710 223 | 75 
| 3. | Bhiwani 2 450 m 174 = 
| 4. | Hisar 2 625 150 — 
5. | Sirsa 2 570 = | = 1 
6. | Jind Gap ess si Ei D 
7. | Kaithal 1 125 a — — 
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Training/orientation/sensitisation of CRCs, teachers, parents 

and VEC members have been conducted as given below: 

e Five days training to CRCs has been provided. 

e Two days orientation for parents and VEC members has been 
given. 

e Two days sensitisation programme for all teachers of DPEP I 
and II Districts has been organised. 


Strengthening of SCERT, Strengthening of DIETs and 
Establishment of SIEMT 


Under DPEP, strengthening of SCERT and DIETs has given the 
priority for seeking the effective support in development of textbooks, 
teachers training and implementation process of ECCE and NFE. 

State Institute of Management and Training has been 
established at Bhiwani for providing the academic support to 
the educational personnel. 
Management Information System (MIS) 
PMIS and EMIS, two software components developed by DPEP 
and NIEPA, respectively cater to the management information 
system under DPEP. 
Physical Progress of Civil Works under DPEP 
Physical progress of civil works in DPEP I as in march 2000 is 
given in the following table: 

TABLE 2.40 
Physical Progress of Civil Works under DPEP-I as on 3/2000 


| SL l Components Planned up to| Completed 


1. | Construction of toilets 


NITET of hand pumps 


4. | Boundary walls 


Ë: Constitution of additional 
single room 


. | Additional three classrooms 


er E 


. | Cluster rooms 
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10.| New school buildings 
TABLE 2.41 
Physical Progress of Civil Works in DPEP II as on 3 March 2000 
SL | Components Planned up to| Completed In 
No. | 3/2000 . | Progress | 
1. | Construction: of toilets 1700 396 588 
2. | Water facilities B72 ra 134 E 287 
3. | Repair of school (minor) 250 56 36 4 
4. | Repair of school (major) 800 | 79 š 33 
5. | Boundary walls 212 L 29 49 . 
6. |Additonalsingeroom — | . 345 as | a | 
7. | Additional two classrooms | 40 E 2 23 
—— 
8. | CRC 278 38 157 ail 
d NSB 55 — 11 | 
10. | ERSB (3 rooms) | 23 — 9 
ERSB ( 2 rooms) 40 Ehe, 13 
BRC 25 ges M | 
13. | DIET auditorium Š 1 — SN pase 
14. | Matching grant for 60 — — 
additional single room ell Wt 


Supervision Mission i : 

The third Joint Supervision Mission consisting Dr A.Riddle : 
and Mr A.Verspoor visited Haryana from 25-28" June, 1996. 
The mission expressed overall satisfaction with progress of 
implementation of DPEP activities. 

The 5t Joint Supervision Mission consisting of Dr N.K. 
Jangira (World Bank) and Mr. W.E. Bierlist (EC Consultant) visited 
Haryana, between 10-15 March 1997. The mission felt that: 
Haryana has made much progress in implementing DPEP. 

VECs are operational in almost all villages and mobilisation 
drives have been organised in a well organised manner through 
Maa. Beti Melas. 
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School and teachers grant have been utilised to prepare 
teaching-aids, empowerment of school environment and 
strengthening the library of schools. 

EMIS is operational and a full coverage of all DPEP schools 
has been achieved. 

The DPEP Indepth Review Mission, a team comprising of 
Mr. Z. Kurrien and Dr C. Brock, both Consultants to the World 
Bank, visited Haryana from 27 September to 5 October, 1997 for 
indepth midterm review including a 5 days visit to Sirsa District. 
The mission expressed overall satisfaction with progress of 
implementation of the project. 

^^ Joint Review Mission 26 October to 6" November, 1998 
reviewed the progress and observed that Haryana has produced 
an excellent EMIS study. Districts are also making good use of 
EMIS system and data is used for improved planning and 
monitorirg purposes. 

On behalf of the 10" Joint Review Mission and 2? Indepth 
Review Mission, Mr Abrar A. Khan (World Bank) and Mr Suresh S. 
Salgaonkar (GOI) visited Haryana from 14.11.1999 to 20.11.99. 
The team through observations, has shown its satisfaction about 
GER since DPEP intervention. 

11 Joint Review Mission, consisting of Mrs Uma Tuli (GOI) 
and Mr Keith Hinechliffe (World Bank) visited Haryana from 
2.4.2001 to 8.4.2001 with the following objectives: 

To assess the status of programme implementation and 
fund utilisation. 

To assess the efforts being made to sustain DPEP activities 
and processes beyond the project period. 

To assess the institutions created and strengthened for 
planning and managing primary education. 


Financial Status of DPEP, Haryana 


TABLE 2.42 


Details of Grants-in Aid Released by GOI and State from the Beginning of 
Project (DPEP 1) 


Year | AWP&B 85% Central | Monthof | 15% State Month of 
ShareReleased| Release | Share Rele- Release 
by GOI | ased by 
a Š State 


Contd... 
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50.00 lakhs for the project activities which was entirely born by GOI 


917.71 261.74 March 95 
518.31 May 95 

4 
1836.39 1560.93 April 96 
2600.00 860.00 Sept. 96 
500.00 Dec.96 
April 97 


Oct. 99 


April 99 
Sept. 99 


1053.12 


9473.58 


6598.1? 


TABLE 2.43 


Details of Grants-in-Aid Released by GOI and State from the Beginning of 
Project (DPEP II) 


8596 Central | Month of | 1596 State Share| Month of 


Share Released| Release | Released by | Release 
State 


75.48 March 98 


75.48 


427.69 
342.152 


1509.49 


3964.93 1269.842 


TABLE 2.44 
Budget at a Glance up to 1998-99 (Rs in Lakh) 


Budget approved up to 1998-99 9474.27  . 3964.93 
G.O.I. share 8053.13 3370.19 


1269.84 


Received 


Contd... 
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Balance 1405.02 
State share 1421.14 
Received 1053.12 
Balance 368.02 
TABLE 2.45 
Budget at a Glance as on 30.9.99 (Rs in Lakh) 
DPEPI 
Amount received up to 
30.9.99 
GOI 6648.11 1269.84 
State 1053.12 75.48 
Total 1345.32 


Expenditure up to 30.9.99 


6765.87 


Balance 


Percentage of Expenditure 


935.360 ( -61.758) to 
DPEP-II 
= 873.602 


1407.08 


0.0 ( - 61.758) from 
DPEP -I 


Education for All 
(With Focus on Pre-School Education and Sarva 
Shiksha Abhiyan) 


The chapter, uses on Early.Childhood Care and 
Education (ECCE). It also provides an account of the 
role of NGOs and community participation and analyses 
issues and problems relating to the situation of single 
teacher schools and multigrade teaching. It also includes 
Sarva Shiksha Abhiyan and its major intervention in 
the State. 


Educational development in India has been largely influenced by 
the Constitutional obligations of providing free and compulsory 
education to all children up to the age of fourteen years. 
Development plans have consistently emphasised the critical role 
of education, especially primary education. The National Policy 
on Education (NPE), 1986 has given a great deal of importance to 
Early Childhood Care and Education (ECCE) as a crucial input in 
. the strategies of human resource development, as a feeder and 
support programme for primary education and as a support 
service for working women. 


3.1 Pre-School Education (ECCE) 


The relevance of the programme is two-fold: 

(i) It frees girls from siblings care and household responsi- 
bilities to attend school regularly; and 

(ii) It facilitates school readiness among pre-school children. 
The ECCE, specially focuses on need for early care and 
stimulation of children belonging to vulnerable section. 
The age span covered by ECCE is from inception to six 
years. 
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Present Position 

Realising the crucial importance of rapid physical and mental 
growth during early childhood , a number of programmes of ECCE 
were started, particularly after the National Policy for Children 
(1974). The existing ECCE programmes in Haryana include: 

(a) Integrated Child Development Services (ICDS) 


(b) Balwadis and Day Care Centres run by Social Welfare De- 


partment. 

(c) Pre-Primary schools run by State Government. 

The ICDS is currently the biggest programme for Early 
Childhood Development. There are 9,863 children and 65 
thousand mothers. These are mostly located in rural areas spread 
over 92 blocks of State out of 124 blocks. A number of Balwadis 
and Day Care Centres are also being run by Social Welfare 
Department. 

At present, 27 pre-primary schools of State Government are 
functioning for the children of age-group of 3-6 years. The State 
Government proposes to start Pre-Primary/Nursery class in each 
primary school. 

As ECCE is mainly provided through ICDS, the DPEP 
interventions in this regard are in convergence mode. The strategy 
is to work through ICDS centres by providing training and material 
support and synchronisation of training of Anganwadi centres and 
primary schools, Selection of centres and development of training 
module is also done in consultation with Department of Women 
and Child Development. The convergence approach is opt to 
eliminate the duplication of services and it has proved to be a cost 
effective measure. 

A unique programme for having village enrolment assistants 
who are semi-literate ladies from the same village act as a bridge 
between the school and the village communities was launched. 
They also act as teachers in the absence of regular teachers. 

Under ECCE, DPEP ensured the convergence of services with 
the Department of Women and Child Development, Department of 
Social Welfare as well as Department of Health where a World Bank 
aided project on family planning and AIDS awareness is being 
implemented. 

Playway activities based booklet on ECCE has been developed 
and sent to all Anganwadis for effective utilisation. 

6,807 Anganwadis in DPEP districts have been provided with 
educational kits, tat-pattis, weighing machine and other playway 
material. 
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3.2 Role of NGOs and Community Participation 
The State Government plays a predominant role in the field of 
education in Haryana. Most ofthe institutions at the school stage 
are managed by the Government. This position became more 
pronounced after provincialisation of schools managed by local 
bodies, i.e., by District boards and Municipalities way back in 
1957. However, Non-Government agencies and the community 
play an important role in the educational development of the State. 
Although local bodies are not managing educational 
institutions, they do give some kind of a financial assistance to 
some of the institutions as per availability of resources . 


3.2.1 Non-Government Organisations 

Numerous Non-Government Organisations exist in the State. 
Among these, some of the major Non-Government agencies 
running educational institutions are: 


e DAV Education Society 

°  Sanatan Dharam Sabha 

e Rao Birender Singh Education Trust, Rewari 
e  Kirorimal Education Trust, Bhiwani 

° Jat Educational Trust, Rohtak 

*  Bhagat Phool Singh Trust, Khanpur Kalan 

e Khalsa Educational Trust, Yamuna Nagar 

e Vidya Bharti Educational Trust, Kurukshetra 
° Jain Educational Trust, Ambala 

*  Vaish Educational Trust, Rohtak 


The educational institutions managed by these and other Non- 
Government Organisation are under the overall control of the 
District Education Officer/District Primary Education Officer at 
the District level and the Director/Deputy Director/Assistant 
Director at the directorate level. The service conditions of the 
employees of these schools are regulated in accordance with the 
rules provided for in the Haryana Education Code and the 
Haryana-Aided Schools (Security of Service) Rules 1974. 

The Department of Education supervises the recognised 
educational institutions. The Department also gives financial 
assistance to the grant-in-aid institutions to the tune of 7596 of 
their deficit. 
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The number of institutions managed by some of the Non- 
Government trusts/organisation are given below: 


TABLE 3.1 
Number of Schools Managed by Non-Governmental Trusts/Organisations 
(1986) 
Non-Govt Trust/ Type of Schools 
Organisation 
DAV Managing Bodies 
Sanatan Dharam Sabha 
| Khalsa Edu. Trust 


Jain Edu. Trust 
Vidya Bharti Edu. Trust 1 17 3 
Jat Education Society = 3 - 


Total 12 82 5 


Source: Fifth All India Educational Survey, Director, School Education, 
Haryana (1986). 


js 
Non-Governmental trusts/organisations in the State operate only 
toa limited extent and most of their institutions exist in urban areas. 
They concentrate their efforts on high schools and senior secondary 
schools. Table below indicates the total number of Non-Government 
recognised schools in the State. 
TABLE 3.2 
Total Number of Non-Government Recognised Schools in the State 
Number of Non-Governmental Recognised Schools (2001) 


Type of Schools No. of Non-Government | Percentage of Non-Government 
(Recognised) Schools (Recognised) School to Total 
Schools in the State 


Primary 1937 18.3 
Middle 603 33.6 
High/Senior Secondary 1413 ‘ 36.1 
3953 24.3 
Source: Statistical Abstract of Haryana, 2000. 2 


Obviously, as compared to the Government, the private sector 
plays a microscopic role, particularly at primary school stage. Its 
contribution in terms of privately managed schools at all levels is 
24.3 per cent of the total number of schools in the State. 
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The percentage of enrolment in Non-Government institutions 
at various stages in Haryana is as under : 


TABLE 3.3 
Enrolment in Non-Government Recognised Schools, 1991 (in Lakh) 


Type of School | Total Enrolment | Enrolment in | Percentage to 
Non-Government | Total Enrolment 
| (Recognised) Institution 
Primary | 17.48 JZ 1.02 5.8 
T S 
Middle 7.48 1.20 16.2 
Em 217 
| High | 29 0.63 ; 
Senior Secondary 1.09 0.23 21.1 
= r al il ul 
Total 28.91 | 3.08 10.63 
| Source: Education Statistics at a Glance, Department of Secondary Education| 
Haryana,- 1990-91. 


at 

Though schools managed by Non-Government organisations 
at high and senior secondary levels were about 16 and 28 per 
cent, respectively in 1991, more than 21 per cent of the children of 
the State were enrolled in these institutions. Similarly, at middle 
stage though only about 11 per cent schools were under private 
control, over 16 per cent of the school going children at this stage 
in the State were on the rolls of these schools. In this context, the 
contribution of the Non-Government institutions at the school level 
is quite meaningful. 


TABLE 3.4 


Percentage of Teachers in Non-Government Recognised Schools to Total 
Number of Teachers in the State (1993) 


Type of School Total Number of Percentage of Teachers in 
Teachers in the State Non-Government 
|ë : (Recognised) Schools 
[Primary 13051 1.6 
Middl 10222 : 
e 1 022: 7.6 
High 27172 2:7 
Son jp 
Senior Secondary 6301 3.1 
— + 
Total 56746 3.4 
Source: Sixth All India Educational Survey, Haryana (1999). 
al 


At the senior secondary stage a little more than one-fifth of 
the totalteachers of the State and just 15 per cent in high schools 
work in privately managed schools. 
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The privately managed schools opened by Non-Government/ 
voluntary agencies are granted provisional or permanent 
recognition on fulfillment of conditions as per the Haryana 
Education Code. Recognition to private schools at various stages 
is granted by the authorities as shown in the table below: 


The recognition of all categories of the schools is governed by 
Article 214 and 215 of the Haryana Education Code. 
TABLE 3.5 
Recognition for Schools at Various Stages 


YS Tl 
SL No. B Type of Nature of Authority Compe- 
Schools Recognition tent to Grant 
L | Recognition 
14 | Primary | Provisional/Permanent | District Primary 
Es Education Officer 
| 2. Middle /High Provisional Peru; 
Zi] Education Officer 
3. Middle Permanent District Education 
š | | š Officer 
4. High Permanent Director Second- 
É Es ary Education 
I 5. Senior. Provisional/Permanent | Director Second- 
[5 Secondary ary Education E] 
| Source: Education Department, Haryana. 


3.2.2 Community Participation 


Schools are generally opened or upgraded on demand from 
the community. The community provides land and building 
according to the prescribed norms. Local communities in 
Haryana have always been in the forefront to provide these 
facilities. This is one of the major factors responsible for making 
schooling facilities available at door step of most of the habitations. 

There is another dimension of community support to 
schools, i.e., through Parent Teachers Associations (PTA) 
constituted on the basis of model bye-laws prepared by the 
Education Department. The PTA is termed as the external 
committee. 

Besides this, there are internal committees, such as the Red 
Cross Committee and the Building Fund Committee. Members of 
the community are duly represented on the Building Fund 
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Committee. The head of the institution is not competent to spend 
any amount from the school building fund without a resolution 
passed by this committee. 


Action Research in Community Participation 


A study entitled ‘Action Research’ in Implementation Strategies 
for Education at Micro Level was conducted by NIEPA in a selected 
cluster of 20 villages in Punhana Block of District Gurgaon, 
Haryana in 1984. The study aimed at generation of awareness 
and organisation of the community for purpose of : 
(i) Better utilisation of inputs and its impact on 
universalisation of elementary education; 
(i) Development of techniques for generating and sustaining 
community participation; and 
(iii) ^ Developing a self reliant organisation and transferring the 
experience to the system; 

The basic strategy adopted in this study was to utilise 
optimally the resources available in these villages. The formal 
school, the non-formal centres and adult education centres were 
activised by the village education committee. The Imams or the 
religious heads of the Maktabas had to be convinced about the 
need for education especially of the girl child. The learning 
component was introduced in the Maktabas through the learning 
material developed by NCERT which was made available to them. 

The action research experiment had important outcomes both 
qualitatively and quantitatively. It helped in creating a demand 
for education, providing access to children and also helped in 
retaining them in school. The girl child is now able to attend the 
formal, non-formal or the Maktaba for her education. The 
enrolment percentage increased from 33.43 per cent to 66 per 
cent at the end of three years. Girls enrolment increased from 7.37 
per cent to 37 per cent. This experience also had its spread effects 
and nearby villages also began to adopt these practices. 


3.3 Single Teacher Primary Schools 


As part of the implementation of the Programme of Action launched 
in the State for bringing about qualitative improvement in primary 
education, a major break through has been achieved by reducing 
the number of single teacher primary schools to 67 on 1.3.1993. 
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As per the Fifth All India Educational Survey report, there 
were 382 single teacher primary schools on 30.9.86 in Haryana. 
Subsequently, the new single teacher schools opened are as under : 


1986-87 


1988-89 
1989-90 


The schools opened during 1986-87 and 1988-89 were 
provided additional teacher in 1989-90, thus making each of these 
two teacher schools. One hundred eighty four Government branch 
primary schools were converted into full fledged primary schools 
by sanctioning one post of JBT teacher for each of these during 
1990-91. 

Under the Centrally Sponsored Scheme of Operation Black 
Board, 358 additional posts of JBT teachers were provided to single 
teacher schools as per details given below : 


Additional Post of JBT Teachers 


1987-88 
1988-89 


1989-90 
1991-92 


There were 308 single teacher schools during 1991-92. Of 
these, 241 schools having student enrolment of 45 or above each 
were provided one additional post of JBT teacher, thus reducing 
the number of single teacher primary schools to 67 in the State 
during the year 1992-1993. 

Itis heartening to note that 5 Districts namely Kaithal, Gurgaon, 
Rohtak, Sonipat and Yamuna Nagar did not have any single teacher 
primary school. Efforts continued on to convert the 67 single teacher 
schools into 2 teacher schools. The State Government was 
determined not to have any single teacher school in Haryana. 

As per present policy of the Government 2 posts of JBT 
teachers are sanctioned for each school as and when permission 
to open new school is accorded. 
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TABLE 3.6 
District-wise Number of Single Teacher Schools as Existed on 1.3.93 


SL No. District Number of Single Teacher Schools 
i Kurukshetra 


Bhiwani 
Faridabad 10 
Hisar 
Yamuna Nagar x 


Ambala 11 


de 


6. 

T: Sonipat — 

8. Narnaul 6 

9. Panipat 2 

10. Rewari 5 
Sirsa 16 
Karnal ee E r | 
Rohtak cll wam | 
Kaithal E 
Gurgaon : 
Total 67 


3.4 Perspectives—Unfinished Tasks and Strategies 


Through National Policy on Education, 1986, the Central 
Government directed State Government to have their own State 
Programme of Action for implementing the thrust areas of the policy 
in view of local conditions keeping the spirit of NPE intact. The 
State Government devised its own state POA in 1994. The NPE 
further provided for a periodic review of the thrust areas in 
consonance with the dynamics of education related needs and 
aspiration of the public. Hence, the need now to identify new areas 
of action and to take suitable policy initiatives. 

At the threshold of the new millenium, the government of 
Haryana has sought to address the challenges thrown up by the 
changing environment and the problems being faced by the State 
in terms of key HRD indicators by bringing education at the Centre 
stage of its development agenda. 
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At this stage of development, the education agenda of the 
State requires recognition from quantity to quality from mere 
transfer of information to enhancement of creativity and knowledge 
and development of relevant skills, from a centralised system of 
educational administration and from bureaucratic management 
to a participative decision-making process. The overall objective 
is to make education relevant to the emerging environment by 
way of encouraging socially and economically productive skills. 

Haryana, which was carved out of the eastwhile Punjab in 
1966, had come into existence as a deprived and underdeveloped 
State. The efforts of the people of the State and the Government 
have led to a stage, where Haryana has the distinction of having 
the third highest per capita income. Haryana has made 
commendable progress in electricity, metalled roads and potable 
water to all the villages, besides giving thrust to industries along 
with technical and material inputs in agriculture. The life 
expectancy and per capita income of the State have risen 
considerably. During the same period the literacy rate has risen 
to 68.5996 as compared to the National average of 65.3896 (2001 
Census). This has to be viewed in the context of the fact that in 
1966 at the time of reorganisation of the State literacy rate (19.9296 
Census 1961) was lower than the National average (27.76 96 
Census 1961). 

Despite the major strides made by Haryana, the State ranks 
among the lowest in the country in many of the HRD indicators. For 
instance, the birth rate in the State remains higher than the National 
average and far above the replacement level. During 1991-2001, 
the sex ratio between males and females has gone down from 865 
to 861 and is the lowest in the country. Although, the enrolment 
of girls has improved since the inception of the State, yet it remains 
low. The drop-out rate among girls in the elementary stage is high 
and the percentage of girls going for education at the secondary 
and college stage is low. 

At that time of initial thrust for universalisation of elementary 
education, there was voluntary community participation. Most of 
the schools in the rural areas were started by the panchayats or 
the communities and the land for the schools was given free of 
cost by the panchayats. While the efforts of the State for 
universalisation of elementary education increased the coverage 
extensively, yet, it led to a system of centralisation at the cost of 
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community participation. Today the community and the 
panchayats stand alienated from the monolithic educational 
infrastructure that has evolved in the State. 

Although, it is a matter of great satisfaction that enrolment of 
children has crossed the 9096 mark (private schools enrolment 
included) and accessibility of schools has improved considerably, 
yet, many of the disadvantaged and weaker section and physically 
and mentally challenged groups have largely remained outside 
the ambit of elementary education. In order to achieve 
universalisation of elementary education, the needs of these special 
groups will have to be addressed. Any further progress in 
increasing the percentage of enrolment would necessarily demand 
that education is made accessible to these sections by making 
relevant and flexible as per their requirements. 

Recognising the child's fundamental right to education, 
serious thought would also need to be given to the question of 
making appropriate provisions so that full benefits of UEE are 
derived by the age-group of 6-14 years. 

Although the percentage of girls getting enrolled in the schools 
has gone up in the last three decades, yet the drop-out rate among 
them remained high. The number of girls going for higher or 
professional education is still very small. Special efforts need to be 
made to increase the access of higher education for this section. 

After having reached a satisfactory degree of universalisation 
of elementary education, State is now concerned about the quality 
of education. Whereas the context of what is taught is important, 
equally important is the efficacy of the delivery system and the 
teaching technologies. Effective management of education to ensure 
optimum returns is, therefore, an area to be urgently addressed. 

The State Government shall accord topmost priority to 
universalisation of elementary education and take all necessary 
steps to achieve this objective by the year 2005. The State 
Government shall support the endeavour of Government of India 
to implement elementary education as a fundamental right of the 
child besides Amendments in Article 51 of the Constitution 
enjoining upon the parents the fundamental duties of sending 

their children to schools. The Sate Government shall strive towards 
achieving a sustainable-increase in both public and private 
investment in education so that the public investment goes up to 
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696 of GDP by the year 2010 AD and the total investment, 
including private investment goes up to 1096 of the GDP in the 
same period. The State Government shall take effective steps to 
encourage transfer of elementary education institutions to the PRIs 
and the urban local bodies in a bid to empower the community 
and other stake holders. The State shall elicit the active 
participation of village education committees, mother teacher 
associations, parents teacher associations in management of 
education. 

The State shall promote NGOs to play a key role in qualitative 
and quantitative expansion of education. 


3.4.1 Implementation Strategies 


School as a planning unit—schools would be strengthened as 
institution in order to make them truly effective. The school shall 
be a full fledged institutional entity with its own goals and plans 
and not a mere recipient of orders from ‘above’. Consequently. 
planning and management at the level of schools would be 
encouragéd. 


3.4.2 Decentralisation of Educational Administration 


The State shall endeavour to decentralise the educational system 
in such a way that it empowers the stakeholders and the 
Panchayati Raj Institutions (PRIs) and Urban Local Bodies. In 
general, the participation of parents, communities and grass root 
level local bodies will be encouraged through formation of village 
education committees/village construction committees. 

These committees shall be constituted by necessary 
Amendments in the Panchayati Raj Act and the Municipal Act 

and empowered to undertake repair and maintenance works as 
` also addition and alteration to the tune of Rs 1.25 lakhs on each 
work. 

The school would be viewed as embedded in the community. 
Acontinuous, mutually supportive school—community dialogue 
would be encouraged. 

The process of microplanning and community mobilisation 
would strengthen the school community link. Formation of bodies, 
such as village education committees in villages would create 
community ownership of the school and generate community 
support. 
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Attempts to strengthen the school as an institution would be 
accompanied by parallel changes in the existing District and Sub- 
District level administrative structure. Appropriate changes would, 
therefore, be made at the District and Sub-District level so as to 
reorient the present administrative system to be responsive to the 
needs of the schools, having respect for the autonomy of the school, 
and play a supportive rather than punitive role. 


3.4.3 Quality in Delivery of Primary Education 

The emphasis will now be on improving quality of education being 
imparted in the schools. Improved and child-friendly textbooks, 
teaching-learning material, action research by the practising 
teachers to identify hard spots in learning, improving the system 
of lesson transaction within the classroom will form the thrust 
areas in the field of pedagogy related inputs in a comprehensive 
way based on locally defined needs and field realities. The practising 
teachers would be involved in the process of pedagogical change, 
revival and renewal. Solutions would be arrived at locally. The 
school will become the focal point providing the requisite growth 
environment not only for the students but also for the teachers. 


3.4.4 Introduction of English from Class I 


To prepare children, particularly in rural areas to face and meet 
the challenges thrown up by the changing environment, English 
has been introduced as a subject from Class I since 2000. The 
existing staff would be trained and oriented to shoulder this new 
responsibility. The endeavour would be to encourage multigrade 
teaching under situations where there is a paucity of teachers. 


3.4.5 Progress of School Education 


Haryana State on its inception in 1966 inherited a legacy, which 
was neither enviable nor substantial on all fronts, especially in 
education. There has been remarkable expansion of educational 
facilities since then. The number of primary schools has gone 
up from 4,447 in 1966 to 11,013 as in 2000-2001. Similarly, 
the number of schools for middle level educational facilities has 
also increased from 1,332 in 1966 to 5,751. It needs to mention* 
that middle level schooling facilities are available in independent 
middle schools, high schools and senior secondary schools.: 
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Enrolment in Classes I-V has increased from 1.11 lakhs to 
20.18 lakhs. During the same period, number of students in 
Classes VI-VIII has gone up 2.5 lakhs to 9.2 lakhs. 

Educational facilities at primary level and middle level are 
available in a radius of 1.13 km and 1.48 km, respectively. 

The literacy rate in the State which was 19.90 in 1961( male 
29.20, female 9.20) has gone up to 68.5996 ( male 79.2596, female 
56.3196) in 2001. 

It may be added that District Primary Education Programme 
(DPEP) is being implemented in the State in the seven Districts 
namely, Kaithal, Jind, Sirsa, Hisar ( including Fatehabad), 
Gurgaon, Bhiwani and Mahindergarh. Development of activity- 
based textbooks, related teachers training programmes, integration 
of disabled children in normal schools, establishment of State 
Institute of Educational Management and Training (SIEMT), 
strengthening of SCERT and DIETS, constitution of village 
education committees for community participation and ownership 
and a strong network of AS centres have been some of the major 
achievements of DPEP in the State. 

Civil works have been taken up mostly by village construction 


committees. These works have been appreciated by all the teams 


which have visited the State from time to time. 


3.4.6 Administrative Structure 


Three Directorates of Education (Higher, Secondary and Primary) 
lookafter the various stages of education under the supervision of 
secretary education. The Directorate of Primary Education has 
all the primary schools under its control Secondary Education 
Directorate looks after all the institutions covering Classes VI-XII. 
The Directorate of Higher Education is responsible for degree and 
post-graduate education in the State. 

It may be noted that Classes VI-VII exist in independent 
middle schools ( upper primary schools), high schools (having 
Classes from VI-X) and senior secondary schools (having Classes 
from VI-XII). 


3.4.7 State Education Policy 


Haryana has been addressing its educational needs keeping in 
view the National Policy on Education, 1986 (as modified in 1992) 
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and the various educational programmes initiated by Government 
of India. The NPE provided for a periodic review of the thrust areas 
in consonance with the dynamics of education related needs and 
aspirations of the populace. 

With the above provision in mind, in the year 2000, the State 
reviewed education policy with the objective of making education 
relevant in the emerging environment by way of encouraging 
socially and economically productive skills. The major policy 
objectives in the State education policy are: 

priority to Universalisation of Elementary Education (UEE); 

encouraging transfer of elementary education institutions to 

Panchayati Raj Institutions (PRIs) and urban local bodies; 

active participation of village education committees, mother 

teacher associations, parent teacher associations in the 
management of schools; 

introduction of computer education at school level to translate 

into action the IT policy; 

introduction of English from Class I in all primary schools for 

removal of rural-urban disparities; and 

Substantial increase in investment in education to make it 

6% of the GDP by the year 2010. 


The State has already started implementing the policy 
objectives. English has already been introduced and at present 
Classes I and II students are already studying it. Village education 
committees are functional in all the villages. Computer education 
is being introduced in phases. The control of Government primary 
schools for their day-to-day management has been transferred to 
Panchayati Raj Institutions/urban local bodies w.e.f. 1.4.2001. 

Quality inputs in form of annual school calender, continuous 
comprehensive evaluation of children with keeping of its record, 
constitution of parents teachers associations (PTAs), mother 
teacher associations (MTAs), establishment of village construction 
committees and increasing professional skills of the teachers have 
been introduced recently. 


3.5 Sarva Shiksha Abhiyan 


The State has now adopted the Centrally sponsored scheme of 
Sarva Shiksha Abhiyan which coverss the Non-DPEP Districts also. 
The SSA envisages UEE by 2010. It is an integrated approach 
and includes Alternative Schooling besides formal education. 
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3.5.1 Pre-Project Activities under SSA 

The State has conducted microplanning exercise as per the 
guidelines of Government of India in 16 Districts (excluding DPEP 
II Districts). As per house-to-house survey, the information 
regarding the children in the target group is as under : 


Age-Group—5+ to 10+ 


l. Population in the age-group 2167426 
2. No. of children in schools 1992253 
3. No. of children who have never attended 
any school 157642 
4. No. of children who have dropped-out 19154 
5. Drop-out rate 0.96% 
Age-Group—11 to 14 
1. Population in the age-group 1329199 
2. No. of children in schools 1187296 
3. No. of children who have never attended 
any school 50647 
4. No. of children who have dropped-out 71405 
5. Drop-out rate 6.0196 
Age-Group—8 to 14 
1. Population in the age-group 3496625 
2. No.ofchildren in schools 3179549 
3. No.ofchildren who have never attended 
any school 208289 
4. No. of children who have dropped-out 90559 
5. Drop-out rate 2.8496 
Some of the Major Findings of the Survey are: 
1. Enrolment ratio at middle stage is lower as compared with 
primary stage. 
2. Drop-out rate is higher in Classes IV-V onwards. 
3. Drop-outs are due to various socio-economic reasons which 
include poverty and indifference towards girls education. 
4. Due to the non-availability of upper primary schooling 


facilities in the village itself. Parents are reluctant to send 
their daughters.to other villages for education. 
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3.5.2 Planning Process under SSA 


The plan of SSA has been worked out in 16 Districts all over the 
State of Haryana. These Districts are under DPEP I and all the 
Non-DPEP Districts of the State. The DPEP II Districts namely, 
Gurgaon, Bhiwani and Mahindergarh have been excluded. 

District level planning teams were constituted for each District 
and these teams were given intensive training for the preparation 
of District Plans. These teams had detailed interactions with 
various functionaries to assess and identify the issues and 
problems. 

Community has been involved in the planning process and 
habitation has been the smallest unit for preparing the habitation 
education plans. House-to-house survey was the basis for 
preparing habitation plan. The teachers of the primary and 
elementary schools reviewed the proposals before sending the plans 
to the Block level committees. Block advisory committees 
considered the plans before foryvarding them further to District 
level committees. 

At the District level the proposals were scrutinised keeping in 
view the guidelines and the needs emerging from surveys. 

At the State level, SCERT, SIEMT, DIET people and other resource 
persons were intensively involved through a series of meetings and 
workshops. 


3.5.3 State Specific Thrust Areas under SSA 
Based upon findings of the micro level survey and State education 
policy objectives coupled with the guidelines and objectives of SSA, 
the following areas have been identified for focussed attention. 
(i) ^ Education of girls 
(ii) ^ Education of deprived sections of society (SC and biker 
sections) 
(iii) ^ Education for children with special needs 
(iv) Early childhood care and education 
(y) | Out of school children including non-starters 
(vi) | Urban deprived children 
(vii) | Community ownership of institutions 
(viii) Computer education 
(ix) Need-based curricular activities 
(x) Improving school facilities 
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3.5.4 Implementation Strategies for SSA 


(a) Administrative Structure 


Sarva Shiksha Abhiyan would be implemented in the State by 
Haryana Prathmik Shiksha Pariyojna Parishad. The Parishad 
would have a General Council under the chairmanship of Chief 
Minister and Executive Committee under the chairman of Chief 
Secretary. State Project Director would be the Chief Executive 
Officer who would lookafter the day-to-day affairs and head the 
State Project Office. š 

District Project Implementation Units would be the 
implementing agencies of District Elementary Education Projects 
in the respective Districts. Additional Deputy Commissioner 
would be the chairman. 

Sub-District academic support centres and block level 
centres in the form of BRC and at cluster level in the form of CRC 
would be there. The BRC coordinator would be assisted by two 
assistant BRC coordinators. 


(b) Inputs for Academic Support 


As provision of quality elementary education is the main objective 
of the programme, the State would draw upon the resources 
available with various institutions at the National level. In 
addition, the existing institutions in the State would be 
strengthened. Provision has been made for capacity building of 
the following : 

1. District Institutes of Education and Training (DIETs) 

2. State Council of Educational Research and Training 

(SCERT) 

3. State Institute of Educational Management and Training 

(SIEMT) 

The above institutions would not only help in raising the 
professional skills of various functionaries working at different 
levels but also keep them abreast of the latest in the field of 
education. Besides, they would provide other academic inputs 
in curriculum development. 
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3.5.5 Proposals under SSA 


(a) Alternative Schooling 
To provide educational facilities to the children who cannot attend 
formal schools due to the various reasons, alternative schooling 
system would be encouraged. Alternative schooling centres would 
be established wherever required. Provision for the following has 
been made. 
(ü Honorarium for AS Instructors @ Rs 1000/- p.m. 
(ü) Books/Work Books @ Rs 300/- per centre per year 
(ii) Stationery worth Rs 2500/- per centre per year 
(iv) Students kits worth Rs 4000/- per centre per year 
(vy Furniture, daries and tat-patties 
(vi) Training for Instructors 
Total expenditure on alternative schooling is planned to the tune 
of Rs. 2123.90 lakhs. 


(b) Block Resource Centres 


Block Resource Centre would be established in each block for 
providing academic support to the teachers.. Each BRC would 
have a coordinator and two assistant coordinators, one data 
entry operator, one clerk, one peon and one sweeper-cum- 
chowkidar and an accountant. The BRC coordinators will have 
drawing and disbursing authority which would ensure effective 
implementation of the strategies for quality education. 
Under This Component Provision has been Made 
(i) Construction of BRC building, if not available 
(ii) Furniture for Rs 1.00 lakh per block 
(iii) Equipment such as computer set, fax machine, overhead 
projector, audio system, dish antenna and vacuum 
cleaner, etc. 
(iv) Library books worth Rs 0.50 lakhs 
(v) Telephone connection 
(vi) Talent search tests for students for selecting 20 brilliant 
students (10 from primary schools and 10 from upper 
primary schools) 
(vii) Educational tours for brilliant students and good 
teachers 
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An amount of Rs 11205.01 lakh is estimated as expenditure 
on this count. 


(c) Civil Works 


Proposals under Civil Works include: 
(i) School buildings for newly proposed upper primary schools 
(i) Construction of BRC and CRC rooms were not available 


(iii) Additional classrooms, boundary walls, toilets, drinking 
water facilities, major and minor repairs in schools 


(iv Construction of halls in DIETs 
A sum of Rs 51488.63 lakhs is kept for this component 


(d) Cluster Resource Centres 


Cluster Resource Centre would be established to serve as a centre 
for all educational activities to be organised within the cluster. 
One coordinator would be appointed for each cluster. Under the 
head provision has been made for the : 
G) Library books worth Rs 3.00 lakh during the first year and 
then worth Rs 2000/- per year 
(ii) Extended teachers training on first and third Saturdays 
for primary teachers and on second and fourth Saturdays 
for upper primary teachers 
(ii) Furniture items for Rs 0.10 lakh 
(iv) Equipment like ceiling fans, sound systems 
(v) Teaching-learning Material 
(vi) Talent search tests. 
The amount to be spent on CRC in the plan is Rs 15135.57 lakh. 


(e) District Institute of Education and Training 
District Institute of Education and Training would be strengthened 
by providing two lecturers. The DIETs will have to perform 
additional functions like supporting BRCs for organising training 
programmes for various functionaries at various levels. Provision 
has been made for the following : 
(i) Library books for Rs 100 lakh during the first year and 
worth Rs 20,000/- per year onwards 
(i Publication of Newsletter 
(iii) Undertaking research studies 
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(iv) Furnishing of hostels library, computer room 
(V) Organising training, orientation programmes for teachers 
of upper primary schools, members of local bodies, CDPOs 
and AW supervisors 
(vi) Exposure visits 
The planned amount on DIETs is Rs 3506.51 lakh. 


(f) District Project Implementation Unit 


For the implementation of SSA in the Districts, District Project 
Implementation Unit (DPIUs) would be established. The unit will 
function as a managerial body for all activities for elementary 
education. 

One District Project Coordinator, two Assistant Project 
Coordinator, one SO, one Accountant, two Clerks and two Class 
IV Employees would constitute the team at the District level. It 
will also have a engineering cell with one SDE and two JEs. 
Provision has also been proposed for : 

(i) Equipment like photostat, type writers, fax machine, 
generator, etc. 
(i) Furniture 
(iii) Telephone 
(iv) Payments of telephone, electricity and water bills 
(v) POL, contingency, TA/DA 
The amount to be spent under the plan is Rs 2167.42 lakh 


(g) Early Childhood Care and Education 


Early childhood care and education needs support for its 
strengthening. Provisions have been made for following 
interventions : 

(i) ECCE kits for each Anganwari centre which would include 
charts, toys, pictures, colour books, wooden and plastic 
blocks, raw material for making soft toys 

(ii) Training of CDPOs and AW supervisors and workers 
A sum of Rs 1204.14 lakhs is earmarked for ECCE. 


(h) Elementary Formal Education 


Major interventions in Elementary Formal Education (EFE) include 
the following : 
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(i) 


(ii) 


(iii) 


(iv) 
(v) 


(vi) 


(vii) 


(viii) 


Upgradation of 1,525 existing primary schools in those 
villages which have only primary schools and at some 
places in the towns which have a feeding area with more 
than 1,000 population, total enrolment in Class V is more 
than 25 and, where there is no middle school in the radius 
of 3 km in special circumstances the condition of distance 
can be relaxed. Five posts of teachers would be provided 
in the upgraded schools in phases. A post of music teacher 
would also be provided in each cluster. Similarly, a car- 
pentry teacher and cutting and tailoring teacher would also 
be appointed for 2-3 schools. Budget provision for the 
amount of Rs 71464.11 lakh has been made on this ac- 
count in the perspective plan. 

Computer education would be introduced from Class VI- 
VIII to equip the child for the age of Information Technol- 
ogy. There is a proposal to provide one room, 5 computer 
sets and other basic facilities essential for computer edu- 
cation. An amount of Rs 35712.68 lakh has been proposed 
for this component in the perspective plan. 

Dual desk for the children in Classes IV and V at primary 
stage and in middle classes. 

Providing daries/tat-patties. 

Provision has also been made for providing 5 ceiling fans 
in each primary school and 4 ceiling fans in each middle 
school and Science, Mathematics and mini tool kits for each 
primary school. 

An amount of Rs 20,000/- per school has been provided 
for laboratory material in upper primary schools. 
Provisions has also been made for providing library 
books worth Rs 5,000/- and 10,000/- for primary and 
middle school, respectively. 

School improvement grant @ Rs 2000/- per school per year 
and teacher grant @ Rs 500/- per teacher per year would 
be made available. 

Proposals also include celebration of important days, 
organising annual functions and sports meet, talent search 
tests. 


The total expenditure on EFE is planned to the tune of Rs 135484.61 


lakh 
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(i) Educational Management Information System 
Educational Management Information System would be 
established at the District level so that flow of information from 
the schools remains continuous. There is a proposal to appoint 
one programmer and one data entry operator. Provision has been 
made for the : 
(i) Computer hardware 

(ii) Air conditioners 

(iii) Vacuum cleaner 
The amount proposed to be spent on this count is Rs 724.21 
lakh. 


G) Integrated Education for Disabled Children 


The programme will cater to the needs of handicapped children 
and bring them to the formal schools. The following activities are 
being proposed under the programme : 
(i) Identification of disabled children 
(ii) Appointment of special/resource teachers 
(iii) Setting up a resource corner at BRC/CRC levels. 
(iv) Training programmes for teachers and CRCs 
(v) Medical checkup of disabled children and providing aids 
and appliances. 
(vi) Sports and cultural competitions 
(vii) Follow up camps 


(k) Mass Mobilisation 


Efforts could be put in for involving the community and 
mobilising its support for education. The following activities are 
being proposed : 
(i) Orientation of functionaries working at various levels 
(i) Environment building activities like wall writing, 
hoardings, posters, stickers, calendars, publicity through 
print and electronic media 
(iii) Mobilising Maa Beti Melas, enrolment drives, rallies 
(iv) Printing of awareness material 
The amount proposed for mass mobilisation is Rs 3451.46 
lakhs. 
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(I) Monitoring and Supervision 


A powerful and motivational structure of supervision and 
monitoring is proposed to be developed right from the grass root 
level to State level. 

As per the guidelines of MHRD the following committees are 
being constituted at the following levels : ` 

(i) Parent Teacher Association (PTA) and Mother Teacher 
Association (MTA) at the school level 
(ii) Village Education Committee at the village level and Urban 
Education Committee for urban areas. Village Construction 
Committees for civil works at village level 
(iii) Cluster Level Education Committee (CLEC) 
(iv) Block Level Education Committee (BLEC) 
(v) District Level Education Committee (CLEC) 
(vi) State Level Monitoring Committee (SLMC) 

Besides, the above committees, an internal monitoring 
committee under the chairmanship of State Project Director would 
be constituted to review the progress and to suggest measures for 
improvement, if required. 


(m) Strengthening of SCERT 
The State Council of Educational Research and Training (SCERT) 
is the most important agency for pedagogical activities throughout 
the State. It is imperative to strengthen the SCERT. Among its 
activities are : 
(i) Training to Key Resource Persons (KRPs) for imparting 
training to teachers. 
(ii) Training of resource persons for further training to teachers 
(iii) Development of formats for monitoring and supervision of 
training programmes. 
(iv) External and internal evaluation of the training 
programmes. A 
(v) Review of training packages and assessment of training 
needs. 
(vi) Excursion trips for teachers, activity to be executed by 
pedagogical unit in the SPIU. 
(vil) Organising workshops for development of teaching- 
learning material 
(viii) Organising State level exhibitions Melas on pedagogical 
aspects. - 
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(ix) 


(x) 


(xi) 


(xii) 


(xiii) 


(xiv) 


(xv) 
(xvi) 
(xvii) 
(xviii) 


(xix) 
(xx) 
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Staff development and capacity building programmes for 
teachers. 

Research studies, including action research study and 
survey in the pedagogical area and their documentation, 
printing or publication, if needed. 

Training of the faculty in computer fundamentals, 
accessing, EMIS, Internet and other basic operations 
through face-to-face and distant learning modes. 
Professional and human resource development of the 
SCERT, SPIU, DPIUs and DIETs faculties through their 
participation in National, State level meets, workshops, 
seminars and conferences. 

Development and review of curriculum and syllabi so as 
to bring them in tune with the National Curriculum 
Framework. 

Review, revision and development of textbooks, workbooks 
and teachers’ guides, wherever required to bring them in 
consonance with the latest system of education. 

Field trial, printing and publication of textbooks, 
workbooks and teacher guides. 

Training of teachers on the newly developed competency- 
based textbooks. 

Planning of month-wise coverage of syllabi and textual 
units in different subjects of the various classes and its 
distribution in the field. š 

Development of diagnostic tests and remedial exercises. 
Development of question banks. 

Development of teaching-learning material and other 
teaching aids. 


The expenditure as in the perspective plan for SCERTis Rs 265.32 


lakh. 


(n) State Institute of Educational Management and 
Training (SIEMT) 


As the name suggests SIEMT is an important institute for the 
purpose of imparting management training to the officers and 
officials working in managerial capacity in the State of Haryana. 
Its main activities include: 


Education for All 107 


(i) Conducting Base Line Assessment Survey(BAS), Midterm 
Assessment Survey (MAS) and Terminal Assessment 
Survey (TAS). 

(ii) Development of textbooks in supervision and management 
of heads of schools, CRCCs, BRCCs, BEOs and DPEOs. 

(iii) Holding training workshops for heads. 

(iv) Organising workshops for heads in cocurricular activities. 

(vy) Documentation and dissemination of training packages. 

(vi) Action research and other issues related thereto. 

For equipping the SIEMT, Government of India has a policy 
to provide a sum of Rs 3.00 crore to each State as one time 
allocation for its development either out of DPEP or SSA funds. 
The amount has already been provided by the GOI under the DPEP 
scheme. The SIEMT building has been constructed. The institute 
can survive further either as per provision in the State Government 
budget or it will have to become self-financing institution by 
generating its own resources to meet its recurring and non- 
recurring expenditure. The latter eventuality is possible, if the 
State Government provides one time corpus. The SIEMT can 
generate its own resources through consultancy, research and 
training in educational administration, management, institutional 
supervision as well in fundamentals of computer networking, basic 
software and internet, etc. Hostel is a must for providing decent 
lodging and boarding facilities to the trainees and also conducting 
training efficiently. The SIEMT can earn fifty per cent of its income 
by imparting training to teachers, Heads of institutions, CRCCs, 
BRCCs, DPCs, Project Managers and also conducting terminal 
assessment surveys, etc. in DPEP II Districts. Thirty per cent of 
its income can accrue from imparting training to headmasters, 
Principals as well as BEOs in the State for which specific tailored 
programmes in specific areas can be provided. Twenty per cent of 
the resources may be contributed either by the State Government 
or may be mobilised by undertaking consultancy or researches 
for different organisations and institutions. 

The proposals for the amount of Rs 308.82 lakh have been 
inserted on this count. 


(o) State Project Implementation Unit (SPIU) 


The SPIU is the main body ofthe SSA through which all the activities 
are organised, developed, reviewed and implemented. It has its own 
staff at the headquarters, Deputy Director, Project Officer, Junior 
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Specialist/Lecturers and other members for administrative and 
financial support. It is mainly for policy planning, supervision and 
monitoring, internal as well as external. Some of its activities are: 
(i) Educational tours within the State and beyond. 
(ü) Internal review mission to see the progress on the objectives 
of the SSA. : 
(iii) Organising workshops relating to the SSA, micro planning, 
school mapping and EMIS data. 
(iv) Making budget provisions for the various components for 
the field level structure. . 
An amount of Rs 1402.91 lakh has been earmarked for this 
component. 


3.5.6 Budget Provisions for Implementation of SSA 


Budget estimates for the implementation of SSA for 16 Districts 
and State component for the period 2002-2010 are Rs 230566.27 
lakh. The annual provision for 2002-2003 is Rs 47071.31 lakh. 
District-wise/year-wise details are given as follows. 


(a) Quality Education 


As it has already been stated that primary and middle school 
education facilities are available in the radius of 1.13 km and 1.48 
km, respectively, it can be safely said that quantitatively there is 
no problem so far education in these areas is concerned. Secondly, 
a number of schools are proposed to be upgraded as well as new 
middle schools are to be opened. These additional schools will 
again go a long way to provide schooling facilities nearer to the 
habitation of the children, specially girls. 

Government has been alive to the problem of quality 
education, specially at the primary and upper primary stages. A 
number of steps have already been taken and it is a continuous 
process which, coupled with monitoring and inspections of schools 
will impart quality in the field of education. Recently there have 
been workshops in the months of December, 2001 and February, 
2002 to discuss and develop a framework so that quality is 
achieved. In these workshops, teachers in educational 
administrators from fields, SCERT and the State Project Directorate 
participated. The Secretary Education and State Project Director 
also addressed the participants. After a long and detailed 
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discussions the following documents were developed where upon 
stern actions were also suggested. 


(ü) 


Gi) 


(iii) 


(iv) 


(v) 


(vi) 


School Annual Calendar: Every school will prepare its 
annual plan of academic as well as other activities including 
the cocurricular ones. The calendar will be strictly adhered 
to. However, the individual school has been given desirable 
flexibility as per its local needs. A general annual calendar 
was designed. 

Students Progress Report: The monthly and terminal tests 
wil be regularly conducted in every school and the 
progress report will be sent to the child's home, where upon 
parents can have discussions with teachers. For continuous 
evaluation of child's cognitive as well as non-cognitive areas 
separate columns have been provided. Regularity in 
attendance in the classroom activities has also been given 
due importance. 

Teacher's Diary: All teachers have to maintain a daily/ 
weekly diary wherein they will note their teaching activities. 
They will also note down the action they have taken as per 
daily plan. A proper record of the children needing special 
remedial measures and action taken there upon will be 
duly maintained. 

School Performance Index: There will an index which 
will give the performance of the whole school at a glance. It 
will also give its achievements in academic, cocurricular as 
wellas in the physical infrastrucural areas. It will also show 
how the school has performed in these areas viz-a-viz to 
the earlier years. 

Annual Confidential Report: It has been finalised that 
there will be a very comprehensive ACR proforma which 
will be objective in its assessment of the teachers. The ACR 
proforma has been prepared very scientifically and due 
weightage has been given to self assessment, achievements 
in the academic field and socially productive activities. 
Report from the Panchayati Raj Institutions. Local bodies 
has also been taken care of. 

In-service Training: The component of in-service training 
has been taken up very forcefully. Its annual plan, summer 
vacation programmes, duration of the training, category 
and subject of training all have been given necessary 
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weightage. Key resource persons, master trainers and other 
resource persons will be given training, who would further 
train the teachers. 

(vü) Inspection of Schools: To monitor the programmes being 
implemented properly in schools annual inspections have 
been proposed. Besides, surprise inspections have also to 
take place. Officers of the District headquarters, Block level 
as well as from the Directorates are involved in these 
inspections. Different proformas for annual inspection and 
surprise inspection have been evolved. The proformas carry 
detailed information regarding facilities, infrastructure, staff 
position, courses covered, funds availed of and utilised, etc. 

(viii) Parent/Mother Teacher Associations: The importance 
of the PTAs/MTAs can never be over emphasized. The 
associations can see the day-to-day working of the school 
and listen to the problems of students/parents. The 
association of a school will have annual general meet and 
will also have an executive body for day-to-day functioning. 
The executive body of the association will meet once in a 
month, preferably second Saturday. The aim of these 
associations is to encourage parents to share the 
responsibility along with the teachers for better educational 
standard and moral, social and physical development of 
children, and thereby overall improvement in schools. 

In addition to the above measures being taken to improve 
upon the quality of education in schools, the Village Education 
Committees (VECs) and Village Construction Committees (VCCs) 
in the rural areas and the urban education committees in the 
urban areas have been empowered to watch the working of schocls 
as well as to handle the construction work in schools. The idea is 
to have direct involvement of the community and the stake holders 
in the field of education. 


3.6 Major Interventions of Sarva Shiksha Abhiyan in Future 


To facilitate implementation of Sarva Shiksha Abhiyan, the 
Government proposes to energise Administrative set up at all levels. 
The control of Government primary schools for their day-to-day 
management has been transferred to PRIs/urban local bodies. 
Quality inputs in the form of annual school calendar, 
continuous comprehensive evaluation of children with keeping in 
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their records, constitution of PTAs, VECs and increasing 
professional skills of teachers have been introduced. Plan of SSA 
has been worked out for 16 Districts except DPEP II Districts namely 
Bhiwani, Gurgaon, Mahindergarh. 

Based upon findings of the micro level survey and State 
Education Policy—2000 Objectives, the following areas have been 
identified for due attention. 

e Education to girls and deprived sections of society 
e Education for children with special needs 
° Early Childhood Care and Education (ECCE) 
e Out of school children including non starters 
e Computer education 
e Community ownership of institutions 
e  Need-based curricular activities 
e Improving school facilities 
Major interventions of SSA are: 


Monitoring and supervision 

Strengthening of SCERT/SIEMT 

Quality Education 

The State Government has sought to address new challenges 
and wants to attain UEE by 2010 at all costs. The State Government 
also requires renegotiation from quantity to quality, from a 
centralised to a decentralised system of educational administration 
and from bureaucratic management to a participative decision- 
making process. 


e Upgradation of primary schools to elementary schools 
e Supply of dual desks 

e School improvement grant 

e Construction of school buildings 

e Mass mobilisation 

° 

° 

° 


Literacy, Alternative Schooling and 
Education of Children with Special Needs 


The chapter provides information in respect of efforts 
undertaken in the direction of eradication of illiteracy, 
non-formal education, alternative schooling and the 
education of children with special needs. 


Prosperity without literacy is lopsided. No amount of inputs will 
result in improvement in the quality of life of the people until their 
ignorance is removed. Haryana has free and compulsory primary 
education. Primary school facilities are available to almost all the 
school going children in the age-group of 6-11. There is a primary 
school almost within a kilometre. Extension of education in the 
rural areas has earned increasing attention of the planners, though, 
considering the backlog, much more needs to be done. 

As a National agenda the major focus remains on 
Universalisation of Elementary Education and Education for All. 
Education for All is not only to be interpreted in terms of providing 
opportunities for universal enrolment but also for the provision of 
quality improvement in teaching-learning to achieve goals of 
minimum levels of learning. It also ensures education to each adult 
in the age-group of 15-35. There has been special emphasis on 
adult and continuing education programmes for target group of 
SC, women, rural areas and unskilled labourers. This chapter 
incorporates presentation about achievement of the goal of 
education for all in the context of literacy, alternative schooling 
and education of children with special needs and also various issues 
concerning quality presentations. 
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4.1 Focus on Literacy 


In a democratic setup like ours, a necessary prerequisite for 
democracy is that all adults enjoying the right of franchise must 
be fully aware of the political, social and economic situation 
prevalent in the State. Literacy is a tool for communication, for 
learning and acquiring information and experience. Thus, the very 
fabric of our society depends upon the fact that the adult should 
be literate and have good and fair knowledge of the day-to-day 
problems facing the masses. 

Illiteracy can be overcome in a time bound manner with 
planned, concerted and coordinated efforts. The implementation 
of the programme of adult literacy and adult education has 
confirmed that eradication of illiteracy is possible, feasible and 
achievable. 

The Adult Education Programme (NAEP/SAEP) which was 
being implemented in the State since October, 1979 was dropped 
by the State Government w.e.f. 28.2.90 due to heavy burden on 
the State exchequer as a result of the decision of the Hon'ble 
Supreme Court to award regular grades to Instructors/Super visors. 

At the time of reorganisation of the State literacy rate (19.9296 
Census, 1961) was lower than the National average (27.7696 
Census, 1961). Figures of 2001 Census clearly reveal that: 

(i) The Literacy rate for the population aged 7 years and above 
in Haryana increased from 55.85 in 1991 to 68.5996 in 
2001, registering an increase by 12.7496. 

(ii) Percentage of literates for the population aged 7 years and 
above in Haryana is more than that of National figures. 

(ii) Literacy rate in respect of rural females (32.51), though 
higher than the National average (30.62), is low and is an 
area of concern. There is, however, ample scope to make 
improvements as Haryana State ranks 21* in the country 
in this behalf. 

(iv) Though an overall literacy rate of State is above the National 
average, yet the Districts Hisar, Sirsa, Jind and Kaithal have 
lower literacy rate than the National average as shown in 
table below. 

(v) Literacy rate in respect of SC population though is higher 
than the National average, yet in case of urban SC 
population, it is lower than the National average by 8.6996. 
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TABLE 4.1 
District-wise Literacy Rates (7 Years and Above) in Census 2001 


District Rural 
Female| Total | Male 


Š M Total 

. | Ambala 78.92 | 61.6! 

75.95 | 39.63 | 59.19 | 87.30| 70.02 |79.52 
5.| Gurgaon — | 73.23 | 4022 | 


| orra | sosa] za ar lanaz | 
[e ama —  7xsr | 425 | ses | 6557] 6625 [7o30 
[reca | 7750 sen | 7218 | 00.32] 8140 [e276 
14 ^ 


. | Rohtak 82.11 | 56.29 
EXE E 


19. 65.46 | 86.31| 76.89 |81.95 


TABLE 4.2 
Scheduled Castes Literacy Rates (Census 1991) 
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4.2 Role of NGOs in Eradication of Illiteracy 


As a result of implementation of NPE, 1986 involvement of 
voluntary agencies in the task of eradication of illiteracy in the 
State of Haryana has increased. The voluntary agencies are making 
an all out effort to make persons literate especially in the rural 
areas. The list of voluntary agencies working in the State is as 
under. 

Adarsh Gram Udyog Samiti, Pundri (Kaithal) 

All India Women's Conference, Rewari 

Anand Welfare Centre, Gurgaon 

Arpana Research and Charities Trust, Kaithal 

Arya Research Institute Samiti, Narnaul 

Bethamy Social Service Society, Faridabad 

Chanbin Vikas Sangh, Meham 

Community Development and Welfare Society, Faridabad 
Deep Gram Udyog Sansthan, Kurukshetra 

Daya Gram Udyog Samiti, Karnal 

Dehat Vikas Kendra, Ateli Mandi 

District Child Welfare Council, Gurgaon 

Family Planning Association of India, Yamuna Nagar 
Family Planning Association of India, Panchkula 

Gayatri Khasi Avam Gram Udyog Samiti, Karnal 

Gram Swarajya Sansthan, Hisar 

Grameen Vikas Avam Anusandhan Kendra, Narnaul 
Grameen Vikas Mandal, Charkhi Dadri 

Hans Khasi Gram Udyog Samiti, Karnal 

Haryana Nav Yuvak Kala Sangam, Rohtak 
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21. Haryana Harijan Kalyan Samiti, Rohtak 

22. Haryana Rural Development Farmers Association, Rohtak 

23. Haryana Paryavaran Sangrakshan and Shodh Samiti, 
Charkhi Dadri 

24. Institute of Rural Development and Research, Ambala Cantt. 

25. Haryana Vigyan Manch, Rohtak 

26. Janta Kalyan Samiti, Rewari 

27. Joint Assistance Centre, Gurgaon 

28. Kurukshetra Vikas Sabha Samiti, Hisar 

29. Kasturba Gandhi Rashtriya Samarak Trust, Yamuna Nagar 

30. Mehka Angan, Faridabad R 
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31. Mewat Social Educational Aid Development Society, Bisru 
(Gurgaon) 

32. NariChetna Samiti, Charkhi Dadri 

33. Nav Chetna Educational Society, Rohtak 

34. Nav Yuvak Kala Sangam, Rohtak 

35. Paryavaran Vahini, Rohtak 

36. Pooja Gram Udyog Mandal, Pundri 

37. Prerana Deep Mandal, Kalanaur 

38. Rastriya Yuva Sangthan, Karnal 

39. Rural Vocational Training Institute, Beri 

40. Samaj Vikas Paryatan Kendra, Sohansara (Bhiwani) 

41. Saraswati Shishu Mandir, Faridabad 

42. Social Awareness for Humanitarian Actions in Rural Areas, 


Jagadhari 

43. Social Centre for Rural Initiative and Advancement, Khori 
(Rewari) 

44. Society for Rural Economy and Technology Advancement, 
Tehna Dipalpur (Rewari) 


45. St. Anthony's Church, Indian Missionary Society, Pundri 
46. Super Vikas Club, Bharu Sujan (Meham) Rohtak 

47. Survival for Women and Children Foundation, Panchkula 
48. The Environment Society of Haryana, Panchkula 

49. Universal Social Health Association, Rohtak 

50. Utthan Institute of Development Studies, Yamuna Nagar 
51. Uttranchal Development Institute, Ambala Cantt. 

52. Yog Nirman Sangthan, Kurukshetra 

Jan Siksha Nilayam have been functioning in the State under 
the centrally sponsored scheme for post literacy programmes. The 
NGOs have been engaged in opening libraries and providing 
awareness programmes of self help to adults. 

The Nehru Yuva Kendras have also undertaken the task of 
eradication of illiteracy in the State in a big way and they started 
adult education centres during 1989-90. 

The Bharat Jan Vigyan Samiti has taken an active role in creating 
conducive environment for learning in the TL campaign Districts. 
Kala Jathas have been organised by the Bharat Jan Vigyan Samiti 
(BJVS) to create awareness among masses in all the Districts of the 
State. The BJVS has taken up the TLC in Panipat District. 

Total literacy campaign approach has emanated from the 
National Literacy Mission Scheme in operation during the VII Five 
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Year Plan. The efficiency of this project has been established 
beyond doubt. It has succeeded in transforming the fully 
Government funded and Government controlled traditionally 
centre-based programme into a mass campaign leading towards 
the people's movement for total literacy and a new awakening. 


4.3 Mass Campaign : Model of Literacy 


The experience with adult education and literacy work over the 
years has been discouraging. Before independence and in the 
immediate post-independence period adequate emphasis was not 
given to it. The major stress was on expanding school education 
and there was a general opinion that this by itself would be 
adequate and adult literacy would gradually disappear. Adult 
literacy work was conducted but on a very minor scale. 


4.3.1 1978 — The NAEP and SAEP 


However, it became obvious that the absolute number of adult 
illiterates was increasing sharply year after year and was 
considerably more in 1981 (473 million) as compared to 1951 
(300 million). Though illiteracy in terms of percentage had come 
down, the rate of decline was slowing down. In 1978, the then 
Government launched a major National Adult Education 
Programme (NAEP). The key element was to open adult education 
centres run by an honorarium paid animator. Provisions were 
made for training the animator and for administration of the centres. 
Most reviews of these programmes showed that the results were 
far from being satisfactory. There was gross over reporting of figures 
and the actual achievements were far below expectation. To 
intensify the campaign, in 1988 the National Literacy Mission was 
launched. Initially this too concentrated on two approaches, the 
Centre-Based (RELP, SAEP and Voluntary Agencies) and the Each 
One Teach One (MPEL) schemes. 


4.3.2 The Centre-Based Programme 


The main features of this approach were : 
(a) To choose a number of contiguous villages 
(b) Set up centres, each of which was to cater to 30 persons. 
Up to about 2 centres per village were allowed 
(c) The centre was under the charge of an animator who was 
paid Rs 100 per month ; 
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(d) Adequate provision for kerosene lamps, books etc. 
(e) Adequate training for animators 
( An administrative structure 
Its main Problems were 
(a) Lack of adequate motivation to illiterates and the animators 
(b) Complete absence of community involvement. It was almost 
the sole responsibility of the animator, often a young girl or 
boy of about 20, to make all the arrangement and bring 30 
persons to attend his/her class 
(g) Poor administrative motivation and difficulties in 
independently evaluating or monitoring progress 
(d) A relatively high programme cost about Rs 180/- per 
illiterate 


4.3.3 The Each One Teach One Programme 
The main features of this were 
(a) Large scale voluntary mobilization, especially of students— 
university, college and school level students 
(b) The volunteers must identify one illiterate each and proceed 
to teach him/her over 40 hours for a minimum literacy skill 
(c) Training was shorter and ended up with a kit provided to 
each volunteer who was then essentially trained on his/ her 
own 
The disadvantages were 
(a) Almost complete inability to motivate actual teaching 
because of its scattered nature 
(b) Inability to involve the community and create adequate 
learner motivation 
(c) Inability to sustain the classes and volunteer motivation due 
to the 'teach one' policy—it was just not exciting enough 
(d) Absence of group dynamics. 


4.3.4 The Mass Campaign Approach 


The mass campaign approach to total literacy took some of the 
best features of the above with a radically different approach. 
The background on which such an approach was based is the 
following: 
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(a) 


(b) 


Whenever there has been a successful literacy programme 
—be it in Nicaragua or Cuba or Tanzania-—the mass 
campaign approach has been favoured 

Experiences of People’s Science Movement, especially that 
of KSSP and the Bharat Jan Vigyan Jatha had shown that it 
is possible to mobilise people for such programmes. Whether 
it was Science popularisation or rural technologies, people 
welcomed it and many more educated people joined the PSM 
organisations to conduct more such programmes. The PSM 
experience with the Kala Jatha was also important for it 
showed how art like music and drama could be used to 
create a suitable environment. 


The main features of the mass campaign approach are : 


(a) 


(b) 


(c) 


(d) 


Creation of a suitable environment for learning (and thereby 
creating learner and instructor motivation) by means of a 
massive publicity campaign making use of posters, banners, 
stickers, notices and the mass media but largely focussed 
on local art forms in the Kala Jatha or similar style. The 
content is aimed not only at the illiterate but also, and more 
important, at the literate. 

Maximum community participation and involvement. It 
must become a ‘People’s Movement’. One key element of this 
is setting up broad-based participatory committees at all 
levels—District, Block and Village levels with a core of 
motivated persons who are acceptable and efficient. It is 
these committees that are in charge of the programme at 
each level and both Government officials and volunteers act 
through or with them. 

Massive mobilisation of volunteers. On an average, for every 
10 illiterates there must be one volunteer instructor. In 
addition, one needs volunteers for cultural programmes, 
padayatras, organisational work and, so on. Thus, in a 
District of six lakh illiterates 60,000 volunteer instructors 
and at least 20,000 volunteers in other capacities are needed. 
This indeed is the most difficult and one of the most rewarding 
aspects of the campaign, since none of the volunteers is paid 
any honorarium whatsoever. 

A massive and specially designed training programme 
conducted in camps, involving thousands of master trainers 
and instructors. Through these camps, motivation, awareness 
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(e) 


(h) 


(i) 
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and pedagogic skills are imparted to the volunteers (Thus ina 
District with six lakh illiterates the number of person—days of 
training on the whole, is about six lakhs). 
The coming together of all forces—Governmental and non- 
Governmental—including senior officials elected 
representatives, both legislative and panchayat, voluntary 
organisations, trade unions activists, social workers, etc. into 
a single organisational command structure. Such a pooling 
of all available resources is mandatory for literacy. 
The optimum size of the project is taken as a District. The 
District, with the Collector as its Head, is a well manageable 
administrative unit wherein the Collector has considerable 
powers. The programme is massive enough to be exciting 
enough to make people identify themselves with it. However, 
theoretically a block or panchayat union or Tehsil can also 
undertake such a project. ° 
Teaching is done on an 'each one teach one' basis. Above 
this number, it is difficult for volunteers to mobilise learners 
on a daily basis, to find a venue that can house the class, or 
to give individual attention to learners. Much smaller 
number are difficult to sustain interest and excitement and 
it becomes weary and burdensome both to teach and to 
learn. The timings, venue, etc. are decided between the 
volunteer and learners with the village committees guidance. 
A flexible 5-8 months duration syllabus under the IPCL 
guidelines. These are adapted to the needs of the District. 
The course is usually divided into 3 primers each covering 
literacy and numeracy lessons and inbuilt evaluation tests. 
Very important: an efficient well oiled management and 
information structure or monitoring and evaluation 
structure which regularly keeps track of the functioning, 
assess levels of learning can initiate corrective steps, wherever 
needed. It is important that this is in place, otherwise many 
pockets of programme failure will emerge and spread rapidly. 
This structure has three legs : T5 
(i) The project structure made of a core of full time workers 
at the District and sub-division level. Approximately one 
full time worker is needed for every 2000-4000 illiterates. 
(ii) The committee structure at village, Block, District level, 
broad-based and representative. 


(iii) The Government /administrative structure. 
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If all these three legs optimally function, the project would be 
in a position to identify and take corrective action for various 
problems 
() Finally, the entire programme is time bound, usually 3 
months campaign followed by simultaneous start of teaching 
that lasts for 5-6 months and a consolidation phase that 
takes a variable period. In practice learning centres start as 
late as 6 months after the first set, making extension of time 
necessary. Yet it is essential to plan to start all centres 
simultaneously. Though it makes programme logistics more 
difficult, it acts to build up the learning environment. Since 
everybody is learning one is no longer shy. There is a 
compulsion to go along. 


. 4.4 Non-Formal Education 


Che non-formal education at the primary stage has two major 
tasks—one, the children of the age-group of 11-14 years have to 
be so schooled that they fit into completion of the formal education 
up to the school stage; secondly, there are children who are the 
dropouts from the formal primary schools in the age-group of 6- 
14 years, who have left the primary school before completing 
primary education. It is through non-formal education that these 
children in the age-group of 6-14 years can be enabled to complete 
their education up to Class V or Class VIII in order to be able to 
join Class VI or Class IX, respectively, as the case may be, so that 
they may continue their education. This systém has come to be 
known as ‘multi-point’ entry. 1 
The scheme of non-formal education in the State was started 
in the year 1974-75. The scheme was started for the education of 
the children in the age-group of 11-13 years and forthe scheduled 
caste and girls. Under this programme, drop-out children were 
given education for six months and were prepared for the Class V 
examination. The scheme provided for an agency system. The 
agent who prepared the children for the aforesaid examination 
was given a remuneration of rupees one hundred fifty per student 
passed. Additional remuneration at the rate of ten per cent was 
given for those students who qualified the examination getting | 
sixty per cent or more marks. The scheme provided for a grant of 
rupees thirty per agency for books and rupees ten per student as 
examination fee. : 
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The pattern of the non-formal education, underwent a major 
change in the year 1978 and the agency system was given up. 
The non-formal education programme was reorganised and under 
the revised scheme 2,500 primary level and 120 middle level, non- 
formal centres were sanctioned. Each centre was supposed to enroll 
an optimum member of 30 children. An amount of Rs 40 lakhs 
was provided for this programme. The financial pattern of the 


scheme was as follows : 


TABLE 4.3 
Financial Provision of the NFE Scheme 
Provision for | Provision for Centre in| Remarks 
Centre in the the Age-Group of 
Age-Group of 6-14 Years 
6-11 Years 
Rs 110/- p.m. | gs 150/- p.m. Two posts of 
for 10 months instructors 
were pro- 
vided in 
each middle 
level centre 
2. |Training courses | gs 50/- per Rs 50/- | 
for instructors for instructor per instructor 2 
six days 
3. |Reading and writing) Rs 200/- 5 
Hurra iv /- per | Rs 200/-per centre | = 
4, |Supply of con- Rs 200/- per | Rs 2 
PT densed textbooks | centre La obe ir 
5. |Incentives to Rs 25/- per Rs 50/- per child 
Harijan children | child who who passed Class 
passed Class V | VIII "nj 
Ë Sitting and storing | Rs 125/-per | Rs 125 per centre E- 
materials .| centre 
l- 1 + 
7. | Office nses Rs. 50/- per i - 
expe mU pe Rs. 50/- per centre = 


This scheme was started in three co: 
District where adult education 
and large, the Adult Education 


in Haryana. 


ntiguous blocks in each 
programme was also started. By 
and NFE Centre were integrated 


During the year 1979-80, the programme was expanded and 


845 additional centres were sanctioned. Thus, the total number 
of centres went up to 3,345 at primary level and 76 at the middle 
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level. All. the centres were coeducational. The number of 
beneficiaries was 63,035 at the primary level: 27. 725 boys and 
35,310 girls. The girls constituted 56 per cent of the total. At the 
middle level the number of beneficiaries was 1,094; which included 
820 boys and 274 girls. The girls constituted 25 per cent of the 
total enrolment. The number of beneficiaries belonging to the 
scheduled castes was 19,631 which included 10,048 boys and 
9,583 girls at the primary level and 151 boys and 75 girls at the 
middle level. The percentage of beneficiaries belonging to scheduled 
castes was 31.1 per cent at the primary level and 20 per cent at 
the middle level of the total enrolment. 

The financial pattern of the scheme remained almost similar 
to that of the 1978-79, except that the provision for sitting and 
storing material (non-recurring) was raised from rupees one 
hundred twenty-five per centre to rupees two hundred per centre. 
For work experience programme, rupees one hundred and rupees 
two hundred per centre were provided for primary and middle 
level centres, respectively. The provision for reading and writing 
material and condensed textbooks was reduced from rupees twi 
hundred per centre to rupees one hundred-fifty. : 

The non-formal education programme provided part time 
education to the children in the age-group of 6-14 and 14-17 
years who could not attend full time formal schools or were drop 
outs of the formal stream of education due to the socio- economic 
reasons. 

The non-formal education centres were located at the same 
places where the centres of Adult Education were functioning. This 
had been done with the assumption that this will result in saving 
the cost of equipment and other heads. There was a common 
instructor for both the centres and he got rupees one hundred 
each for looking after centres. The curricular content of these non- 
formal centres was not different from the formal stream. The 
textbooks used in formal education had been simplified and 
condensed for use at the non-formal education centres. There was 
a provision of multiple entry system. Any child gaining competence 
at the level I-IV could seek entry into the formal stream. From 
Class I to IV the policy of non-detention was being followed, 
whereas the children of Class V had to appear in the examination 
that was conducted by the Project Officer. The only difference 
from the formal system in respect of the examination was that the 
minimum pass percentage marks were 25 per cent. 
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The State Resource Centre of Haryana based at Chandigarh 
was responsible for curriculum development and also for the 
development of instructional material. The administrative 
functioning was looked after by the non-formal unit of the 
Directorate of School Education. 

The progress of the programmes for the years 1980-81 to 
1985-86 in terms of the number of non-formal education centres 
at the primary level, along with the number of beneficiaries and 
also the number of centres at the middle level along with the 
beneficiaries is given in the following tables. 


TABLE 4.4 
Number of Non-Formal Education Centres at Primary Level 
SL No. enr No. of Centres | No. of Centres 
` Sanctioned Functioning 
1980-81 3.345 3,074 
2. | ¿198182 P 3,405 . 8,284 
3. 1982-83 3.550 3,476 
4. 1983-84 | 3,610. T 3,511 
| 5. 1984-85 3,610 3,608 
ta E Spe 
6. 1985-86 4,830 4.810 
TABLE 4.5 
Number of Beneficiaries at the Primary Level 
SL Year Taryet Achievement 
No. in Lak 
falda Coat MET Girls k Total | Scheduled 
Caste 
E E: 
T 1980-81 0.80 33.489 39,272 72,761 19,111 
—— — : Aer HOT (i) 
2: 1981-82 0.80 36,515 40,594 77.109 23,338 
F: 1982-83. 0.90 47,953 55,053 1,02,970 | 30,132 
E a T H Ha 
4. 1983-84 0.90 41,546 56,677 98,223 30,514 
= L- EE 
5. 1984-85 . 0.90 37,925 64,910 |1,02,835 |- 31,964 
af tid aer EROR UE a 
6. 1985-86 1:22 | 74,070 93,308 |14,03,78 45.369 
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TABLE 4.6 
Number of Non-Formal Education Centres at Middle Level 
SL No. Year | No. of Centres No. of Centres 
| Sanctioned Functioning 
Dd ; A 
Ig: 1980-81 120 60 
2. 1981-82 60 29 
3: 1982-83 li 60 19 
Ita. 
4. 1983-84 NIL NIL 
B. 1984-85 NIL NIL 
ne te 
6. 1985-86 100 21 
TABLE 4.7 
Number of Beneficiaries at the Middle Level 
SL Year Target Achievement 
No. in Lakh 
Boys Girls Total | Scheduled 
Castes 
phar i 
1. 1980-81 2,000 613 344 957 162 
2. 1981-82 1,000 289 1 170 459 76 
3. 1982-83 1,000 | 237 157 394 56 
4. 1983-84 = NIL NIL NIL NIL | 
5. 1984-85 — NIL NIL NIL NIL 
: l: 
6. 1985-86 2,000 342 38 380 sy | 
7 TABLE 4.8 
Budget Provision for the Non-Formal Education Centres 
SL No. Year Budget Provision Expenditure 
— 
1. 1980-81 55.76 46.40 
2. 1981-82 l 55.76 49.74 
3. 1982-83 57.94 47.80 
4. | 1983-84 58.84 48.17 
a 
5. © 1984-85 80.74 oH 48.12 
6. 1985-86 100.20 : 
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The programme was implemented in 52 CD Blocks. Each 
Block had 100 centres. All the centres were coeducational. The 
instructional duration was two-and-half hours daily. Generally, 
all the centres were integrated with Adult Education Centres. The 
scheme mainly benefited the rural areas and the children belonging 
to scheduled castes and the weaker sections of the society. 

The children were provided free reading and writing material, 
textbooks and material for crafts. The girls belonging to scheduled 
castes were given free uniform, provided they have minimum 
attendance of thirty per cent. The cost per centre at the primary 
level was rupees fifteen hundred per annum and at the middle 
level it was rupees three thousand eight hundred per annum. The 
instructor was paid rupees one hundred per month only. 


4.4.1 Expansion During the Seventh Five Y°ar Plan 


It was estimated that in the primary and middle classes the 
rate of drop-outs in Haryana was 32 per cent. In an effort to 
achieve Universalisation of Elementary Education, it became 
imperative that in addition to the formal schooling the non-formal 
education is strengthened. It was proposed to cover 2.40 lakh 
children annually by the end of the 7™ Five Year Plan by opening 
six thousand new non-formal education centres at the primary 
level and three hundred new centres at the middle level. 


4.4.2 Administrative Staff 


No administrative staff had been sanctioned for the non-formal 
education. The functionaries of the Adult Education Programme 
at various levels lookafter this programme also. 


4.5 Alternative Schooling 


This scheme was launched in March, 1997 by opening 94 
alternative schooling centres in DPEP I Districts. Now, a strong 
network of alternative schooling has been established in DPEP 
Districts for the children who have either dropped-out or have 
never attended school. So far 1,105 alternative schooling centres 
have been set up in all seven DPEP Districts and 24,483 students 
are enrolled in these centres. These centres are trying to provide 
school equivalent education so that mainstreaming which is being 
done every year, be possible. 
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A manual has been developed for volunteers and other 
alternative schooling functionaries. 

Two workbooks dealing with language and mathematics have 
been prepared for the children reading in the alternative schooling 
centres. These books were given to all the children studying at 
these centres free of cost. 

Textual material used in formal schools is also used in 
alternative schooling centres for mainstreaming the children 
into formal stream. 

Duration of alternative schooling is of three hours. It is a 
school equivalency system aiming at achieving standards as 
per formal schools with special course curriculum devised to enable 
open ended entry and exit. Children of the age-group of 9-11 
years are enrolled in these centres. These centres cater to reduce 
the drop-out rate. Ultimate aim is to mainstream these children in 
formal schools. 

Instructors are mostly from local areas and are paid at the 
rate of Rs 800/- per month. Local community and formal 
supervisors supervise these centres. Volunteer supervisors for a 
cluster of 12 centres at a consolidated honorarium of Rs 2000/- 
including TA/DA have been appointed to monitor these centres 
effectively. 


4.6 Education of Children with Special Needs 


Education is the Constitutionally granted right of every child. Even 
the National justice demands that all the children irrespective of 
their physical and mental disabilities be given equal opportunities 
for education and development. The declaration of human rights, 
the Article 45 of the Constitution of India, the world declaration of 
EFA and the recent judgement of Supreme Court of India, amply 
endorse this right of the child. Enormous expansion of facilities 
for education for normal children have been achieved in our country 
after independence. But unfortunately, the provision ofeducational 
facilities for the handicapped is neither in proportion to the 
educational facilities for the normal children nor in 
commensuration with the population of the disabled children. 
There is no denying the fact that facilities of education for the 
disabled are scantly and absolutely insufficient, if at all they exist. 
Itisa stigma on the society that a vulnerable section of the society 
is totally neglected and allowed to live like sub-human beings 


128 School Education in Haryana 


mostly depending on their family and the society. The unfortunate 
situation is that, the society considers the disabled person as a 
burden and a liability, whereas the fact is otherwise. Provided 
with proper education and training and suitable placement, these 
disabled will prove that they are not only self-reliant but can also 
contribute to the society. m 

The State of Haryana initiated centrally sponsored scheme 
Integrated Education for Disabled Children (IEDC) In the year 
1987. Its main objective was to achieve the targets of UEE by 
providing educational opportunities for the handicapped 
children in common scheme to facilitate their retention in school 
system. ; 

The State IEDC Cell was established at SCERT, Gurgaon 
and IED centres are functioning in twelve Districts namely, 
Gurgaon, Rohtak, Hisar, Jind, Sonipat, Kurukshetra, Bhiwani, 
Karnal, Ambala, Sirsa, Faridabad, Rewari. Under this 
programme, 70 schools are functioning for students studying 
in Classes I-XII. 

While children with profound disability are admitted in special 
schools, children with medium disability are admitted in integrated 
system of education with provision for mobility aids, hearing aids 
and other necessary facilities. 

‘Along with expansion of facilities for education of the 
handicapped a number of incentives for the disabled students are 
provided. They are in the form of : 

e Sanction of scholarships 

e Cost of maintenance of aids . 

e Payment of reader's allowance for the blind 

e Supply of textbooks and instruments 

e Reimbursement of tuition fee 

° Supply of stationery 

Kurukshetra University has already started degree courses in the 
teaching of the disabled children. These courses have been 
specially designed for the hearing and visually impaired children. 
Education of the disabled has been introduced as an optional 
subject in B.Ed., M.Ed. and M.Phil. courses of the two Universities 
in Haryana. 

The UNICEF assisted experimental project of IED was also 

implemented in the State in the District of Bhiwani. 
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The. participation of voluntary organisation in the field of 
education of the disabled is not totally absent. Twenty-four . 
voluntary organisations are keenly participating in the efforts. 


4.6.1 Magnitude 


TABLE 4.9 
Number of Children with Special Needs (Disabilities-wise During Session 
‘ 2000-2001) 
SL No. Category š Magnitude 
| Boys Girls if Total 
T Hearing Impaired 1 .80 57 137 
2. | visually Impaired 129 99 228 
: ale Salen, a ot Eel 
3. Mentally Retarded 34 26 60° 
4, Orthopaedically Handicapped 1148 930 2078. 
5 Multiple Handicaps- 68 49 | 117 
F aps 
"Total 1459 1161 .2620 
Source: SCERT, Haryana, Gurgaon. ' 


For educating and rehabilitating these special need children, 
the following Government departments are bearing responsibilities: 

(ü) Education Department through SCERT 

(ü) Social Welfare Department 


4.6.2 Education Department 


` This department is integrating these children in the formal 
education set up up to Class 12" with normal children. There are 

-; 12 centres in the State through which education for 2,620 disabled 

_ children is imparted in an integrated mode in 488 schools. These 
centres are called IED centres. These IED centres are looked after 
by a trained resource teacher under supervision of Head of that 
school. The overall supervision is under SCERT, Haryana, 
Gurgaon. The controlling authority of these centres is Director, 
Secondary Education, Haryana, Chandigarh. The main functions 
of IED centre/resource teacher are as given here : 
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e Evaluating the functional as wellas clinical degree of disability. 

e Only mild and moderate disabled children are integrated in 
the formal education set up. It is the drawback of these centres, 
that only disabled children within radius of 8 km around the 
IED centre are to be integrated. 

e Facilitating these children in rehabilitation through DRC 
(District Rehabilitation Centre) situated at District headquarter. 

e Managing the available incentives to these children. 
Surveying the students in the surrounding locality of IED 

centres within the radius of 8 km and contacting their parents for: 

e enrolling them in school 

e evaluating their disability 

e preparing them in resource room for integrating 
finally integrating them according to their level in that formal 
school which is located near by him 

e after integrating him, keeping continuous contact with his 
subject teachers and headteacher. 

* helping him in all educational activities and cocurricular 
activities. 

e providing him suitable teaching-learning material according 
to his needs. 


4.6.3 Social Welfare Department 


This department also helps such disabled students who have been 

integrated in the schools of the State, in the following ways : 

e cash money for books/uniforms 

e cash money for tuition fee 

° provision of teaching-learning material for disabled children 
(blinds) in the form of tape recorder and cassettes, studying at 
graduation/post graduation levels 


Those disabled students who earned the benefits from Social 
Welfare Department are not covered under IED scheme. 


4.6.4 Rehabilitation 


Resource teachers also help the disabled children for their 
rehabilitation through District Rehabilitation Centre (DRC) situated 
at District headquarter. 1 
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4.6.5 Incentives and their Coverage 


Management of available incentives to these children is done by 
the resource teacher of IED centre. These incentives are: 


* equipments maximum Rs 2000 per child for 2 years 

° uniform allowance @ Rs 200/- p.a. 

* stationery and books aid @ Rs 400 p.a. 

* escort allowance for 10 months @ Rs 75/- p.a. for disabled 
children who are really in need of it 

* transport allowance for 10 months @ Rs 50 p.a. 

* reader allowance for blind students for 10 months 9 Rs 50 p.a. 

* total beneficiaries during the session ( 2000-2001) were 1250 
out of 2620 


4.6.6 Problems Faced 


In clinical assessment of disabled children, parents have to face lot 
of difficulties. Sometimes specialists (doctors) are not available in 
DRCs/Hospitals. Sometimes, parents have not time for taking their 
ward to the doctors. It takes 3-4 visits for every parent to get them 
checked clinically. In this process, parents become disappointed. 
Resource teacher performs his/her duty in this regard very honestly 
but sometimes he/her also becomes disappointed. 

Training of parents of disabled children is also important. 
Parents who are interested in the education of their ward, give full 
cooperation to resource teacher but it is seen frequently that most 
of the parents remain isolated after admission of their ward in 
school. In such cases, resource teacher has to do lots of efforts in 
integrating of such children for their education. 

The IED centre is generally located in a school of a particular 
pocket. The resource teacher, working at this centre can integrate 
the disabled children in formal education set up, only within the 
periphery of 8 km. The disabled children beyond that periphery 
are not being integrated educationally by that resource teacher. 

Under inclusive education, the teaching personnel need 
orientation frequently so that they may cooperate with their full 
support in delivering of education of such students. 

The RTs are feeling handicapped themselves in dealing with 
MR children, as intensive training is required for RTs. . 
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4.6.7 Availability of Teachers and Relevant Teaching- 
Learning Materials 

Under IEDC scheme, RT plays an important role. He has to 
keep continuous contact with the subject teachers, who are 

. trained for the same set up. Under PIED PROJECT, the 
maximum teachers (RTs and subject teachers) were trained in 
preparing the teaching-learning material for such children. 
Hence, teaching-learning material for disabled children is 
available in the resource rooms of IED centres. Actually aH the 
subject teachers who are teaching the class in which any 
disabled student is being integrated are available to him, besides 
the services of resource teacher. 


4.6.8 Role of NGOs : Coverage and Effectiveness 


The NGOs involved in the education of disabled children are: 
1. Association for the Welfare of Handicapped (Regd.) 5N/12 
NIT, Faridabad, Haryana (India) 
2. The Spastics Society of Northern India, New Delhi 
3. National Association for Blind, Faridabad. 
(a) NIT Chowk, Sector 3 and 5. 
(b) National Association for the Blind, Faridabad (Gurgaon 


Branch) 
TABLE 4.10 
Coverage and Effectiveness 
SL NGOs No. of No. of Students Covered Total 
No. Schools| . 5 
1 Covered me Eat ] 
Ë T 3 VI| HI | OH | MH 
1. | Association for Welfare| 45 53 16 e AE 69 
of Handicapped, š ; : 
Faridabad : ` 
2. | National Association |. 73 | 120 £ ally 120 
for the Blind t 
Faridabad i è 
| 3. | National Association 9 16 - i ib 16 
for the Blind, Branch 
Gurgaon zi 
4. |The Spastics Society 15 11 - 4 8 23 | 
for Northern India, ‘ i | 
: |New Delhi g zm js 
Total 142 | 200 | 16 4 | 8 | . 228 
Fee al J pu J 


| 
x 
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4.6.9 Enumeration, Extent of Disability, 
Coverage in Special Schools 


Enumeration 


According to the instructions of Director, Primary Education, 
Haryana, Chandigarh, it is regular feature for conducting survey 
by the primary teachers before opening the school after summer 
vacations. In this survey, primary teachers used to attend door- 
to-door in their locality and make the list of those children who 
are not attending the schools ( school going age). These children 
may include those suffering from disabilities. It is the duty of 
primary teachers to bring all these children in the schools for 
achieving the goal of universalisation. 

These teachers also act as advisor for those parents who have 
their wards suffering from severe type of disabilities, i.e., children 
suffering from higher degree of disabilities. These parents are 
advised to get their such children admitted in special schools. These 
special schools are under Social Welfare Department. 

Extent of Disability and Coverage 

Except the educable and moderate disabled children, the 
remaining disabled children are covered by special schools. As 
the number of special schools are very limited and also the number 
of available seats, i.e., intake capacity of these schools is very less. 
Hence, only few disabled children are enrolled in such special 
schools. 


4.6.10 Academic Achievements of Such Children 


The pass out children (disabled) for the last three sessions are as 
under (12 IED centres in Haryana). 


TABLE 4.11 
The Passout Children (Disabled) 
SL Session Classes À Total 
No. Passout Candidates 
; ov VIII ` X XII 
1. 1998-1999 127 112 80 76 395 


2. | 19992000 | 132 | 98 | 8€ 70 386 
3. | 2000-2001 | 127 | 101 | 84. 80 392 
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4.6.11 Future Plan and Strategies 


Recently 26 IED centres have been started in the State covering 
135 schools within the periphery of 8 km in the month of 
September, 2001. Central Government has released 50% funds 
for establishing and functioning of these centres. 

Survey at ground level has been initiated in the vicinity of 
new centres, so that the moderate and educable children may be 
integrated after proper functional and clinical assessment. 
Resource teachers of newly created centres have been oriented by 
SCERT with the help of experts of State PIED team. 


Further to make the resource teachers enriched in the process 
of educating the disabled children, PIED resource team will be 
involved so that the concerned RTS may initiate their responsibility 
with motivated will and desires. 

The Department of Secondary Education, Haryana desires 
to start 86 more IED centres in the State so that all the blocks of 
the State come under the gamut of IED scheme. The proposal for 
the same has been submitted to the Department by SCERT, 
Haryana, Gurgaon. 


Secondary and Senior Secondary 
Education 


The chapter describes the structure, access, gender and 
regional disparities within the State in respect of 
secondary and senior secondary education. It explains 
the critical issues, strategies adopted and attempts made 
to reform secondary/ senior secondary education. It also 
incorporates vocationalisation of 10+2 stage highlighting 
structure, access, issues and problems, linkage and 
future perspectives. 


The secondary and senior secondary education corresponds to a 
very critical stage of development ofa person's life. The entire life 
cycle at this stage undergoes a swift transformation in terms of 
physical, mental, social and emotional characteristics. Secondary 
education is of vital importance and significance in the system of 
education as it is the first terminal stage of education. It is different 
from primary stage on one hand and higher stage on the other in 
terms of its content and process both. It prepares good, responsible 
committed citizens for the world of work. No wonder that its quality 
has a natural bearing not only on the quality of higher education 
but on that of social, scientific, technological and economic progress 
and advancement of the country. At the National level, there have 
been lots of upsurge of ideas in respect of reorienting the content 
and process of education pertaining to secondary and senior 
secondary sectors which are labelled as 1042 structure. 


5.1 Secondary Education 


Secondary education exposes the students to the differentiated 
roles of Science, Humanities and Social Sciences. This is also an 
appropriate stage to provide children with a sense of belongingness 
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and create in them the awareness of the nationalistic culture and 
National perspectives. This is also the proper stage to help them in 
understanding their Constitutional duties and rights as citizens. 

Secondary education in Haryana has two stages which cover 
different age-groups as indicated against each. 


TABLE 5.1 
Two Stages of Secondary Education 
Stage 3 Classes [E Age-Group 
e 
High school IX -X | 14-16 years 
Senior secondary XI - XII 16-18 years 
E 
TABLE 5.2 
An Estimated Population as per 1991 Census in Different Age-Groups 
| Age-Group General Scheduled Caste 


Girls Total 


70,376 |1,34,596 


68,878 |1,35,591 


Boys Girls Total Boys 
Jy 
14 -16 3,58,000  3,70,400| 7,12,400| 64,220 


16 -18 3,75.900| 3,36,200| 7,12,100| 71,421 


Enrolment ratio in relation to population in the corresponding 
age-groups taking into account the total enrolment in Government 
and Non-Government (recognised. and unrecognised) schools is 
given below. 


TABLE 5.3 
Enrolment Ratio in Relation to Population in the Corresponding 
: ; Age-Group 


General Scheduled Caste 


The above data shows that only 29.4 per cent boys and 14 
per cent girls are enrolled in senior secondary classes and among 
scheduled castes, merely 19 per cent boys and 4.8 per cent 
girls pursue their studies in senior secondary schools. 
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TABLE 5.4 
Availability of Schooling Facilities (Secondary Schools) in the State 
(Radius in Km) 
pr As on As on Ason As on As on Ason |, 
1.11.66| 30.9.84 | 30.9. ki 30.9. 90 30.9.91 | 30.9.92 
Secondary 
RE, 5.06 2.49 2.45 | ; 2.35 2.33 


Efforts have been afoot to EN secondary education to the 
extent that walking distance for a child to reach the school is 
reduced to the minimum. General walking distance for the students 
“r secondary schools, it has been reduced from 5.6 km (1966) to 
2.33 km (1992). 

Progress regarding the High/Senior secondary schools 1966 
onwards is shown below : 


TABLE 5.5 
Progress in Secondary (High and Sr.Sec.) Schools 
Year Govt. Non Govt. Total Boys Girls 
at 
1966-1967 440 157 597 488 109 
— 

| 1999-2000 2502 1413 ] 3915 P. 3517 398 - 

Net increase 2062 1256 3318 ` 3029 289 

of schools 

since 1966 Ps 
| Increase of 4.68 times 8 times 5.55 times | 6.2 times |2.65 times 

schools 

since 1966 


The following observations can be made from the above table. 
(i) 4.68 times new secondary and senior secondary schools 
have been opened by Government, since 1966. 
ü) The contribution of the Government in the opening of 
secondary schools is higher than NGO's contribution. 

(ii) Secondary schools for boys have increased 6.2 times, 
whereas secondary schools for girls have increased by 2. 65 
times. 

The following facts are revealed from the table given below. 
ü Boys enrolment in general category increased by 2.02 times . 
and for SC boys enrolment increased by 4.06 times. 
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(ii) Girls enrolment in general category increased by 5.87 times 
and for SC girls enrolment by 25.8 times. 
(iii) Overall enrolment in general category increased by 2.94 
times and for SC enrolment by 6.39 times. 
TABLE 5.6 
Enrolment Position Since 1966 in High/Senior Secondary Schools 
Year Category High/Senior Secondary Schools 
Ë Total Boys Girls 
1966-67 
= General ner 3,76,080 2,86,475 89,605 
| sc I 30,617 27,380 3,237 
1970-71 
General 6,03,396 4,52,939 1,50,457 
sc 57,532 50,818 6.714 
1980-81 sr 
; General 10,10,236 7,18,831 2,91,405 
g Sc 1,21,030 99,318 21,712 4| 
1990-91 in 
General 15,52,643 9,94,286 5,58,357 
SC 2 2,50.373 T 1,66,079 84,294 
1999-2000 
General 14,83,623 8,07,888 | 6,15,735 
sc 2,26,240 1,38,701 . 87,539 
Net Increase During 1966-2000 s: 
amana General 11,07,543 581413 | 526180 | 
Sc 1,95,623 3j 1,11,321 84,302 
Net Percentage Increase During 1966-2000 
General 2.94 times 2.02 times 5.87 times 
SC 6.39 times | 496 times 25.8 times | 
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5.1.1 Incentives 


In order to attract non-attending children, especially girls belonging 
to scheduled castes and weaker sections to schools, the following 
incentives have been granted. 

Free uniform to girl students of scheduled castes and weaker 

sections 

Free textbooks to scheduled caste students 

Free stationery to girl students belonging to economically 

weaker sections 

Scholarship to brilliant students 


5.1.2 Textbooks 


The State adopted NCERT curriculum, syllabi and textbooks for 
its high and senior secondary Classes, i.e., IX, X, XI, XII. 


5.1.3 Facilities for Qualitative Improvement 


As suggested by NPE and POA—1986, Haryana Government has 
adopted following steps to augment qualitative improvement: 

() Infrastructural facilities have been provided in the shape 
of playgrounds, construction of additional classrooms and 
laboratories in the existing schools. 

(i) Under diversification of courses the students have been 
allowed to opt for Humanities group, Science group, 
Commerce group, etc. so as to match the courses being 
provided at higher education level. 

(iii) Subject matter/content has been incorporated on emerging 
issues, i.e., human values, population education, 
environmental education, status of women, etc. in textbooks 
pertaining to high and senior secondary classes. 

For talented students of Class X, SCERT organises coaching 
classes to prepare them for NTSE. These students are selected by 
SCERT on the basis of screening test conducted at the State level. 


5.1.4 State Advisory Board of Education (SABE) 


In order to review and coordinate various activities of education, 
an eighteen member State Advisory Board has been formed under 
the Chairmanship of Governor of Haryana. Finance Minister, 
Education Minister, Secretary for Finance and Education, Secretary 
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for Social Welfare Department, Special Secretary to Chief Minister 
areits members. 

National curriculum framework for courses of secondary and 
senior secondary students have been adopted on the pattern of 
NCERT. The three language formula has already been in vogue in 
the secondary classes. $ 


75.2 Senior Secondary Education 


In pursuance of the National Policy, the Government decided to 
introduce the 10+2 pattern of education in the State from the 
academic session 1985-86. 


5.2.1 The 10+2+3 Pattern : Rationale | 


The new pattern of education had three distinct stages—the first 
is up to Class X, the second is up to XII, and the third is up to the 
first degree. The first stage of 10 years schooling had a common 
`. course of general education. The second stage in this new structure 
had two Classes XI and XII. The characteristic features of this stage 
of education called senior secondary is diversification. It had two 
broad learning components which may be termed the general 
education spectrum (academic stream) and the vocationalisation 
spectrum with many cross over points during and after this stage. . 


5.2.2 Philosophy and Purpose of New Structures 


The National Cominittee on 10+2+3 educational structure set up 
by the Government of india, Ministry of Education summarised 
the philosophy and purpose of the new system in the following 
words. 

l. A broadly uniform pattern all over the country will 

. strengthen National Integration. 

2. The proposed structure will rationalise and ‘strengthen 
National school education. This strengthening has been 
recommended by practically all committees, commissions 
and other organisations in our country. 

3. It will send more knowledgeable and mature students to 
the universities. 

4. It will reduce pressure for admission on universities and 
other centres of higher education. 

5. It will provide opportunity and a means to introduce 
appropriate vocationalisation at the higher secondary stage. 
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6. It will provide an opportunity and a means to modernise 
and strengthen school and college curricula and to restruc- 
ture them on more scientific lines as well as to serve the 
social and economic r.ceds of the adolescents and the youth 
in a better manner. 2 

7. It will remove difficulties in the matter of education of chil- 
dren of the mobile population which is continuously increas- 
ing in the country. Š ; 

8. It will do away with criticism that is generally levelled against 
the present higher secondary system (11 years) that the 
students are required to take a decision at too early an age 
(in Class IX) about the particular stream to be studied by 
them. 

9. It will contribute to raise the general standard and quality 
of education at all stages—school and university. 


5.2.3 The Stage of 10 Years Schooling 


As envisaged, the scheme of 104243 was revised, enriched and 
updated, keeping in view the recommendations of the Ishwar Bhai 
Patel Review Committee and other Regional requirements. The 
State education department, accordingly revised and modified the 
courses of study for Classes I-X, so as to meet the requirements of 
the syllabi. Textbooks based on the revised and updated syllabi 
for Classes I-V were prepared and introduced in the academic 
session 1985-86. The changes with regard to certain subjects had 
already been made much before initiating action to prepare the 
new textual material based on the new curricula. It, therefore, goes 
without saying that the necessary addition and decision in the 
courses of study of the Ist stage of 10 years schooling were made 
to ensure a smooth switch over to the +2 stage of education under 
the new pattern. 


5.2.4 Introduction of General Education Courses at 1042 


As per the decision taken by the Government the second part of 
the new pattern, i.e., Introduction of General Education courses 
at 42 level, were introduced in the academic session 1985-86, so 
as to complete the cycle of implementation of the 1042 system of 
education. f 

The main objective of the general education spectrum under 
the new pattern is to prepare the students for the university or 
higher education, if he/she wants to avail himself/ herself of such 
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education. Higher education in this context would naturally cover 
both general education and professional education like 
Engineering and Medicine etc. In view of the limited time at the 
disposal of the department of education and the urgency involved 
in the introduction of general education courses, it was decided to 
adopt the NCERT or Central Board of Secondary Education (CBSE) 
courses of study formulated for the +2 level under the new system. 
Some modifications, however, were made in the scheme of studies 
to meet the Regional requirements. Textbooks prepared and 
published by the NCERT for these classes were introduced during 
the first year of the introduction of the general education courses. 
The scheme of studies introduced at +2 level in the State of Haryana 
was finalised in consultation with NCERT/CBSE. 


5.2.5 Bridge Courses 


The existing syllabi in the subjects of Science and Mathematics 
being taught to the students of IX and X classes were not up to 
the level of the ones formulated for students getting education in 
schools being controlled by the Central Board of Secondary 
Education (CBSE). The courses of study in these two subjects were 
more enriched and upgraded than those of Haryana Board of 
School Education. The adoption of NCERT/CBSE curriculum 
and textbooks for the +2 level students under the new system , 
necessitated the need for having 'bridge courses' for students to 
be enrolled in the first year class of the +2 stage of education in 
order to bring them up to the level of those studying NCERT/ 
CBSE formulated syllabus. The duration of the bridge courses in 
these two subjects was three to four weeks. The teaching personnels 
to be associated with the teaching of these subjects at the +2 level 
were given an orientation so as to familiarise them with the course 
content of the bridge courses. The State Council of Educational 
Research and Training (SCERT), Haryana, Gurgaon was asked to 
work in this aspect. 

A comparative study of the other curricular subjects revealed 
that there was no need for such bridge courses, as the course 
content was by and large, the same as that of the Haryana Board 
of School Education. 


5.2.6 Location of +2 Stage 


It was decided to locate the new Classes XI and XII in both the 
colleges and the selected schools. While +2 stage under the new 
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system is essentially a school stage, it was not possible to exclude 
the colleges for obvious reasons. It was felt that if the pre-university 
classes were taken under the 10+2 pattern of school education, it 
would threaten the very existence of a number of colleges, making 
them non-viable both economically and academically. Moreover, 
there cannot be two opinions about the fact that the colleges have 
better infrastructural facilities, including well equipped 
laboratories and libraries. Financial constraint was another reason 
or justification for locating the +2 classes along with the schools. 

The number of institutions identified for the location of +2 
stage were 250 (about 100 colleges, 100 higher secondary 
schools and 50 high schools). 

In this arrangement, +2 classes (XI and XII) located in the 
colleges were under the control of the department of education or 
proposed Board of Higher Secondary Education. The university 
had no control over these classes, irrespective of their location. 

The new classes (XI and XII) were actually located in 59 high 
schools by upgrading them to the +2 level. Needless to say that 
only those high schools were identified for upgradation which had 
adequate infrastructural facilities to accommodate the +2 classes. 
The selection was made on the basis of evaluation proforma evolved 
for the purpose. 

It was originally suggested that the proposed arrangement 
for locating 42 stage of education in colleges should continue only 
for a period of four years from the year of introduction of general 
education courses at the +2 level as a transitional measure. 
These classes should be delinked from the colleges after the 
college switch over to the +3 and have honours courses. It was 
felt that the transition should not be allowed to become 
permanent as was done in the case of the pre-university classes. 
Such a dual system, if allowed to continue for an indefinite 
period may have an undesirable effect on the 1042 pattern. 
Ultimately, +2 stage of education was withdrawn from the 
colleges from the session 1995-96. 


5.2.7 Scheme of Education 


In the first stage of 10 years schooling, a student was to appear 
in two public examinations. One at the end of Class VIII and the 
other at the end of the Class X, conducted by the Haryana Board 
of School Education, Bhiwani. 
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In the new scheme of 10+2, student is required to take two 
public examinations only—one at the end of Class X and another 
at the end of Class XII. There is no provision made in the scheme 
for public examination at the end of Class XI. The annual 
examination at the end of Class XI, i.e., l* year of the +2 stage 
of education under the new pattern is held internally by the 
institutions. It is, however, pointed out that the candidates have 
to qualify XI examination before being eligible for the final 
examination to be conducted at the end of +2 class. . 

Scheme of Studies for «2 Classes 
As per the decision taken at the level of the Government, the scheme 
of studies as formulated by CBSE were introduced at +2 stage in 
the first year of the introduction of the general education courses. 
The scheme of studies is as follows. 
Compulsory 

— English 

— Hindi 

— SUPW 
Electives: Any three from the following subjects: 
Science-Group 

— Physics 

— Chemistry 

— Biology 

— Mathematics 
Humanities-Group 

— History 

— Political Science 

— Economics 

— Geography 

— Sociology 

— Mathematics 

— Hindi 

— Punjabi 

— Sanskrit 

— Drawing and Painting 

— Philosophy 

— Psychology 

— Urdu 
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Commerce-Group 

— Accountancy 

— Music 

— Agriculture 

— Home Science 

The Socially Useful Productive Work (SUPW) previously 

known as work experience has been made an integral part of the 
10+2 scheme of studies. Provision has already been made for this 
subject in the courses of study for Classes I-X. The Adisheshaiya 
Committee recommended that SUPW should be treated as a 
subject in the general education spectrum of the senior 
secondary education, but it would be a non-examination subject. 
The idea of having SUPW is to relate education to work and to 
inculcate among the students the habit of doing manual work 
and to make them realise the dignity of labour. The pattern of 
courses and distribution of time for the general education 
spectrum is as follows: 


Course Time Distribution 
l. Languages (two) 2596 
2. SUPW 596 
3. Electives (three) 6096 
4.  Cocurricular activities 1096 


A minimum of 32 hours per week are being devoted for 
instructional work. The SCERT, Haryana, Gurgaon was assigned 
the work of making necessary additions and deletions in the 
syllabi ot different subjects as developed by CBSE to suit the 
Regien:-.requirements. 


5.2.8 ‘Staffing Pattern 
Since, it was decided to locate 42 stage in the colleges along 
with the schools, therefore, there was no problem with regard 
to the provision of teaching staff in the colleges. The lecturers 
who were teaching preuniversity classes continued to teach the 
new Classes XI with some orientation courses. 
So far as the schools with the location of 42 stage under the 
new system were concerned, the following steps were taken. 
l. Fifty nine posts of Principals in the pay scale of Rs 1200- 
1700 for 59 high schools upgraded to +2 stage were filled. 
The Principals have to possess post graduation qualification 
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in order to be effective as a Principal. Those possessing the 
graduate degree courses were posted against other posts 
such Deputy District Education Officers (Dy DEOs), Sub- 
Divisional Education Officers (SDEOs). 

2. The teaching staff associated with +2 classes possess post 
graduate qualification with second division (5096 marks) in 
the relevant subject. No masters/mistresses, even ifhe/she 
is a second divisioner in M.A. /M.Sc. but has less than 5096 
marks were allowed to teach +2 classes. Only those who 
possess the requisite qualification and are placed in the lec- 
turers grade are allowed to handle these classes. This is, 
being done keeping in view the fact that +2 classes are also 
located in colleges, where lecturers are covered under UGC 
pay scales and are teaching those classes. There is at least 
one lecturer for each subject. The number of lecturers is 
increased depending upon the availability and enrolment 
of students in a particular subject. Needless to say that the 
institutions, by and large, offer only those subjects for which 
the lecturers are available with them. 

3. Each +2 institution has three Laboratory Attendants and 
one Junior Librarian. 

The medium of instructions, as well as examination for the 
students of +2 classes is Hindi as well as English. 


5.2.9 Orientation Courses for the Heads of the Institutions 
Selected for +2 Level 


It was felt that the smooth switch over to +2 level necessitated a 
thorough orientation of the heads of the institutions selected for 
this scheme. Accordingly, the State education department, in 
collaboration with the National Institute of Educational Planning 
and Administration (NIEPA), New Delhi organised a five-day 
orientation programme for the heads of the various institutions. 
Each orientation course was attended by a batch of 50 heads of 
institutions and thus about 250 heads of various institutions, 
where the +2 stage was to be introduced were oriented. 

The course content ofthe orientation programme was drawn 
in consultation with the faculty of NIEPA. Eminent educationists 
spoke to the participants about the new scheme. The course 
content was devoted, both to the scheme of studies as well as to 
its organisation and Implementation. 
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Orientation Course for the District Education Officers 


The role of the District Education Officers (DEOs) in the successful 
implementation of the scheme was of crucial importance. With 
this objective a three-day orientation programme for the District 
Education Officers was organised by the State Education 
Department in collaboration with the State Council of Educational 
Research and Training at Gurgaon. Various issues regarding the 
successful implementation of the scheme were discussed in the 
orientation programme. 


Orientation Course for the Field Education Officers 


The field education officers such as BEOs and SDEOs were 
familiarised with the schemes of implementation of the new pattern. 
A two-day seminar for this purpose was organised to equip them 
with the supervisory functions. 


Orientation Courses for the Lecturers 


Considering the fact that the success of any educational innovation 
depends on the teachers professional growth, systematic thought 
was given to the intensive orientation of the teachers who would 
be teaching the +2 classes. 

It was decided that only in the Science subjects the lecturers 
be oriented in the content-cum-methodology. It was also felt that 
the teaching of the other subjects did not pose great challenge as 
the syllabi in the other subjects were not radically different from 
that of the Central Board of Secondary Education (CBSE). 

Accordingly, three centres for orientation during the 
summer of 1985 were identified. These centres were 
Departments of Mathematics and Botany, Kurukshetra 
University, Geeta Higher Secondary School, Kurukshetra and 
the Sohan Lal College of Education, Ambala. The orientation 
courses for the college lecturers were of five days duration, 
whereas the orientation courses for the school lecturers were 
often days. The Resource Persons for these orientation courses 
were drawn from the University Department, NCERT, New Delhi 
and the Regional College of Education, Ajmer. The participants 
were exposed to the new content as well as the methodology of 
teaching. These courses were organised for the subjects of 
Physics, Chemistry, Mathematics and Biology. 
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5.2.10 Restructuring of Pre-Service Teacher 
Education Courses 


The pre-service teacher training courses were reconstructed to meet 
the requirements of the new pattern of education. M.D. University, 
Rohtak and Kurukshetra University, Kurukshetra were requested 
to go into the exercise without any delay. It was decided that SUPW 
should be an integral part of the course of study to be formulated 
for pre-service education of the teachers of all categories and levels. 
Restructuring of the courses was done in consultation with the 
Directorate of Education. 


5.2.11 Role of Haryana Board of School Education 


The first stage of 10 years schooling is the very foundation upon 
which depends the success of the new system of 10+2+3. The Board 
of School Education has, therefore, a very important role to play 
in making the foundation strong. The Board has to ensure that 
the courses of study, particularly at the high school stage were 
fully enriched and upgraded so as to come up to the courses 
formulated and introduced by the CBSE. 

It was earlier proposed that there should be a separate Board 
for Senior Secondary Education to shoulder the heavy 
responsibility of prescribing curriculum and textbooks, etc. and 
for the examination to be conducted at the end of Class XII under 
the new system. The proposal to have a separate Board for +2 was 
examined and it was found that it would be economically not viable 
and thus, the existing Board was strengthened by way of posting 
some more academic and administrative personnel to carry out 
the additional work of the +2. 


5.2.12 Role of SCERT 


The SCERT being an academic wing of the State department of 
education has a very important role to play in the implementation 
of the 1042 system of education in the State. Some of the main 
functions which the SCERT is performing are as follows : 
1. Helps in the formulation of the courses of study. 
2. Assists the Department/Board of School Education in the 
preparation of the textual materials, teaching aids, etc. 
3. Plans and organises in-service training courses for the school 
lecturers and other supervisory staff associated with the 
implementation of the 10-2 pattern of education. 
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5.2.13 No Retrenchment of Existing Staff 


As a result of the downgrading of some of the existing higher 
secondary (3 year course) schools, particularly those being 
managed by private managements, some posts of lecturers were 
likely to be rendered surplus. In such cases, the lecturers of these 
posts were not retrenched and thrown out of employment simply 
because of the introduction of the new structure. Such surplus 
lecturers were absorbed in the same institutions, under the same 
management by utilising their services under the normal expansion 
programmes through the introduction of new subjects at the high 
school stage. Conditions laid down by giving grant-in-aid to such 
institutions were relaxed by the Government so as to absorb them 
in the down graded institutions. So far as the State of Haryana is - 
concerned, there were only 24 aided higher secondary schools 
being managed by private managements and thus, the problem 
was not of great magnitude. 

In the case of the colleges also, a similar policy was followed. 


5.3 Vocationalisation at the +2 Stage 


In pursuance of the recommendation of the Ten Year School 
Curriculum (NCERT, 1975) and various other reports, the 
Government of Haryana decided to provide the facilities for 
pursuing certain vocational courses at 42 stage during the 
academic year 1983-84. The Directorate of Industrial Training 
was made responsible to organise the scheme in the right 
perspective. As a result, the department was redesignated as 
Industrial Training and Vocational Education Department. The 
envisaged roles of the Department of Industrial Training in respect 
of the vocational education development in the State are as follows. 

l. To prepare five year and annual plans for the introduction 
and development of vocational education in the State. 

2. To consider and recommend the nature of vocational courses 
to be started in the State. 

8. Toestablish linkages between various organisations/agen- 
cies running vocational programmes in order to give coor- 
dinated thrust for the development of vocational education 
and also resource systems at the Regional and National level 
like TTTI and NCERT. 

4. Toconsider ways and means, including provision of avenues 
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as a second opportunity for higher education, to the stu- 
dents of vocational stream so as to attract good students 
opting for vocational education. 

5. To prepare action plan about selection of vocational institu- 
tions, various courses, design and organisation of courses, 
prescription of norms and standards and other related as- 
pects to make necessary headway in promoting vocational 
education in the State. 

6. To evaluate the impact of vocational programmes and sug- 
gest remedial measures for their improvement. 

During the year 1983-84, 24 separate vocational education 
institutions were set up, five more new such institutions were 
added during the year 1984-85. During the first year of the 
Seventh Five Year Plan (1985-86) twelve more new institutions 
were opened. In these institutions, 21 different vocations under 
five major heads as detailed below were introduced. A sum of 
rupees one crore was provided in the first year of the introduction 
of the vocational courses. This amount was increased to Rs 110 
Lakhs during the year 1984-85. With addition of more institutions. 
the amount was further increased to Rs 220 lakhs during 1985- 
86. The number of vocational education institutions has &one up 


to 41, and the total number of students enrolled was 5,187 which 
included 398 girls. 


ENGINEERING GROUP : Motor vehicle bodybuilder, boiler 
attendant, heat treatment, 
mechanic textile machinery, 
lineman, furniture maker, 
designer, domestic appliance 
repairer, two and three wheeler 
repairer 

HOME SCIENCE GROUP  : Designer and master cutter, baker 

and confectioner 

COMMERCE GROUP : Accountancy and auditing, sales 
assistant, receptionist, office 
Secretaryship (English), banking 
assistant, purchasing and store 
keeping 

AGRICULTURE GROUP : Agriculture mechanics, crop 
production 

MISCELLANEOUS GROUP : Tanneries, photography 
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No trade covered under craftsmen training scheme of Director 
General of Employment and Training (Ministry of Labour) was 
started in the vocational Institutes to avoid duplicacy. 


5.3.1 Aims and Objectives 


The courses introduced in these institutions are aimed at 
developing the competencies in terms of theoretical knowledge and 
practical skills so that the student after acquiring skills can get 
wage employment or self employment. 


5.3.2 Selection of Vocational Areas : A Survey 


Only those vocational areas are selected which have greater 
potential for employment and self-employment. No organised 
survey was conducted by the department before identifying 
vocational courses for different areas of the State. However, the 
need of the local areas, the recommendations of the Industries 
and the Education Department were kept in view, before 
introducing different vocations in different areas. The department 
set up a survey/follow up cell at the State headquarter and at the 
District headquarters for identifying the vocational needs for 
different areas of the State on the basis of a proper survey. 


5.3.3 Basis of Admission 


The students are admitted to the Vocational Education Institutes 
only on the basis of marks in Class X. There was a great rush 
for admission and about 33 per cent of the total applicants were 
able to get admission to these institutions. It was observed that 
Students of middle income group got admission to these 
institutions. 


5.3.4 Course Content and Curriculum 


The scheme of study and the syllabi for all the vocational courses 
introduced was prepared in collaboration with the National Council 
of Educational Research and Training (NCERT), New Delhi and 
the workshops were attended by the experts from the various 
disciplines. Three subjects namely English, Hindi and General 
Foundation Course have been included as compulsory subjects 
for all the students of vocational education institutions. The General 
Foundation Course includes Population Education, Social 
Sciences and Entrepreneurship Education. From 1985-86, the 
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syllabi of the Central Board of Secondary Education (CBSE) are 
being followed for English and rindi subjects. The books prepared 
by NCERT for the subject General Foundation Course are being 
followed. 


5.3.5 Resources 


All the vocational education institutions in Haryana are Goverment 
institutions and their total expenditure is being met by the State. 
The students are charged tuition fee of Rs 10/- per month. 


5.3.6 Instructional Material 


Books developed by NCERT in the subjects like English and Hindi 
are being used by the students. Instructional material in the shape 
of minimum competencies and vocational manuals, in some 
vocations have been developed by the Central Institute of 
Vocational Education, NCERT, and are being used in these 
institutions. However, there is a great dearth of instructional 
material in most of the vocations and good textbooks are not 
available in most of the vocational subjects. 


5.3.7 Workshop Facilities 


Some basic workshop facilities have been provided in each 
institute. However, these institutions are also utilising the 
workshop and other facilities available with Transport 
Departments, Industrial Establishments, Electricity Boards and 
other Government departments and corporations. The aim is to 
minimise the expenditure on building and machinery and to utilise 
the existing facility of the various industries and other 
establishments and to give the students an actual job experience. 


5.3.8 Staff Structure 


Each Vocational Education Institute is headed by a headmaster 
who acts as an incharge of the institute. He is responsible for the 
overall academic and administrative functioning of the institute. 
In each Vocational Education Institutions two different 
vocations have been started and each vocation has two units. The 
teacher taught ratio has been kept at 1:20. In each vocation one 
teacher has been appointed for imparting theoretical instructions 
and the other for imparting practical instructions. One teacher 
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each to teach English, Hindi and General Foundation Course has 
also been appointed. 


Each institute is provided with a headclerk, who looks after 
the routine administrative work. 


5.3.9 Linkages and Coordination 


The State Council for Vocational Education (SCVE) was established 
in the year1983-84 with the Minister Incharge as the Chairman, 
Vice-Chancellors of State Universities, Director of Schools, Colleges 
and Technical Education, representative of National Council of 
"ducational Research and Training, Association of Indian 
i-ngineering Industries and Chambers of Commerce as members. 
The Director, Industrial Training and Vocational Education issued 
the certificates to the successful students of the courses on behalf 
ofthe Council. 


5.3.10 Mobility 


The Kurukshetra University, Kurukshetra and Maharishi 
Dayanand University, Rohtak have recognised these courses and 
have allowed the successful students of these courses admission 
to Three Year Degree courses in Arts and Commerce subjects. With 
this recognition the essential mobility for the General Education 
has been provided. Efforts are being made to provide vertical 
mobility for the successful students of these courses for admission 
to Diploma and Under-Graduate Engineering courses. 


5.3.11 Employment 


There was no provision for apprenticeship facility for the students 
of Vocational Education Institutions. The Haryana State Electricity 
Board and Transport Department of the State recognised these 
courses. Other Government departments and corporations are 
also considering to provide this facility. Officials of earlier Industrial 
Training Department, in addition to their own duties, have to look 

'after the vocational components. It has put tremendous pressure 
on them and has further burdened them. For the successful 
implementation of vocation education scheme, adequate number 
of posts at all levels will have to be created. 


5.3.12 Seventh Plan Perspective 


During the Seventh Plan period 48 new vocational education 
institutions were planned to be opened. One teacher training 
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centre was also to be set up during this plan period so as to 
train teachers required for implementing this scheme. Seating 
capacity of these institutions is expected to be 12,440. As there 
was no spare accommodation in the schools of Haryana, these 
institutions were housed in panchayat buildings, private 
buildings and hostel buildings of Industrial Training 
Institutions. The Vocational Education Institutions will be 
provided with their own buildings during the present plan 
period. 


5.3.13 Problems/Difficulties in the Implementation 


There is great scarcity of suitable books required for different 
vocations under this scheme. Vertical mobility for the vocational 
students to Engineering and Diploma side has not so far been 
provided which has made the scheme somewhat popular. Properly 
trained teachers for different vocations are not available. There is 
a need for creating more facilities for retraining of vocational teachers. 
The Apprentices Act has been amended but is still to be implemented. 
The organised sector is to be made more aware of this new scheme. 
Efforts on National level need to be made to make vocational students 
acceptable for the jobs in the organised sector and unrecognised 
'sectors of industries. There is a need for greater coordination 
between this scheme and agencies promoting self-employment to 


motivate vocational students to undertake self-employment 
ventures. 


5.3.14 Conclusion 


The scheme had been welcomed by the people of the State whole 
heartedly. There was a great rush of the students secking 
admission to vocational education institutions. In rural areas, these 
courses were more popular and there was a great demand to open 
such institutions. If the recruitment policy and the Apprentices 
Act are radically changed, this scheme is bound to become more 
popular. 

Vocationalisation of Secondary Education was also an 
important concern of the National Policy on Education, 1986. It 
strongly emphasised the introduction of the systematic, well 
planned and rigorously implemented programmes of vocational 
education as crucial to the educational reorganisation. 
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The policy also visualised that a minimum of 10 per cent of 
students at the +2 stage should be diverted to the vocational stream 
by 1990. This, it was hoped, would be achieved largely by making 
use of existing set up for administration, provision of research and 
development support, certification of the vocational programmes. 
At the State level, the policy recommended setting up of organisation 
structures, such as State Council of Vocational Education (SCVE), 
State Institutes of Vocational Education (SIVE), Department of 
Vocational Education and District level coordination committee as 
per the needs and requirements. 

In the year 1987-88, twelve more vocational institutes were 
started in the State, raising their total number to 53. A vocational 
course in the area of Library Science was also introduced that year. 
It was proposed that by the end of the 7 Plan the total number of 
vocational institutes would be 77 and the total intake of students in 
these institutes would be approximately 12,400. It was also 
proposed that to the existing 21 vocational courses, 4-5 more 
vocations, based on para medical services would be added. 

It was also agreed that the State Governments would be given 
financial assistance under the centrally sponsored scheme of 
vocationalisation to achieve the target of 10 per cent enrolment of 
students by the year 1990. 

TABLE 5.7 
List of Vocational Courses Opened in the Year 1987-88 


SL No. Place Vocation 


1. Julana (i) Lineman 
(ii) Office secretaryship (Hindi) 


2. Jasana (i) Lineman 
(i) Sales assistant (G) 
3. Rania | () Office secretaryship (English) 
(i) Designer and master cutter 
4. Bawani Khera () Library Science . 
(i) Office secretaryship (Hindi) 
5. Uklana (i) Office secretaryship (English) 
(i) Accounting and auditing "| 
f 1 
6. Beri () Designer and master cutter 


(i) Two or three wheeler repairer 
Contd... 
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Y. Mundlana () Agriculture mechanic 
(ii) Office secretaryship (Hindi) 
8. iN Shahpur (i) Lineman 
(i) Office secretaryship (Hindi) 
9. Taraori 8) Receptionist 
Gi Furniture maker and designer 
10. Morni Hills ü Furniture maker and designer 
(i) Designer and master cutter 
| ato Pataudi f) | Accountancy and auditing 
(i) Agriculture mechanic 
12. e Bahein () Office secretaryship (English) 


(i) Two or three wheeler repairer 


4 


The table below provides the information regarding the name 
of the various vocational education institutes, the intake capacity 
of the students and the vocations being offered by these institutes. 

TABLE 5.8 
Vocations and Sanctioned Seats in Vocational Education Courses 


si. | Name of 


Name of Vocations No. of 
No. | Institute | Seats 
1. | Ambala City (i) Boiler attendant 40 
(ii) Office secretaryship(English) 40 
2. | Raipur Rani b D Furniture making and Designing 40 
(iij Lineman 40 
jm | 
3. | Panchkula (i) Receptionist 40 
i (ii) Banking assistant 40 
4. | Bhiwani (i) Mechanical textile 40 
(ii) Baker and confectioner 40 
5. | Devrala (i) Furniture maker and designer 40 
(ii) Lineman 40 
+ = 
6. | Kadama (i) Two and three wheeler repairer | 40 
(ii) Designer and master cutter 40 
F T IPS mre 
7. | Faridabad (i) Receptionist 40 
(ii) Heat treatment | 40 
BS JE saat ^ Wi 
8. | Dhigot (i) Two and three wheeler repairer 40 
(ii) agricultural mechanic | 40 
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9. Hodel (i) Accountancy and Auditing 40 
(ii) Lineman l 40 
r — — 
10. Gurgaon (i) Des: mer and master cutter 40 
(ii) Motor vehicle body builder | 40 
11. Ujina (i) Agricultural mechanic 40 | 
(ii) Lineman 40 
12. Nuh (i) Lineman 40 
(ii) Office secretaryship 40 
13. Hisar (i) Banking assistant 40 
(ii) Photography 40 
— 
14. Dhangar (i) Lineman 40 
(ii) Agriculture mechanic 40 
15. Shahpur (i) Designer and master cutter 40 
(ii) Office secretaryship 40 
16. Nalwa (i) Office secretaryship 40 
(ii) Lineman 40 | 
17. Jind (i) Two and three wheeler repairer 40 
(ii) Tanneries 40 
18. Mawana (i) Agriculture mechanic Ee 40 
(ii) Lineman 40 
19. Uchana Khurd (i) Designer and master cutter | 40 
(ii) Accountancy and auditing 40 
20. Karnal (i) Accountancy and auditing 40 | 
(ii) Crop production 40 
21. Bapoli (i) Agriculture mechanic 40 
(ii) Lineman 40 
T eed 
22. Seank (i) Agriculture mechanic 40 
(ii) Lineman. 40 | 
T< 
23. Kurukshetra (i) Office secretaryship 40 
(ii) Domestic appliances repair 40 
Rear + | 
24. Gohana (i) Agriculture mechanic 40 
(ii) Lineman 40 | 
25. Pehowa (i) Agriculture mechanic 40 
(ii) Lineman | 40 | 
26. Narnaul (i) Two and three wheeler repairer 40 
(ii) Office secretaryship 40 
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27. Gokalpur (i) Office secretaryship 40 
(ii) Banking assistant 40 
EM E 
Lt Rohtak (i) Accountancy and auditing 40 
(ii) Furniture maker and designer 40 
29. Dulhera (i) Agriculture mechanic 40 
(ii) Lineman 40 
i 40 
30. Jhajjar (i) Office secretaryship 
(ii) Lineman 40 
— 1 F 
31. Sirsa (i) Office secretaryship 40 
(ii) Banking assistant 40 
32. Desujodha (i) Agriculture mechanic 40 
(ii) Lineman 40 
33. Dabwali (i) Designer and master cutter | 40 
Ë (ii) Office secretaryship , 40 
34. Sonipat (i) Two and three wheeler repairer 40 
(ii) Designer and master cutter 40 
H — — 
35. Kathura (i) Lineman 40 
(ii) Agriculture mechanic 40 
36. Purkhas (i) Designer and master cutter 40 
(ii) Accounting and auditing 40 
37. Palwal (i) Purchasing and store keeping 40 
| (i) Lineman 40 
4 
38. Kaithal ` (i) Accountancy and auditing | 40 
(ii) Agriculture mechanic 40 
ere N 
39. Mahindergarh (i) Accountancy and auditing 40 
(i) Agriculture mechanic 40 
[40. Tankri (i) Agriculture mechanic 40 
(ii) Lineman 40 
ER a SOM B | 
41. Hassangarh (i) Agriculture mechanic 40 
(ii) Lineman 40 
e| 


5.3.15 Present Status 


Presently in Haryana, vocational education scheme is being run 
by Department of Industrial Training and Vocational Education 
end final examination is conducted by Board of School Education, 
Haryana, Bhiwani along with other Senior Secondary Schools of 
the State. Matric pass students can get admission under this 
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scheme. Under this scheme, 19 vocations are being run in 116 
vocational education institutions. These are: 


. Accountancy and auditing 


2. Office secretaryship (English) 


. Office sécretaryship (Hindi) 


Commercial garments designing and making 
Maintenance and repair of domestic electric appliances 
Floriculture 

Repair, maintenance of power driven farm machinery 
Visual arts j 


. Marketing and salesmanship 


Banking 


. Crop cultivation/production 

. Computer techniques 

. Auto techniques 

. Furniture maker and designer 

. Boiler attendant 

. Tailoring and embroidery 

. Bakery and confectionery 

. Lineman 

. Material testing and heat treatment 


Pass out students in this scheme are awarded +2 vocational 


education certificate. Pass out students of some above mentioned 
vocations also get apprenticeship under Apprenticeship Act. The 
scope of the scheme is as under. 


L. 


2. 
3. 


4. 
5. 


They are eligible for applying for a course /service under 

which minimum qualification is 1042 

They can also get admission in college for higher education 

They can do apprentice of one year in any enterprise related 

to the vocation 

They can be self-employed 

They can get job in the establishment of their trades 
Twelve out of nineteen vocations are covered under Apprentice 


Act. These are: 
(i Accountancy and auditing 


(ii) 


Office secretaryship (Hindi) 


(ii) Office secretaryship (English) 
(iv) Commercial garments designing and making 
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(v) Maintenance and repair of domestic electric appliances. 
(vi) Floriculture 
(vii Repair and maintenance of power driven farm machinery 
(viii) Mechanical servicing 
(ix) Marketing and salesmanship 
(x) Banking 
(xi) Crop cultivation 
(xii) Computer techniques 
Apprenticeship/training is conducted by Apprenticeship 
Board of Kanpur. The terms and conditions are given below. 
The students undergo one month of the job training after Class 
XI in the month of May. This training is conducted in the 
establishments/offices related to their vocations. 


Terms and Conditions for Apprenticeship Training 


The Apprentices Act, 1961 which deals with the training of 
apprentices in various trades (ITI level) was amended by the 
Apprentices (Amendment) Act, 1973 and 1986 to cover the 
training of graduate and technicians (diploma holders) in 
engineering and technology and technician (vocational) 
apprentices. It is a statutory obligation on the part of every 
employer covered under the Act to train a prescribed number of 
graduates and diploma holders in engineering/technology and 
+2 passed vocational students. The employers covered under the 
Act include State and Central Government Department, Public 
sector undertakings and industries under the private sector. The 
provisions of the above amended Act at present cover 97 subject 
fields in engineering/ technology which include most of the courses 


taught at the Engineering Colleges/Polytechnics, and 94 subject 
fields for 10+2 students. 


Minimum Educational Qualifications 


A candidate should possess a recognised Degree/Diploma in 


Engineering /Technology or Final Senior Secondary Certificate in 
Vocational course. a 


Other Conditions of Eligibilitu 


1. No engineering graduate or diploma holder or vocational 
certificate holder who had training or job experience for a 
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period of one year or more, after the attainment of these 
qualifications, shall be eligible for being engaged as an ap- 
prentice under the Act. 

2. No sandwich course student shall be eligible for being en- 
gaged as an apprentice under the Act after passing the final 
examination of the technical institution, where in such stu- 
dent is undergoing the course, unless so approved by the 
Regional Central Apprenticeship Adviser. 

3. Aperson who has been a graduate or technician or techni- 
cian (vocational) apprentice under the Act and in whose case 
the contract of apprenticeship was terminated for any rea- 
son whatsoever shall not be eligible for being engaged as an 
apprentice again under the Act without the prior approval 
of the Apprenticeship Advisor. - 


Registration of Application and Sponsoring by the Board 


The Board sends application form to all the technical/vocational 
institutions for use by freshly passed out students desirous of 
training under the Act. Students in the final year may apply on 
the application form (card) available in the institution. These cards 
are filled by the students before appearing in the examination. 
The columns for ‘ marks obtained’ and ‘percentage of marks’ are 
left blank by the students. These columns are filled by the 
institution after the results are declared and completed application 
forms (cards) duly countersigned by the Principal are sent by the 
Institution to the Board office. 

Candidates who have passed in earlier years and have not 
undergone apprenticeship and are eligible otherwise are 
considered, if they apply on an application form obtained from 
the office of the Board. Candidates who have passed from the 
institutions located in Regions other than Northern Region may 
apply on the prescribed proforma obtained from the Northern 
Regional Board, after obtaining no objection certificate from the 
respective Board of Apprenticeship Training. 

Interviews are arranged at various centres where employers 
desirous of association in the selection are invited. In some cases 
the employers desire that the Board should select apprentices on 
their behalf and direct them to report to the establishments. In 
this coordinated manner placement takes place expeditiously and 
training places are offered to all candidates. 
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Selection and Placement of Apprentices 


Establishments/Employers are required to engage specified 
number of engineering graduates, technician (diploma holder) and 
technician (vocational) apprentices. The required number of 
apprentices must be in position always. The period of 
apprenticeship for each apprentice being one year, a fresh batch 
of apprentices must be engaged every year. 

The employers can engage an apprentice who is qualified as 
per the provisions of the Act by making their own arrangements 
for selection. Some of the employers select apprentices from the 
panel of names obtained from the employment exchange/ 
Bureaus of Technical Institutions. A few employers invite 
applications from the eligible candidates through advertisement 
in the newspaper. A large number of employees seek the help 
of the Board in filling training places. 


Scheduled Caste/Tribe Candidates 


There are reservations of training places for Scheduled Caste and 
Scheduled Tribe candidates under the Act. Complete details must 
be given by the candidates in the applications form. 


Period of Training 


The period of training is one year. 


Registration of Contract of Apprenticeship with the Board 


As per Rule the Apprenticeship Contract Registration card of the 
apprentice, who takes up employment, has to be sent to the office 
of the Board within 10 days of engagement of the apprentice. The 
Contract of Apprenticeship entered between the employer, 
apprentice and a surety of the apprentice is to be registered with 
the office of the Board within three months of the joining date as 
per Rule of Apprenticeship Rule 1962. However, it is in the interest 
of the employers that the contract is registered immediately on 
engaging the apprentice, because Central Government share of 
stipend will be reimbursed only when the contract is registered. 


Programme of Training and Progress Report 


A programme of training is prepared by the employer for each 
apprentice engaged and gets that approved from the Board. The 
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programme includes the period the apprentice is to spend in each 
section/department and the person with whom he is attached 
during this period. A record of the work done by the apprentice is 
maintained by him. A qualified person is made in-charge of the 
training of apprentice. Apprenticeship Advisor visits the 
establishments and checks that the training is imparted in 
accordance with the approved programme. Quarterly progress 
report in respect of each apprentice is sent to the office of the Board. 


Payment of Stipend 


Minimum rates of stipend payable to graduate, technician and 
technician (vocational). Apprentices w.e.f.1.8.96 are given below : 


(i) Graduate apprentice Rs:1400/- per month 

(Post Institutional Training) 

(ii) Technician apprentice Rs 1000/- per month 
(Post Institutional Training) 

(iii) Sandwich course students Rs 1000/- per month 
(From Degree Institutions) 

(iv) Sandwich course students Rs 810/- per month 
(From Diploma Institutions) 

(v) Technician (vocational) Rs1090/ - per month 
apprentice 


The apprentice is paid the stipend in full at the end of each month 
and 50% of the minimum amount as Central Government share 
of stipend is claimed by the employers from the Board at the end 
of each quarter. The claim of reimbursement is sent in triplicate 
on the prescribed proforma available in the office of the Board. 


General Terms and Conditions of Apprenticeship 


(à Inall matter of conduct and discipline the apprentices are 
governed by the rules and regulations applicable to the 
employees of the corresponding category in the 
establishment. 

(b) The continuance of payment of stipend to apprentices is 
subject to work and conduct of the apprentice being 
satisfactory. 

(c) The period of apprenticeship under this Act is one year. 
There is no obligation on the part of employer to provide 
employment to the apprentices after the expiry of training 
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(d) 


(e) 


( 


(h) 


School Education in Haryana 


period unless specifically stated in the contract of 
apprenticeship. 

The apprentice has to make his own arrangements for 
lodging and boarding. However, some of the employers do 
provide the facilities of lodging on payment of charges. 
The employer and the apprentice with a surety of the 
apprentice have to enter into a contract of apprenticeship. 
There is a provision for payment of compensation towards 
cost of training for termination of contract before the 
completion of training period. However, where employment 
is not guaranteed after training, an apprentice may be 
released from training and the compensation may be waived 
by the Board in the event of an apprentice getting a suitable 
employment. 

The contract of apprenticeship and biodata of the apprentice 
are to be sent by the employer to the Board as soon as the 
apprentice joins. A registration number is allotted to each 
apprentice when the contract of apprenticeship is registered 
by the Board. This number may be quoted in ail 
correspondence relating to that apprentice. 

The apprentice is to maintain a daily record of the work 
done by him relating to the training. This record is to be 
shown to the Supervisors/Managers in the establishments 
periodically. 

Apprentices are entitled to following kinds of leave totaling 
37 days in a year. If the establishment has proper leave 
rules with entitlements more than this number then the 
leave rules of the establishment may be followed. 


(i) Casual leave — Maximum of 12 days in a year with 


stipend 


(ii Medicalleave — Maximum of 15 days in a year with 


stipend 


(iii) Extraordinary leave — Up to a maximum of 10 days in a 


year without stipend after the entire 
casual or medical leave has been 
exhausted and the employer is 
satisfied with the genuineness of 
grounds on which extra-ordinary 
leave is applied for 
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(i) Apprentice must seek proper release from training, if he 
wants to discontinue before the completion of training 
period so that the contract is terminated and his record/ 
account is completed. Serious view is taken, if an 
apprentice discontinues training without information/ he 
should apply with a copy of appointment Jetter, etc. through 
the employer for termination of contract. 

(j) Ifan apprentice joins an establishment and his contract of 
apprenticeship is registered with the Board he is not allowed 
to change the establishment, unless the consent of both 
the employers and approval of the apprenticeship adviser 
is taken in advance. 


Release from Training 


Even though there is a provision for payment of compensation 
for termination of contract before completion of training period 
of one year, if the parties agree then no compensation is to be 
paid to any party. Also, in cases where employment is not 
guaranteed after training, in the event of getting a suitable 
employment, the apprentice may be released before completion 
of training period and recovery of compensation may be waived. 
The matter should in each case be referred to the Board. 

The employer should intimate the exact date of release of each 
apprentice and settle the accounts immediately after the apprentice 
is released. 

There is no guarantee of employment after training period of 
one year. However, employers are requested to give preference to 
the apprentices while filling regular posts. At the end of the training 
period Board's office may be informed, if the apprentices are offered 
regular employment. 

Ex-apprentices are also asked to inform about their 
employment position. 


Notification/Reassessment of Training Places 


It is statutory obligation on the part of every employer to engage 
and train specified number of engineering graduates, technicians 
(diploma holders) and technicians (vocational) apprentices as 
notified by Board of Apprenticeship Training (NR) Kanpur under 
the Act for the industries of the Northern Region. So employers 
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who are not implementing the Act so far are advised to send the 
technical strength of their organisation. Employers who are 
implementing the Act are required to send the technical strength 
to the office for reassessment of training places. 


Forms and Other Information. 


Sample copies of these forms may be obtained from the office of 
the Board. 

For further details Apprentices Act, 1961 and Apprenticeship 
Rules, 1962 as amended from time to time may be referred (these 


are priced publications available with Law Book Publishers/ 
Dealers). 


Training Facilities 

In this booklet, details of establishments where training facilities 
are available in Central, State and Private Sector in the States of 
Uttar Pradesh, Rajasthan, Haryana, Punjab, Jammu and Kashmir, 
Himachal Pradesh, Capital Territory of Delhi and Union Territory of 
Chandigarh have been given separately. Principal field of activities 
in the establishment have also been mentioned against each. 


TABLE 5.9 


Vocation/Unit-wise Admission Position of Vocational Education 
Institutions: 2000-2001 


[sL] Vocation XI | XII | Total 
No. Units 
(a) Business and Commercial Group MD iA | | 
1. | Office secretaryship/ stenography (Hindi) Ed ie: 69 59 | 128 
2. | Accountancy and auditing biet] date! 30 T1 
3. | Office secretaryship/ Stenography (English) ees 29". 27 | 56 
4. | Banking [ae 8 | 18 
5. | Marketing and salesmanship əl 7| 1s 
6. | Receptionist 0 1 
(b Home Science Group 
75 | camaman garments designing and making 42 36 78 
i 8. | Tailoring and embroidery 3 3 
| 9 Mes and confectionery 3 1 4 
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(c) Engineering and Technology Group 


10.| Lineman 


| 11.| Maintenance and repair of electrical domestic 
appliances 


12.| Auto technician (two and three wheeler repairer) 


13.| Furniture maker and designer 

1 4.| Computer technician/techniques 

| 15.| Boiler attendant 

| 16.| Electronics technology 

17.| Material testing and heat treatment 
18.| Mechanic textile machinery 

@ Agriculture Group 


19.| Repair and maintenance of power driven farm 
machinery 


20.| Crop cultivation/production 

21.) Floriculture 

(e) Humanities and Other Group 
22.| Library and information science 0 1 1 


23.| Visual arts (pottery and ceramics) 1 0 1 
Total 439 | 372 | 811 


5.4 Open School System 


Haryana Board of School Education started open school system 
in Haryana on the pattern of National Open School (NOS). Haryana 
Open School (HOS) is an integral part of the Haryana Board of 
School Education, Bhiwani. The HOS was established in 1994 
with orders from the Government of Haryana vide letter No. 1336/ 
Edu-II (2) dated 24.6.94. The HOS offers matric and senior 
secondary courses. Haryana Board of School Education, Bhiwani 
conducts these examinations of HOS and issues the certificates to 
successful candidates. The schemes of studies as well as pass 
formula of both courses/examinations are at par with the 
corresponding ones of the Board under the formal system. The 
HOS certificates—Matric and Senior Secondary are accepted as 
equivalent to the formal corresponding certificates issued under 
the school system by the Haryana Board of School Education. All 
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the universities of Haryana—Kurukshetra University, 
Kurukshetra, MDU, Rohtak and HAU Hisar have recognised HOS 
certificates for admission to higher classes. The Government of ` 
Haryana has recognised the HOS certificates for purposes of 
employment vide letter No. 20/4/96- Edu-III(5) dated 30.7.96. ` 
Association of Universities has recognised HOS certificate vide letter 
No. EV/1I/354/99 dated 20.1.99. National Open School (NOS) 
has recognised HOS certificates. The HOS has adopted the curricula 
and study materials of NOS. The certificate of NOS as well as those 1 
of the Haryana Board of School Education, Bhiwani are recognised 
for purposes of recruitment, including the armed forces, all over 

the country as well as for admission to higher classes. D 


School Infrastructure and Facilities 


The chapter provides information about the infrastructure 
and facilities in terms of school building/classroom, 
drinking water, toilets, library, laboratory, etc. It also 
highlights the centrally sponsored schemes and special 
dispensation about Finance Commission Awards for 
creating additional infrastructure. Assistance from 
funding agencies under the project such as NPEP, . 
RLEGP, DPEP, Jawahar Rojgar Yojna and others has 
also been included. 


Provision of adequate school infrastruture and facilities is the 
demand of the time. In the State, this is linked with the general 
economy. Education is viewed as an important service sector 
which ensures development of human resources. Thus, creation 
of school infrastructure and facilities acquires meaning and 
importance. In the primary school sector, lot of efforts have been 
made towards augmenting school infrastructure and facilities. 


6.1 Progress on Provision of School Buildings/ 
Classrooms and Facilities 


According to the Sixth All India Educational Survey—1993, there 
has‘been considerable improvement in the development in respect 
of infrastructural facilities, such as new school buildings, 
additional classrodms, drinking water facility, urinal facility, 
ae urinals for girls, lavatories and separate lavatories for 
girls. 


6.1.1 Primary Schools 


Ever since the creation of a separate Directorate of Primary 
Education in Haryana, there have been incessant and strenuous 
efforts to achieve a major break through in providing additional 
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classrooms and new buildings to the needy Government primary 
schools in the State. With the active involvement of the District 
Administration in the building activity in each District of the State, 
2,067 additional classrooms and 1,472 toilets were constructed 
during 1987-88 and 1988-89 under NREP/ RLEGP schemes, as 
per the information supplied by the Director Rural Development 
Department. 

During the Ist year of the implementation of Jawahar Rojgar 
Yojna, 878 additional rooms and 75 toilets were constructed. 941 
more classrooms and 65 toilets were constructed / provided under 
the scheme during 1990-91. 

In addition, 488 Government primary school buildings, each 
consisting of 2 rooms with a verandah and toilets have also been 
completed with the financial assistance of Rs 4.88 crore received 
from the Central Government on the recommendations of the Ninth 
Finance Commission. These buildings were got constructed by 
the District Rural Development Agency. The District-wise number 
of new buildings constructed for Government primary schools 
under this scheme is as follows. 


TABLE 6.1 
District-wise Number of School Buildings Constructed 
aerem NU 
SL No. District : No. of New Buildings 
58 tT moneo | Constructed 
1. Ambala š 39 
L. jl 
2. YamunaNagar — ] — — i8 
six. dci 
3. Karnal and Panipat 37 
MEME sss S CR TS NNNM 
5. Hisar TUR 43 zi 


+ 4 additional rooms 


EE 
[se 6. Sirsa 36 “| 
7. Jind 27 
2 
Edi *2 additional rooms | 
Sonipat 28 | 
9. Mahindergarh 27 
10. Faridabad 29 
iuis Bhiwani 51 
12. Kaithal 6 


Contd.... 
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| 13. Rewari 10 
| 14 Kurukshetra 51 
| 15. | Gurgaon 39 


It is gratifying to mention here that the District Administration 
in the Districts of Hisar and Jind have even exceeded the targets and 
constructed 4 and 2 additional new classrooms, respectively with 
their own resources. 


As per the information collected from the field, there were 483 
Government primary schools having only one room. Under the 
Centrally sponsored scheme of Operation Black Board, a primary 
school should have atleast 2 classrooms with a verandah and toilets. 
Since the aforesaid 483 one roomed Government primary schools 
were not as per the norms laid down in the Operation Black Board 
Scheme, the Rural Development Department, Haryana which is 
responsible for the implementation of Jawahar Rojgar Yojna in 
the State, was approached to provide one additional classroom 
with verandah and toilets in each of the one roomed schools under 
the JRY. A sum of Rs 115.60 lakh was sanctioned and placed at 
the disposal of that department. This was 40% sHare of the State 
Government for construction of additional classrooms, etc. in 289 
one roomed Government primary schools in 1* phase. The Central 
Government released a sum of Rs138.72 lakh as its share under 
the scheme. 

As per information received from the RDD, 289 additional 
classrooms with verandah and toilets had been constructed by January, 
1992. 

According to Sixth All India Educational Survey, 172 primary 


schools still need buildings as given below : 
TABLE 6.2 
Number of Primary Schools Having Pucca, Kuchcha Buildings etc. 
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TABLE 6.3 
Number of Primary Schools according to Total Number of Rooms 


13-15 
16-18 
19-21 

22 and Above 
Total 
Average No. of 
Rooms Per 
School 


480| 475 | 188 | 128| 4680| 3.72 
— 
54| 97 s[ 40| 526| 4.66 


534 | 572 | 233 | 168| 5206) 3.81 


1247 | 1062 831 


TABLE 6.4 
Number of Primary Schools Having Ancillary Facilities 


= "i 
S 96 | Lavatory | E. 96 
° ° 
S$ RUPEE 
EE oe) RSO peš IRS 
SS F x £5 BC 
o D š Q E 
TT ` i —— 
4680 | 3592 |76.75 | 2565 | 54.81| 1233 | 26.35 | 631 1348 334 | 7.14 
526 | -414 78.71] 366 | 69.58| 204 | 38.78] 190 |36.12| 120 |22.81 


76.95 2001 | de ae dul 821 id 454 | 8.72 
zl 


Inthe year 1993-94, a provision of Rs 100.00 lakh and 40.00 
lakh from Plan and Non-Plan budgets was made.for the 
construction and repair of primary school buildings. In the 8" 
Five Year Plan, it was proposed to provide Rs1150.00 lakh for 
construction work. In this year, Rs 150.00 lakh were provided by 
Central Government under Jawahar Rozgar Yogna (JRY) for 
construction of buildings/classrooms. j 


To provide more facilities to primary schools, Haryana 
Government every year arranges to provide dari-pattis to primary 
schools. In the year 1993-94, Rs 15.00 lakh were spent under 
this scheme. 
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In the year 1994-95, an amount of Rs 182.65 lakh was 
sanctioned for the construction and repair of school buildings for 
primary schools. Rupees 273.97 lakh were provided for school 
buildings and additional classrooms, Rs 40.00 lakh by Central 
Government under JRY were provided for the dari-patti for primary 
schools. 

In the year 1995-96, an amount of Rs 200.00 lakh were 
sanctioned for the construction and repair of school buildings/ 
additional classrooms. An amount of Rs 3.00 crore was provided 
by Central Government under JRY for the construction of school 
buildings /additional classrooms and an amount of Rs 40.00 lakh 
was provided to each District. Primary Education Officer for 
maintenance and repairs of school buildings. An amount of 
Rs 50.00 lakh was provided for the purchase of dari-patti for 
primary schools, 

In the year 1996-97, construction work undertaken under 
DPEP and amount spent thereon is given below : 


TABLE 6.5 
Construction Work Undertaken under DPEP (1996-97) 

TE rT 

SL P. lars Planned Comple 

No Work 

1.| Construction of toilets ` 1683 

bee — 

2.| Installation of hand pumps 745 
AÉ 

3.| Repair of school buildings | 408 


A Construction of boundary walls 224 | 1 


5.| Construction of additional single 259 
classroom 


D SE 
Construction of computer rooms 3 
6. p 


7.| Construction of cluster rooms 266 


k 
g.| Construction of two additional 
classrooms 


— 
is 
9.| Construction of new school 408 
buildings : 
CIR 
10. Construction of three additional 69 2 


classrooms 


en 
11, BRC buildings 220 Na: 
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Amount spent up to March 1997 (in Lakh) 


l. Amount spent by BRC 563.88 
2. Amount spent by Panchayati Raj 747.24 
3. Amount spent by MCB 143.64 

Total 1454.76 


For the purchase of dari-patti, Government sanctioned an 
amount of Rs 50.00 lakh for the year 1996-97. 


In the year 1997-98, construction work undertaken and 
amount spent under DPEP. 


TABLE 6.6 
Construction Work Undertaken under DPEP (1997-98) 


Present | Completed In 
Plan Plan Progress 
Construction of toilets. 1633 1970 1733 51 
731 = 
412 410 = 
233/249 227 19 
5. | Construction of additional single 269 238 30 
classroom 
. | Construction of two additional 900 232 184 48 
classrooms 
tl fete RA of three additional — 18 4 9 
classrooms 
8.| Construction of Computer rooms eat 3 2 


9.| Construction of CRC 


10.| Construction of new school 
bi 


.| BRC buildings 
.| EBCB 
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Financial progress up to March, 1998 (in Lakh) 


1. Amount spent through BRC 749.00 
2. Amount spent through Panchayati Raj 890.71 
3. Amount spent through MCB 814.37 

Total 2454.08 


Under DPEP, Rs 1454.73 lakh were expended on 
construction work up to 31.3.1997 and Rs 2454.08 lakh up to 
31.3.1998. During the year 1998-99, Rs 3258.53 lakh were 
expended under DPEP I and II on the physical infrastructure given 
below. 

TABLE 6.7 
Construction Work Undertaken Under DPEP I and II (1998-99) 


I. Construction of toilets 


2. Installation of hand pumps 


3. Repair of school buildings 


Construction of BRC buildings 


During the 8* Five Year Plan, 1,591 additional classrooms 
were constructed in needy Government primary schools under 
various schemes. An amount of Rs 200.00 lakh on Plan side 
and Rs 400.00 lakh on Non-Plan side has been spent by the 
State Government for construction of school buildings / 
additional rooms/repair in needy Government primary schools 
during 1998-99. An amount of Rs 40.00 lakh has been 
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provided in the Non-Plan budget for the repair of Government 
primary school buildings. 

During the year 2000-2001, a sum of Rs 1.50 crore was 
sanctioned for construction of buildings under Jawahar Gram 
Samridhi Yojna on Plan side. 


6.1.2 Middle Schools 
According to Sixth All India Educational Survey, middle schools 
according to type of buildings are given as under. 


TABLE 6.8 
Number of Middle Schools Having Pucca, Kachcha Buildings etc. 


dedi Tents Se Total 


1250 


1479 


TABLE 6.9 
Number of Middle Schools according to Total Number of Rooms 


22 |Total | Average No. 
1-3| 4-6| 7-9 |10-12 
0- 13-15|16-18|19-21 pem of Rooms 
above Per School 


562 |1250 9.41 


TABLE 6.10 
Number of Middle Schools Having Ancillary Facilities 


Total |1479 |1369 92.56. 1305| 88.24 1066 | 72.08 | 640| 43.27 42430.02| 
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6.1.3 High Schools 


According to Sixth All India Educational Survey, the position of 
High School buildings is given below : 


s TABLE 6.11 
Number of High Schools Having Pucca, Kachcha Buildings etc. 


Area 


TABLE 6.12 
Number of High Schools according to Total Number of Rooms 


Area r3|4e| 7-9] 10-12| 13-15] 16-18|19-21| 22 | Total 
and 
above} 
[Rural | s| 38| 181| 372| 394| 306] 201] 223| 1667 
use o| | s| | s| | >| |] 
et Tatts E et el i so 


TABLE 6.13 
Number of High Schools Having Ancillary Facilities 


Area | Total 
No.of 
Schools 


2121 |97.52 | 2123| 97.61 


1922| 88.37|1511| 69.47 |1067|49.06 
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6.1.4 Senior Secondary Schools 


According to the Sixth All India Educational Survey one senior 
secondary school is installed in a thatched hut while only eleven 
schools have partly pucca buildings. 


TABLE 6.14 
Number of Senior Secondary Schools Having Pucca, 
Kuchcha Buildings etc. 


Pucca Partly | Kuchcha | Thatched | Tents | Open 
Building| Pucca | Building Space | Total 
249 


Building 


3 0 


27 


TABLE 6.15 


Number of Senior Secondary Schools According to Total 
Number of Rooms. 


0 | 1-3 | 4-6 | 7-9 |10-12|13-15|16-18 


During the year 1997-98, an amount of Rs1.40 crore was 
sanctioned and disbursed to DEOs for the construction/repair of 
Government middle/high/senior Secondary school buildings and 
also a sum of Rs 356.96 lakh had been spent for the construction 
of 331 classrooms out of Haryana Rural Development Fund 
through Administrative Board. 
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TABLE 6.16 
Number of Senior Secondary Schools Having Ancillary Facilities 


of Schools 


Total No. 


na | 2 CE ze sea] ES DERE ED ZU 


GEL | 005 


During the year 1998-99, an amount of Rs 1.40 crore was 
sanctioned and disbursed to DEOs for the construction/repair of 
Government middle/high/senior secondary school buildings and 
also a sum of Rs 100.07 lakh had been spent for the construction 
of 96 classrooms out of Haryana Rural Development Fund through 


Administrative Board. 


Developments in School Curricula 


The main thrust of the chapter is on the development of 
school curricula and attempts made at reforming the 
same. It provides the necessary details in respect of 
preparation, production and supply of textbooks in the 
State. It also describes the system of curriculum 
planning and renewal and the extent to which NCERT 
curricula are adopted by the State. 


A meaningful and relevant curriculum has to be responsive to the ` 
society, reflecting the needs and aspirations of its learners. Thess 
curriculum is a tool for a kind of education that concerns for 
integrity, excellence and relevance and is also sensitive to the ` 
emotional, cultural, social and economic needs of the learners. It 
is now generally recognised that in response to the fast changes 
taking place in the society in order to ensure qualitative 
improvement, developing and reforming of school curricula 
becomes inevitable. 


7.1 Attempts Made at Reforming School Curricula 


Under Central Government initiative, a few innovative projects had ` 
been in operation to improve the school curriculum. Under such. | 
: projects, relevant, interesting and useful curricula were attempted 
on a decentralised basis suiting children in diverse social, economic, 
cultural and geographical areas of the country, with a broad national ` 
framework. These programmes were assisted by UNICEF and 
implemented in conjunction with the States and Union Territories. 
For the period 1981-83, a Master Plan of Operations (MPO) 
for UNICEF assistance in the field of education was drawn up 
comprising continuation of the earlier projects, as also initiation 
of new projects. These were: 1 
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(1) Nutrition/Health Education and Environmental Sanitation 
(Formal System) 

(2) Primary Education Curriculum Renewal (Formal System) 

(3) Developmental Activities in Community Education and 
Participation (Non-Formal System) 

(4) Comprehensive Access to Primary Education (Non-Formal 
System—CAPE) 

(5) Early Childhood Education (Non-Formal System—ECE) 

(6) Non-Formal Education Programme for Women and Girls 
(Non-Formal System) 


7.1.1 Primary Education Curriculum Renewal 
(PECR): Project 2 


During the MPO period, the Project 2 was implemented in 15 
States /Union Territories in an experimental phase, involving 30 
selected schools of each State. The Project 2 involved detailed survey 
to locate representative experimental areas according to as many 
diversities as there are in a State, developing innovative 
decentralised curricula and instructional materials and training 
of teachers, teacher-educators and administrators. 

Later on, after evaluation of the project activities, the results 
were found very encouraging. Therefore, the Central Government 
decided to expand these experiences in all the remaining States of 
the country, including Haryana and a perspective Plan was 
prepared for a period of 1979-89 to implement the project activities 
in States/Union Territories especially, decentralised. 

The Project mainly concentrated on: 

* Developing new curriculum for primary classes keeping in view 
the objectives of universalisation of primary education 

* Developing proper and useful instructional and reading 
material for students and teachers both 

* Developing effective teaching-learning methods 

* Creating a proper emotional atmosphere in schools for 
development of desired values. attitudes and aptitudes among 
the children 

* Developing simple and scientific methods for evaluation of 
students 

The main characteristics of the Project 2, were as under: 

* Primary Education Curriculum Renewal was a group work. 

* The group consisted of subject related experts from NCERT, 
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SIEs/SCERTs teacher-educators, supervisors, teachers of 
primary schools and other specialists. 

e Development of plans and production of material (instructional/ 
reading/curriculum related) were carried out at various levels 
by involving the experts and teachers who were responsible to 
use that material in the schools of their own area. 

e The process of primary education curriculum renewal was also 
important as a hands on training because the experts, 
supervisors, teachers who were involved in the process got 
themselves enriched in terms of quality as well as in terms of 
curriculum contents. 

e The close contact with the local community (involvement of 
teachers of schools, experts from the school catchment area 
and the consideration of needs of the people) was a special 
characteristic of this primary education curriculum renewal. 

* Flexibility was another specific characteristic of primary 
education curriculum renewal project. This characteristic was 
included at both the fronts, development of plans as well as 
the implementation of project activities, i.e., formulation of local 
need based plans and implementation of activities through local 
educational supervisors and teachers. 


Working Strategy for Project 2, i.e., Primary Education 
Curriculum Renewal 


For effective implementation of the activities of Project 2, the ` 
following steps were taken. 


* Primary curriculum development cell was established at 
State level. The faculty members of SCERT, who were 
involved in planning process, were the members of this cell. 
This cell performed its functions under the guidance of 
SCERT. 

* Coordination committees were established at State and 
National level. 

e Guidelines were developed for the renewal of curriculum and 
its implementation strategies, including the attitudes of the 
people of local community. i 

* Placement of key persons to act as guides in the process of 
curriculum renewal and their orientation by National level 
curricular development cell at NCERT. 
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e Organisation of curriculum development teams and their 
orientation, The teams consisted of local teachers and 
educational supervisors, who were aware about the needs and 
priorities of their area. 

e Instructional materials for primary students were developed. 

e Guidance material in the form of teacher-guides was developed 
for primary teachers. 

e Training programmes were organised for concerned teachers, 
supervisors and teacher-educators. 

* Simple scientific methods and tools were developed and used 
for evaluation of students of primary classes. 

e Methods, tools, means, procedure and formats were developed 
for evaluation of the project activities. 

e After evaluation of the project activities, new curriculum could 
be adopted in the State for comprehensive use. 


7.1.2 Developmental Activities in Community Education 
and Participation (DACEP) Project 3 


This project of developmental activities in community education 
and participation was initiated in 1976, along with implementation 
of primary education curriculum renewal project. Till 1980, the 
experimental phase was in operation in 30 centres, at least 2 per 
State. This project aimed at: 

* Developing non-formal educational programmes. Including 
various target groups, particularly for out of school children 
and adults. j 

* Organising educational activities to meet the needs of those 
who are partly or totally deprived of education. 

* During the MPO period, it was proposed to increase the 

number of community centres to 102. Its main emphasis was to 

involve the total community in the project areas in educational 
activities. The project mainly concentrated on: 

* Developing the need based education activities and 
programmes for children/adults of various age-groups; 

* Developing suitable instructional/ teaching-learning material 
for the use of children/adults of various age-groups; 

* Preparing community workers and teachers for community 
education; š 

° Taking up the activities and programmes of public participation; 
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* Preparing the community for self help; and 

* Developing simple and scientific procedure for evaluation of 
activities and programmes under the project. 

The main characteristics of the Project 3 were as under : 


* The project aimed at both educational as well as developmental 
aspects of community. 

e The project was originally designed in the form of community 
participation programme 

* The close relationship between community members and 
project workers was an essential factor 

* The project also aimed at suitable developmental programmes 
for non-formal education for out of school children and other 
members of the community. 

* The cooperative efforts of community leaders, members of 
various development agencies, educational supervisors, 
teacher-educators, experts from National and State level 
institutions (NCERT/SCERT), community workers and 
primary teachers were considered the main strategy for 
successful implementation of project activities. 

* Itwasthe expectation from the primary school that the school 
should play the vital role and act as motivator in organising 
the educational and community developmental activities and 
programmes by coordinating the services of various 
development agencies of that community. 


Working Strategy for Project 3, i.e., Developmental Activities 
in Community Education and Participation 


For effective implementation of the activities and programmes of 

Project 3, the following steps were adopted: ` 

* Coordination committees were established at local, District and State 
levels. At State level, the Project 2 coordination committee was 
accepted to coordinate the activities and programmes of Project 3. 

* Selection criteria were developed for community centres. 

* Areas for establishing the community centres of project related 
communities were identified. 

° Guidance material in the form of guidelines was developed and 
the related concepts, methods and the strategies of community 
education were specified. 

° Work plans were formulated and project related key persons 
were selected. 


| 


— 
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e Aims and strategies were derived for non-formal education of 
community, keeping in view the socio-economic conditions and 
educational needs of the selected areas. 

e Suitable programmes and activities were developed for infants 
and mothers, children and youths of age-group of 3-6, 6-14 
and 15-25 including adults. 

e Suitable educational and infrastructural material in the form 
of modules and handbooks were developed for children, youths 
and adults of various age-groups. 

e Suitable guidance material was also developed for instructors 
and workers who were associated with the project and field. 

° The essential equipments, material and other educational items 
were provided to the community centres. 

e Teachers, community workers, teacher-educators, supervisors 
and representatives of various community development 
organisations were oriented about the project implementation 
and its activities and programmes. 

° Motivated and committed community workers were appointed 
on part-time basis to run the programmes and activities at 
community centres and they were committed to coordinate the 
local resources in terms of manpower and physical facilities. 

e Methods were developed and measures were taken for 
receiving, recording, reviewing and disseminating the effective 
and continuous progress of programmes and activities at the 
community centres. 


7.1.8 Minimum Learning Continuum 


The concept of MLC was able to provide a base for the process of 
curriculum renewal under Projects 2 and 3 for formal and non- 
formal system of education up to the stage of primary schooling. 
The teachers, teacher-educators, supervisors and resource persons 
and key persons associated in Projects 2 and 3 were also involved 
under MLC to ensure its suitability and utility. Under MLC, the 
competencies and capabilities gained by the children or learners 
during the session were meaningful for them in the form of useful 
and productive member of the society and personally enjoying 
the life. The concept of MLC provided the opportunities for 
deepening the learning experiences of the learners according to 
their capabilities. The programme of MLC was initiated in 
November, 1978 and implemented in May, 1979. 
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After completing the course of primary schooling the following 


competencies in six areas of curriculum were supposed to be 
developed by the learner. 


Language 


1. 


Listening 

— to catch the main points of stories, speeches, debates 
and discussions; 

— to catch the central thoughts; 

— to know the feelings of speaker; 

— to enjoy poems, stories, speeches, plays and 
discussions, etc. 

Speaking 

— to speak clear and correct; 

— to participate in discussions; 

— to tell simple and small stories; 

— to describe the scenes, stories, feelings, events, etc. in 
simple words; 

— to express own feelings and thoughts. 

Reading 

— to read picture books, picture stories, simple stories, 
textbooks, road symbols and information, etc. 

— to read with understanding the meaning of various 
types of reading material; 

— to read silently and speedily; 

— to read for information and joy; 

— to read the hand written material. 

Writing 

— to write readable, clear, correct and with proper full 
stops: 

— to write own experiences in brief; 

— to write simple description of events; 

— to write simple letter, applications, etc. 


Mathematics 


jb 


Ability to use the numbers 
— to count the numbers up to hundred; 
— to recognise, read and write the numbers up to one lakh; 
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to compare and to arrange the numbers upto ten 
thousand; 

to understand the concept of local value in a five figured 
number; 

to recognise and to read the Roman number up to XH, 
to recognise and to read the ordered indicative numbers 
up to hundred. 


2. Ability of computation 


to add two or more than two numbers (sum should not 
exceed more than one lakh); 

to subtract one number from the other (five figured 
number); 

to multiply one number with the other ( three figured 
number); 

to divide one number by the other (four figured number 
divided by two figured number); 

to solve questions involving three continuous steps, in 
each step, the number should not be more than five 
figures; 

to solve daily life related simple questions by using the 
unitary method. 


3. Ability to use the standard units of time, measurement, 
weight, capacity, area and time 


to recognise the various types of Indian currency ( coins 
and notes); 

to use the coins and notes of different values in routine 
process of sale and purchase; 

to know the length measurement tools and to use them; 
to know the weighing measurement weights and to use 
them; 

to know the capacity measurement vessels and to use 
them; 

to calculate area; 

to read calendar and time; 

to read and understand the timings written on Display 
Boards at Railway Station and Bus Stands; 


4. Ability to understand and use the fraction (denominator 
should not be more than two figured number) 
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— to understand proper. improper and unmixed fraction 
structures; 

— to add and subtract the simple and mixed fractions. 

Ability to understand the geometrical shapes and figures 

— to recognise and categorise the various, available social 
items in the environment like cube, cuboid, sphere,cone, 
cylinder, etc. 

— to recognise and categorise the various available plane 
shapes (square, circle, triangle, rectangle, etc.); 

— to recognise points, line and angles; 

— to mark the point and to draw line, angle and plane 
shapes. 


Environmental Studies 


i 


2. 
3. 


10. 
11 


to observe natural and social environment and to ask the 
related questions. 
to make proper entries and to report. 
to collect information of suitable resources for observation 
based experiments in given conditions. 
to classify the objects, events, sciences, social and physical 
data on the basis of given criteria. 
to identify and to understand the cause and effect 
relationship. 
to generalise the result on the basis of experiences. 
to prepare the plan for simple requirements for solution of 
problems. 
to draw the map by freehand sketching and to find the 
spots, places, skillfully in the map. 

(i) free hand sketching and tracing the map with the help 

of transparent paper, 

(ii) searching places in map; 
(iii) representing directions and distances. 
to look after the living objects and to keep interests in 
environment. 
to protect the natural resources and to avoid the wastage. 


to keep the atmosphere clean and to avoid the 
environmental pollution. 


. to live with cooperation. 
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13. 
14. 
15: 


16. 


to respect the various cultures and religions 
to look after the personal and public property. 


to question about various different customs of the society 
and to remove superstitious thinking. 


to have regard for school, society and Government. 


Healthu Life Skills 


1. 


6. 


To know the importance of locally available food stuffs and 
to know their preparation as well as storage with 
cleanliness. 

To participate in activities of collecting water, keeping it 
clean and using it according to needs. 

To understand the importance of personal hygiene and to 
participate in the activities of cleaning the school campus 
and the atmosphere of his own neighbourhood. 

To understand the community cleanliness and to 
participate in the concerned activities. 

To participate in the programmes of education and 
entertainment, i.e., exercise. 

(i) participation in physical exercise; 

(ii) participation in games and sports; 

(iii) participation in exercise and sports; 

(iv) participation in exercise of entertainment; 

(v) practising in yoga exercise. 

To understand the safety measures and to exercise the 
first-aid activities. 


Socially Useful Productive Work 


1. 


2: 


3. 


4. 


To participate in activities of physical labour in home and 
outside the home. 

To accept the contribution of people who remain busy in 
different jobs along with their social activities. 

To participate with enthusiasm and to contribute in the 
activities of school and community. 

To use the means and resources carefully and attentively 
and keep them properly. 

To use simple tools with safety and to keep them properly. 
To keep the working place and the atmosphere clean. 
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Creative Aptitude 


l. To draw the sketch of simple objects like tree, animals, 
persons, etc. 

2. To avail the opportunities for exploring the artistic and 
aesthetic aptitude through poems, Songs, plays and dance, 
etc. related to local culture. 

3. To decorate the available local items/objects and to arrange 
their exhibition. 

4. To prepare clay, paper, cardboard models, etc. 

The above competencies related with the six areas of the 
curriculum of primary classes were further divided into sub- 
competencies in a sequential way and arranged according to the 
standard of each class of the primary stage. 


7.1.4 Comprehensive Access to Primary Education 
(CAPE)—Non-Formal 
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for preparing the modules and capsules under a subject were 
decided on the basis of primary stage curriculum, so that an 
out of school learner could go through these modules/capsules 
at his learning centre and achieve the required competencies 
with the help of facilitator posted at that centre. 

There was a provision of evaluation at the end of each 
capsule, module and episode, therefore, a continuous 
evaluation system was adopted for evaluating the progress of 
the learner and the record of achievement of each learner was 
kept by the facilitator. 


Characteristics of the Project CAPE 


e Curriculum was framed in the form of episode. Episode 
consisted of three to four modules and each module consisted 
of four-five capsules. Thus, the decentralised curriculum was 
developed according to the needs and life situations in a 
sequential way in simple and understandable language. 

* There was scope for continuous evaluation of the learner's 
achievement and the progress of the learner was checked by 
learner himself after completing the capsule at once. 

* The facilitator was available to help the learner without any 
delay at the learning centre. 


7.1.5 Minimum Levels of Learning (MLL) 


There has been widespread concern with the quality of education 
in our schools. Educationists, political leaders, Government 
officials and sensitised citizens have expressed their dissatisfaction 
regarding poor standard of education. The National Policy on 
Education (NPE), 1986 and POA, 1992 both have expressed and 
emphasised the need for all children to achieve minimum 
standards of learning. 


The Objectives of MLL 


The main objectives of MLL concept were as under: 
* Toimprove the quality of learning in primary schools. 
* To provide the opportunity for equity in terms of learning 
experiences even by disadvantaged children. 
The MLL approach seeks to focus on a minimum quantum 
of learning which practically all children, even disadvantaged 
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children can acquire. Hence, it was an effort to combine quality 
with equity. 


Characteristics of MLL Concept 


* Under MLL concept achievement was defined in terms of 
competencies. 

* Every child was supposed to master the basic minimum 
competencies by the end of the corresponding age or stage of 
development. 

* Every child was supposed to acquire skills with a good 
combination of knowledge, understanding, problem-solving 
abilities and values. 

Thus, the MLL approach emphasised the learning of skills 
rather than memorising on curriculum completion. Teaching was 
directed towards ensuring that all children attained the basic 
minimum skills or competencies at the level of mastery. 


Genesis and Implementation 


In 1990, an All India Committee was set up by MHRD to suggest 
a comprehensive strategy for improving the quality of primary 
education in the country. This committee was headed by Prof. 
R. H. Dave who not only submitted its report within record time 
but the Ministry took immediate steps for the implementation 
of the approach. A number of agencies were assigned the 
responsibility for implementing the MLL approach in all the 
Schools of India in three phases. 


Phases 


In the Ist phase, 15 locations were identified in Andhra Pradesh, 
Maharashtra, Rajasthan, Madhya Pradesh, Punjab and 
Karnataka. About 200 schools and 9,000 teachers and 35,000 
learners were brought within the projects ambit. 


In the 2™ phase, the programme was extended to Tamil Nadu 
and Kerala. Later on Haryana, Delhi, Orissa and Assam were added 
in the projects ambit and in the 3" phase the programme aimed 
atthe entire country. 


In Haryana by the end of the session 1992-93, the MLL 
concept was implemented throughout the primary level. The 


training material developed by NCERT was adopted by Haryana 
with some modifications. 
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Creation of State Resource Group and Training of Field 
Teachers 


A state resource group Was created at SCERT level. This group 
was trained by NCERT team accordingly. The State resource 
group consisting of various subject experts was responsible to 
impart the training for field teachers, headteachers and 
supervisors. 

Before imparting the training to field teachers, the State 
resource group made an exercise with the curriculum of 
primary classes in the light of competencies under MLL concept. 
This exercise was very important, for trainers as well as 
trainees. In the existing curriculum of each class in each 
subject, the contents Were analysed and respective 
competencies were identified. 

In this way, Haryana did not develop the new textbooks under 
MLL concept but existing books were marked with competency 
related content. 

Training was given using the NCERT developed material 
(booklets with some modifications) and the marked 
competencies in the existing content of the textbooks were used 
as exemplary material to support the training inputs. 

In this way maximum number of teachers and headteachers 
were trained under MLL concept. 


The following Main Thrusts were Considered in the 
Training Programme 


Emphasis was shifted from teaching to the learning of 
competencies by practically all children. 

Focus was shifted from coverage of contents to the development 
of competencies. 

Attention was shifted from memorising text to the 
understanding of the concepts and problem-solving skills. 
Teaching-learning process was directed towards acquisition of 
basic competencies in listening, speaking, reading and writing. 
Competencies were designed sequentially, i.e., from simple to 
complex for effective learning. 

The subject-wise, class-wise and content-wise competencies 
and sub-competencies were arranged for the use of teachers 
and supervisors during the teaching-learning process. 
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* For Classes I and Il emphasis was laid on oral testing. Language 
at this stage was perceived basically as a means of improving 
communication skills. 

° For Classes III, IV and V evaluation was supposed to be carried 
out through a combination of oral and written tests. 

° Focus was shifted from performance of children to the mastery 
level. The testing was competency-based and continuous 
evaluation. When all children were supposed to have acquired 
mastery level in the earlier concept, only then the teacher was 
supposed to move ahead. 

* Under the concept of MLL—for acquiring the mastery level by 
all the children in a class, it was considered that 8096 students 
of a class should acquire 80% competencies. 


7.1.6 Curriculum for Primary Classes I-V (1984) 


Haryana is a developing State. It has achieved progress in matters 
of rural development, particularly in agriculture and allied 
appropriate technology due to total electrification and linking of 
habitations by roads. It is very increasingly industrialising and 
as a result, the life of the common man is under the thrust of 
modernisation. To add to these features, we are on the road to 
white revolution in our attempts to upgrade cattle and livestock. 


In such a socio-economic context, education has to be 
development-oriented. Educational objectives at the primary stage 
have, therefore, been enunciated in development terms so that the 
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are so arranged and categorised as to be of real help to the teacher 
in seeing through his challenging task of helping the child, to 
develop as ‘a good bearer’ , ‘a good person’, ‘a good citizen’ and ‘a 
good worker’, things are sure to be more within his grasp and the 
teaching-learning process would become more meaningful both 
for the teacher and the pupil. 


Scheme of Studies 


The following is the scheme of studies and allocation of time to 
different subjects/ activities. 


TABLE 7.1 
Scheme of Studies for Primary Classes 
Is. No. Subject Area Time Allotted 
. | Classes land II | Classes III to V 

1. | Language (Hindi) 30% 25% 
| 2. | Mathematics 2096 | 25% 

3. Environmental Studies 15% 15% 
ies. (Social Studies, Nature Study) ap 

4 Socially Useful Productive Work 1096 1096 

5. Arts and Creative Activities 1096 10% 

6 Physical Education and Games 15% 


Textbooks developed under Project 2 (PECR) were adopted 
in the whole State in 1984. 

In. the year 1995-96, moral education has also been 
introduced as a compulsory subject for Classes I-V. For 
Classes I-III, teacher guides were developed which contained 
simple and interesting teaching-learning material. For Classes IV- 
V, textbooks on moral education were developed and introduced. 


7.1.7 Curriculum Development for Middle Classes (VI-VIII) 


The objectives of education at the middle stage maintain a 
continuity with those enunciated for the primary stage. However, 
they operate at a higher level involving more knowledge, deeper 
understanding of the scientific principles, appropriate skills and 
desirable values of life. 
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Keeping in view the Constitutional obligation, under Article 
45 and realising that the middle stage would be a terminal stage 
of formal education for the great majority of the children, it is 
necessary that a general broad-based education be provided up 
to the end of this stage, so that children leaving school should 
have acquired a knowledge of our National heritage and culture 
and are able to exercise their rights as citizens in a responsible 
manner. They have, therefore, to be prepared adequately to meet 
the challenges of life and develop competencies for effective 
participation in the process of development and social change. 
The broad objectives are given below : 

l. Development of child as a learner 

2. Development of child as a person 

3. Development of child as a citizen 

4. Development of child as a worker 
The objectives are thus, understandable by the teacher and it is 
hoped that the stage is set for planning and using the curriculum 
in a meaningful manner with the help of techniques which are 
suited to the achievement of different objectives. There is no reason 
why the teaching-learning process thus, conceived should not 
become an exciting activity with the teacher and the child. 

After revising the curriculum of primary classes, Haryana 
Education Department decided to revise the curriculum for,Classes 
VI-VIII and this work was assigned to SCERT in the year 1983-84. 

The SCERT organised a number of workshops subject-wise 
and class-wise to develop curriculum. Keeping in view the revised 
curriculum of NCERT and also the local needs and resources of 
the State. The revised curriculum was sent to the Director, School 
Education, Haryana for necessary approval of the Government. 

Haryana Education Department drew a panel of able and 
talented writers and textbook writing work was allotted to writers 
on commission basis. The writers were asked to complete the 
writing work in a record time of three months. Review meetings 
were also organised on second Saturday of every month to review 
the writing work of various classes and subjects by a committee 
consisting of: 

l. Director, School Education - Chairperson 
2. Director, SCERT, Haryana Gurgaon- Convenor 
3. Deputy Director (Schools) - Member 
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4. Shri Yoginder Kumar - Member 
Asstt. Director (Schools) 
5. Subject Specialists - Members 


SCERT, Haryana, Gurgaon 
On the receipt of manuscripts from the writers, editorial 
committees of each subject and class were formed to finalise the 
manuscripts of various textbooks for Classes VI-VIII. The 
committee consisted of the following : 

l. Chief Editor - An eminent educationist of the subject 
concerned - A Principal of the college or an expert from 
NCERT 

2. Expert from NCERT 

3. Writer of the textbook concerned 

4. Subject experts of SCERT 

The writers were asked to submit the final manuscripts after 
incorporating suggestions made, if any, by the editorial committee 
to send them for printing. 


Scheme of Studies 


The following is the scheme of studies and allocation of time to 
different areas. 


TABLE 7.2 
Scheme of Studies for Middle Classes (VI—VIII) 


Subject Area 


First Language (Hindi) 
Second Language (English) 
Mathematics 

Physical and Life Science 
Social Sciences 


1596 
121496 


Third Language (Urdu/Sanskrit/ = TA% 
Telugu/ Punjabi) 

Home Science/Drawing/Music/ 8% 8% 
Vocal/ Instrumental/ Agriculture 


Socially Useful Productive 
Work (Work Experience) 


Health, Physical Education, 
Cocurricular Activities and Moral 
Education 
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7.1.8 Curriculum Development for Classes IX-XII 


Curriculum development for Classes IX-XII is entrusted to ` 
Haryana Board of School Education, Bhiwani. Haryana Board of 
School Education adopts the textbooks prepared by NCERT for ` 
Classes IX -XII as such. E 


(i) Scheme of Studies for Classes IX-X (1992-93) 
A. Compulsory Subjects 


TABLE 7.3 
Scheme of Studies for Classes IX -X—Compulsory Subjects 


4. Science (Physics, Chemistry. Biology) 


Social Science 1 
(a) History, Economics, Geography One Theory 

(for Class IX) 

(b) History, Civics, Geography -do- 

(for Class X ) 


TABLE 7.4 
Scheme of Studies for Classes IX-X—Elective Subjects 
S . Subject Paper 
um Sanskrit/Punjabi/Urdu/Persian/Telugu 
Commerce 
(i) Elements of Business 


(ii) Elements of Book Keeping and 
Accounting 


(iii) Type Writing One Theory + One Practical 
Economics One Theory 
Home Science 


Agriculture 
Animal Husbandry 


` One Theory + One Practical 


Music (Hindustani and Karnataka) One Theory + One Practical 
Hindustani Music (Vocal) k 


Contd... 
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Hindustani Music Melodic Instrumental, 
Hindustani Music (Percussion Instrumental) 
Karnataka Music (Vocal) 
Karnataka Music (Melodic Instrumental) 
Karnataka (Percussion Instrumental) 

9. Dance, Puppetry, Theatre Craft 


10. L Physical and Health Education 


One Theory + One Practical 
One Theory + One Practical 


B. Elective Subjects 
Students may offer any one of the following elective subjects (See 
Table 7.4). 
C. Subjects of Internal Assessment (only for regular candidates) 
1. SUPW 
2. Physical Education 
(ii) Scheme of Studies for Classes XI-XII (1988-89) 


A student is required to take six subjects of study. Three subjects 
shall be compulsory for all the students irrespective of the group 
they opt for. The other three subjects shall be from the group offered 
by the candidate. 


A. Compulsory Subjects 
() Hindi Core (English special for foreign students in lieu of 
Hindi Core) 
(ii) English Core 
(iii) SUPW- Internal Assessment—Grades on a seven point scale 


B. Elective Subjects (three out of any of the following groups) 


I Humanities Group 
1. Language (one of the following) 
English/Hindi/Sanskrit /Urdu/Punjabi/Persian/ Telugu/ 
Tamil/Bengali/ Russian/ German/French 


2. History 

3. Political Science 

4. Economics 

5. Geography (One Theory * One Practical) 
6. Psychology (One Theory + One Practical) 
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7. Sociology 

8. Philosophy 

9. Mathematics 

10. Public Administration 
il. Physical Education 
12. Engineering Drawing 


13. Agriculture (One Theory + One Practical) 
14. Home Science (One Theory + One Practical) 
15. Military Science (One Theory + One Practical) 
16. Music (one of the following options) 
(i) Karnataka (Vocal) (One Theory + One Practical) 
(ii) Karnataka (Instrumental melodic) -do- 
(iii) Karnataka (Instrumental Percussion)  -do- 
(iv) Hindustani (Vocal) -do- 
(v) Hindustani (Instrumental Melodic) -do- 
(vi) Hindustani (Instrumental Percussion)  -do- 
17. Dance (one of the following options) 
ü ^ Kathak (One Theory One Practical) 
üi)  Bharatanatyam -do- 
Gü) Odissi -do- 
(ivy Kuchipudi -do- 
(v) Manipuri -do- 
(vi) Kathakali -do- 
(vi) Mohiniattam -do- 


18. Fire Arts (one of the following options) 


Painting/Graphics/Sculpture (OneTheory+One Practical) 


Applied Arts/Commercial Art 


II Commerce Group 


Commerce 
Accounting 
Economics 
Mathematics 


Se ae 


= do - 


Typewriting (Additional ) (Theory +Practical) 


x 
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IH Science Group 


1. Physics (Theory + Practical) 

2. Chemistry -do- 

3. Biology -do- 

4. Home Science -do- 

5. Agriculture -do- 

6. Mathematics . 

7. Geography (Theory + Practical ) 

8. Computer Science -do- ` 
(Additional) 


7.1.9 Vocational Curricula 


The scheme of study and the syllabi for all the vocational courses 
introduced were prepared in collaboration with the National 
Council of Educational Research and Training (NCERT), New Delhi 
and the workshops were attended by the experts from the various 
disciplines. Three subjects namely, English, Hindi and General 
Foundation Course have been included as compulsory subjects 
for all the students of vocational education institutions. The General 
Foundation Course, includes Population Education, Social Sciences 
and Entrepreneurship Education. From 1985-86, the syllabi of 
Central Board of Secondary Education (CBSE) are being followed 
for English and Hindi subjects. The books prepared by NCERT 
for the subject General Foundation Course are being followed. 

Books developed by NCERT in the subjects like, English and 
Hindi are being used by the students. Instructional materials in 
the shape of minimum competencies and vocational manuals, in 
some vocations have been developed by the Department of 
Vocationalisation, NCERT and are being used in these institutions. 
However, there is a great dearth of instructional material in most 
of the vocations and good textbooks are also not available in most 
of the vocational subjects. 

In the vocational courses, 19 trades are prescribed. Two types 
of examinations theory and practical are conducted according to 
the prescribed syllabus. 

l. Accountancy and Auditing 
2. Office Secretaryship (English) 
3. Office Secretaryship (Hindi) 
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4. Commercial Garments Designing and Making 

5. Maintenance and Repair of Domestic Electric Appliances 
6. Floriculture 

7. Repair, Maintenance and Power Driven Farm Machinery 
8. Visual Arts 

9. Marketing and Salesmanship 

10. Banking 

11. Crop Cultivation /Production 

12. Computer Techniques 

13. Auto Techniques 

14, Furniture Maker and Designer 

15. Boiler Attendant 

16. Tailoring and Embroidery 

17. Bakery and Confectionery 

18. Lineman 

19. Material Testing and Heat Treatment 


7.2 Arrangement for Preparation, Production and 
Supply of Textbooks 


The department of education prescribes syllabi and publishes 
textbooks for Classes I-VIII. The Board of School Education 
prescribes and publishes textbooks for Classes IX-XII. A textbook 
cell is functioning in the SCERT. There are also a few subject experts 
at the directorate level. Both the wings at SCERT and directorate 
level prepare manuscripts of books for Classes I-VIII through various 
means. Sometimes, manuscripts are called from different publishers 
and the selection is made on the basis of the reports of reviewers. 
Sometimes, writers are identified and asked to write books against 
the payment of royalty. The Board also prescribes books published 
by the CBSE/NCERT. For Classes IX-XII, the CBSE / NCERT syllabi 
and textbooks have been adopted fully. 


There is a textbook printing press under the overall control 
of the controller of printing and stationery of the State. The 
controller has his own sales outlets in all the Districts where books 
are sold to schools and booksellers in accordance with some 
predetermined formula. Usually, there is no scarcity of books. 
Sometimes, however, booksellers do create artificial scarcity and 
try to obtain illegitimate gains in the form of tagging the sale of 
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textbooks with other material or extra charges for binding books. 
There is also a provision for schools to purchase textbooks direct 
from the sales depot so that the books are available to students at 
cheaper rates. By and large the present system is working 
satisfactorily. There is, however, scope to improve. The 
establishment of a textbook bureau, with the responsibility of 
publication, printing and sale can help. 


7.8 Academic Management 


The academic management has obtained new dimensions with 
the quantitative expansion of education. The main academic bodies, 
described above are doing their best towards qualitative 
advancement. But there is scope for more to be done so far as 
management is concerned. There is a need to overhaul the 
management of SCERT to avoid overlapping and to make it more 
functional. Similarly, the academic wing of the Board of School * 
Education needs to be strengthened. The DIETs are in the offing 
and much is still to be done for qualitative growth. More wings 
should be added to the existing DIETs and new DIETs should be 
opened. There should be a proper liaison between SRC and DIETs 
to make a breakthrough in adult and non-formal education. The 
issue relating to the establishment of a textbook bureau may be - 
considered for bringing out textbooks, right from preparing MSS 
to sale, under one management. 


Quality of School Education 


The main focus of this chapter is on the issues of quality 
of school education which concerns the primary 
education, the middle education, the secondary and 
senior secondary education and also the teacher 
education. In addition to quality pertaining to teaching, 
learning and supervision, it also includes quality of 
students evaluation, the public examination systemand 
the adoption of comprehensive and continuous 

, evaluation at primary and middle school education 
levels. 


The quality of school education means enabling all children to 

- achieve essential life skills. In this process teacher's role is supreme. 

He is the architect who imparts knowledge and builds up 

personality of the students. Thus, teachers' professional growth 

and student evaluation are essential for qualitative improvement 
of education. The most important factor affecting student learning 
is the teacher. Our education system has expanded manifold at 
all levels, i.e., primary, secondary, senior secondary, but there is 
lack of quality in education. 

In a bid to stress teacher's role in the quality of school 
education, the POA, 1992 had envisaged as follows. 

* Theteachers receiving training at DIETs would be encouraged 
to develop their own programme using the facility available at 
DIETs and use these materials as instructional resources. 

* The SCERTs would have the major role of planning. 
sponsoring, monitoring and evaluating the in-service 
education programme at all levels of training and for the 
educational personnel. 

* There shall be an emphasis on integration of education and 
culture, work experience, physical education and sports, along 
with the problems of the unity and integration of India. 

* Since 1986, the following developments have taken place. 
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DIETs have been established in the twelve Districts of the State. 
The priority areas like, education of deprived children, disabled 
children, educational technology and computer literacy are 
being given importance. 
8.1 Teachers Education 
The programme of teacher education has got additional attention 
owing to the establishment of NCTE at the National level, SCERT 
at the State level, DIETs at the District level. 

The State has a number of teacher-training institutions to meet 
the demand for trained teachers for both primary and secondary 
level teachers. The establishment of DIETs has improved the scenario 
of teacher education at the primary level and strengthened the 
capacity of the State to meet its needs of pre-service and in-service 
teacher education. A number of secondary level teachers training 
colleges are contributing to the teacher education institution. 


TABLE 8.1 
Teacher Education (Institutions by Type) 
Institution Number | Intake Capacity 
(a) | Elementary School Stage 
1 | District Institutes of Education and ^ | 12 1245 | 
Training (DIETs) for D.Ed. 
2 | Government Elementary Teacher Training 14 1410 
Institutes (GETTIs) for D.Ed. ë 
[3 Elementary Teacher Training Institutes 13 700 | 
g (ETTIs) for D.Ed. + 
(b) | Secondary Level 
1 | B.Ed. 1 275 
University Departments of Education and 19 3525 
Colleges of Education E 
2 | O.T. Hindi i 
— DIETs 3 200 
— _ErTTIs 4 200 
3 | O.T. Panjabi 
zm DIETS 1 100 
— ETTIs 2 ADORE 
4 | O.T. (Sanskrit) 
tm DIETs 2 100 
Jes ETTIs ir i52. 100 
5 | CP. Ed. 
= DIETs 2 100 
= University Department of Physical 2 100 
Education 
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8.2 In-Service Education for Teachers 


The World Education Commission (1973) observing the 
importance of teaching, stressed that "the quality of education 
and the quality, competence and character of teachers are 
undoubtly, the most significant components. The pedagogical 
innovations can conceptually develop the mind of the teachers 
and students in order to create a new world order through sound 
and effective system of education". In order to achieve these 
laudable objectives, what is needed, is properly planned, effectively 
organised and efficiently executed system of teacher education 
which involves both the pre-service and the in-service education 
of teachers. 


The in-service education of teachers should be a continuous. 
systematised and scientific programme with a definite purpose in 
view. There is a need to attach the highest importance to the 
programme of qualitative improvement in the in-service education. 
In India, various commissicas and committees appointed from 
time to time have made certain important recommendations with 
regard to the in-service education of teachers. The Education 
Commission (1964-66) recommended that "there is need for 
organising ona large scale, systematic, coordinated programme of 
in-service education so that every teacher would be able to receive 
atleast 2-3 months in-service training in every five years of service". 

In-service education of teachers is an important programme 
of the State education department. The various organisations that 
are responsible for the in-service education of teachers in the State 
are the State Council of Educational Research and Training located 
at Gurgaon, the offices of the Director, Secondary Education and 
Director, Primary Education at Chandigarh. Besides, organising 
the in-service programmes on a regular basis, these agencies 
organise special training programmes, orientation courses and 
workshops to prepare in-service teachers for the various 
educational innovations that are introduced in the State from time 
to time. The State successfully met the challenges to prepare 
teachers for the introduction of 10+2 scheme and to orient teachers 
about the New Education Policy. 


The programme of in-service education of teachers was 
initiated in the year 1973 in a big way when 50 in-service training 
centres were created in the selected Government high and higher 
secondary schools with adequate facilities. The heads of the 
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selected schools were given training-cum-orientation of five days 
duration at the State Institute of Education, Gurgaon before they 
were asked to conduct the in-service training courses of four 
weeks duration. Each centre was provided with six resource 
persons to assist the heads of the schools where the centres were 
created. As many as 300 specially selected and trained personnel, 
drawn from high/higher secondary schools, helped to train, 3,000 
teachers, who had come from the various primary schools and the 
primary sections of the middle/high/higher secondary schools. A 
sum of Rs 4.5 lakh was earmarked for this programme in that 
year. 

In 1974, the number of in-service training centres and the 
resource persons were doubled. The total amount provided for 
the training course was raised to Rs 10 lakh. The training syllabus 
was prepared in consultation with the primary teachers so as to 
keep it need based. Compulsory stay at the centres during the 
period of training, more of discussion and self study, cultural 
programme, etc. added to the utility of these in-service courses. 
The quality of training imparted to the teachers was better than 
what it was in 1973. 

The massive programme of in-service education initiated in 
1973 for the primary teachers and in 1974 for secondary teachers 
was made a regular feature in the subsequent years in order to 
keep them abreast of the latest developments in pedagogy and 
content. The main purpose behind these special in-service 
programmes conducted every year is to promote in teachers the 
qualities of initiative, effectiveness and efficiency. To bring about 
attitudinal changes in the teachers is another objective required 
to be achieved through these programmes of professional growth. 

Convinced of the utility and need of the in-service courses, 
the State education department fixed a target to cover the entire 
teacher population at the elementary and secondary level of 
education under this programme. It was heartening to note that 
almost all the primary school teachers numbering about 0.3 lakh 
attended the in-service summer courses of 3-4 weeks duration. 
The target of involving each and every teacher working at the 
primary stage of education in the programme of professional growth 
was thus achieved. The number of secondary school teachers 
involved in this programme had also gone up. In-service teacher 
education was now a priority programme and the department of 
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education, encouraged by its achievement in this sector, decided 
to continue with this programme in the Sixth Plan also. It would 
be obligatory for each teacher to attend these courses at least once 
in five years. About 8,000 persons working at various levels of 
school education are involved every year in the different in-service 
programmes for their professional growth. The main features of 
these programmes are compulsory community living and self 
study. Both the resource persons and the teachers are given the 
benefit of earned leave in lieu of the summer vacation spent in the 
training. 

The in-service teacher training programme which was started 
in the year 1973 became a regular feature of in-service teacher 
training in the State. This training is looked after by the State 
Council of Educational Research and Training, Gurgaon. Every 
teacher serving in Haryana is expected to attend such a camp, at 
least once in five years. Every year a draft syllabus is prepared, 
after making necessary ame: :dments based upon the experience 
ofthe past year. Chiefly, the following three divisions comprise the 
syllabus: 

l. Outline of the syllabus 
2. Daily time table 
3. Distribution of syllabus into time units 

An orientation programme for the heads of the centres and 
key personnel of the various school subjects is run in the beginning 
ofthe summer vacation. The heads of the summer camps, assisted 
by the key personnel, organised 16 days training camps at the 
centres. These summer camps provided common platform for all 
the teachers to meet and discuss their day to day problems 
prevalent in the field and also find a solution to them. 


8.2.1 Orientation Courses for the Heads of Schools 


The heads of schools were invited to attend 5 to 10 days seminars 
and workshops. In these seminars, workshops and conferences, 
stress was laid on acquainting them with the latest concepts and 
values in education. Besides, the new concepts, latest teaching 
techniques and approaches were also highlighted. During these 
ten days, the use of educational films and other such devices related 
to the education technology were used to make the programme 
lively and interesting. 

From time to time, various conferences, meetings and 
seminars were organised for the District Education Officers (DEOS), 


—— F 


Quality of School Education 209 


Sub-Divisional Education Officers (SDEOs). Block Education 
Officers (BEOs) and other officers of the Directorate. During the 
period 1977-83, about 4,428 teachers were given training. The 
breakup of the year-wise teachers trained is as follows. 

TABLE 8.2 


Number of Seminars and Participants (Heads of Schools) 


8.2.2 Teacher Preparation for the Introduction of 
10+2 Curriculum 


The Haryana State introduced the 10+2 pattern of education from 
the academic session 1985-86. It was decided to introduce +2 
classes both in the colleges as well as in the higher secondary 
schools. It was also decided to upgrade 50 good high schools to 
10+2 stage. 


(a) Orientation Programme for the Heads of the +2 Institutions 


In order to have a smooth switch over the +2 pattern, it was thought 
essential to acquaini/orient the heads of the proposed +2 
institutions with the rationale, philosophy and management 
aspects of the +2 curriculum. The Directorate of School Education, 
in active collaboration with the National Institute of Educational 
Planning and Administration, New Delhi organised a series of five- 
day orientation programmes for 259 Heads of the Institutions. 
Each orientation programme was attended by a batch of 50 
participants. In addition to the faculty of NIEPA, which acted as 
the Resource Faculty, many eminent educationists shared their 


210 School Education in Haryana 


ideas about the +2 curriculum with the participants. This helped 
the heads to understand their role in the successful EAR 
tion of the curriculum. 


(b) Orientation Programme for the Educational 
Administrators 


Evaluation and monitoring constitute an integral part of the 
successful implementation of any educational innovation. With 
this aim, the Directorate of School Education alongwith the State 
Council of Educational Research and Training, Gurgaon organised 
a three-day orientation programme for the 12 District Education 
Officers ofthe State. During the orientation programme, various 
issues pertaining to the schemes such as supervision, staffing 
pattern and the possible problems, that may crop up while 
implementing the scheme were discussed. The resource persons 
were drawn from the SCERT and the Directorate of School 
Education, Chandigarh. 


(c) Orientation Programmes for the Teachers 


The education department fully realised that *the success of any 
educational innovation largely depends on the quality of teachers". 
It was felt that the teachers, lecturers who would be teaching +2 
classes, both at the college as well as at the school stage, need 
thorough orientation in the Science subjects. The Department 
was of the view that the teaching of the other subjects did not pose 
much ofthe challenge and any additional inputs by way of training 
were not required. With this background, the secondary section 
of the Directorate of School Education, Chandigarh planned an 
intensive teacher preparation programme for college and school 
lecturers teaching Science. In order to make the programme 
academically sound, the resource persons from the Departments 
of Kurukshetra University, Department of Education in Science 
and Mathematics, National Council of Educational Research and 
Training, New Delhi, and Department of Science, Regional College 
of Education, Ajmer were contacted. A course content in Content- 
cum-Methodology was drawn in consultation with the experts from 
these institutions. 
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It was decided to hold separate training programmes for the 
college lecturers and the school teachers with varying duration. It 
was further decided that the duration of the college lecturers 
orientation programme would be of 5 days, whereas that of the 
school teachers would be of 10 days. In these orientation 
programmes, special emphasis was laid to discuss new trends, 
methodologies in the area of teaching- learning science. 

The following table indicates the number of college lecturers/ 
school teachers who attended these training courses : 


TABLE 8.3 
Training Programmes for the School Lecturers 


Subjects Date 


— 


Physics June 3-12, 1985 | Sohan Lal College of 
Education, Ambala City 


June 3-12, 1985 | Sohan Lal College of 
Education, Ambala City 


3. June 14-23, 1985| SMB Gita Higher Secondary 
School, Kurukshetra 
4. June 14-23, 1985| SMB Gita Higher Secondary 
School, Kurukshetra 
TABLE 8.4 
Training Programmes for the College Lecturers 
ODD WAR a 
[s ve. Subjects Date Venue 
al > | t + I - 
l. Mathematics June 3-7, 1985 Department of Mathematics, 


Kurukshetra University, KUK 


2. ] Chemistry "I June 3 7.1985 | Department of Chemistry, 
Kurukshetra University, ruf 


3. Physics June 8-12, 1985 | Department of Physics, 
Kurukshetra University, KUK 


4. June 8-12, 1985 | Department of Biology, 


Biology 


Kurukshetra University, KUK 
SERIEN FRE 07d 
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8.2.3 Massive Teacher Orientation Programme—Orientation 
About the New Education Policy, 1986 


To meet the futuristic needs of the Indian society, envisaged for 
the 21* Century, as enunciated in the New Education Policy, the 
Haryana State joined the National Scheme of in-service training of 
school teachers launched by the Department of Education, 
Ministry of Human Resource Development, Government of India, 
during the summer vacation of 1986. The nodal point of this 
massive training programme was the State Council of Educational 
Research and Training (SCERT), Gurgaon. 

As per the plan outlined by the NCERT, New Delhi, a total 
number of 2,336 primary teachers, 1,565 middle school teachers 
and 5,968 secondary teachers (total 9,869) were to be provided 
training. In fact, the number of teachers trained was more than 
the assigned target and a total number of 4,914 primary school 
teachers and 4,997 secondary school teachers (total 9,911 
teachers) were given training. 

In all, there were 61 training centres with three cycles of 10 
days duration each to be operated by 61 Course Directors and 
183 Resource Persons to train the required number of the primary 
and secondary school teachers. 


The selection of teachers both the primary and the secondary 
for the participation in these programmes was left to the decision 
of the District Education Officers of 12 respective Districts. They 
were, however, directed to ensure the involvement of younger 
teachers in sufficient number, excluding those who were on 
the verge of the superannuation, making the composition of 
the groups homogeneous as far as possible. The identification of 
key persons, 61 Course Directors and 183 Resource Persons was 
done by the Directorate of School Education in consultation with 
the SCERT. 


The training of key persons was organised by the NCERT at 
the National level from April 9-11 and April 12-14, 1986 for the 
primary and the secondary teachers, respectively. These key 
persons in turn oriented Course Directors and the Resource 
Persons in 4 batches, two at SCERT, Gurgaon and two at SLDAV 
College of Education, Ambala City from May 1-3, 1986 and from 
May 5-7, 1986, respectively. 
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The training of the teachers at the 61 centres synchronised 
with the pattern devised at the National level. Before the 
commencement of the programmes and in between the cycles, 
every centre held pre-review and review meetings on May 14 
and 25 and June 5, 16 and 27, 1986. The programme was wound 
up with the State level meeting on July 28, 1986 held at SCERT, 
Gurgaon. 

On the basis of the past experience and in the light of the 
directions provided by the NCERT many innovations were tried 
out in these training programmes. In these training programmes 
40 per cent time was allocated to content enrichment and in 
the improvement of teaching specific subjects. The training 
programme, being residential in nature, developed a feeling of 
community. Emphasis was laid on study habits and each 
participant was required to submit a write-up specifying 
steps—action plan, he/she would like to take and adopt in his/ 
her school to improve the teaching-learning process. in the light 
of the New Education Policy. 

Each participant was issued a certificate at the completion of 
the course, under the signature of the Director of School Education, 
Haryana and the Course Director. 

The course content in these training programmes was based 
on the training modules developed by the NCERT. These modular 
training materials were developed keeping in view a participatory 
and interactive approach for implementation of the scheme through 
the orientation camps. The detailed account of the training 
programme for the year 1986 was prepared by the SCERT, 
Gurgaon and the same was printed for being placed in the National 
Review Meeting (Haryana Chapter— A Report, 1986). 

Since the above training programme had to continue in 1987, 
the State undertook the stupendous task of training 5,012 primary 
school teachers and 4,948 secondary school teachers, during the 
summer vacations. This year also hundred per cent targets were 
achieved. These teachers were trained in 200 camps of 10 days 
duration. 

Further in subsequent years, i.e., 1988, 1989 and 1990, 
under massive programme of teacher orientation 4,992, 4,979 
and 4,906 primary teachers and 4,938, 4,917 and 4,839 
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secondary teachers were oriented in the summer vacations of each 
year, respectively by organising two rounds of courses in the month 
of May and June at 100 centres in the State. Out of these 100 
centres, 50 centres were used for primary teachers, 27 for social 
studies masters, 16 for Science and Mathematics masters, 5 
for Hindi teachers and 2 for heads of schools in each round 
and each year. The colleges of education, senior secondary schools, 
high schools and privately aided schools were involved as training 
centres. 

Thus, under National Scheme for in-service training of school 
teachers, 49,609 primary and secondary teachers were trained 
during the period of five years in Haryana, i.e. 1986-1990 in 
summer vacations. The year-wise data about the massive 
orientation of teachers is given as under. 


TABLE 8.5 
Year-wise Massive Orientation of Teachers 


Year Academic No. mu Number of No. of Trained 
Session Centres | Courses Teachers/ Masters 
Primary | Secondary | Total 
I 
1986 1986-87 61 197 4917 4997 à 9914 
1987 1987-88 100 200 5012 je 4948 9960 
1988 | 1988-89 do | de 4992 | 4938 9930 
1989 ` 1989-90 -do- -do- 4979 4917 9896 
1990 | 1990-91 -do- -do- 4906 | 4839 9745 


Since 1991-92, the role of SCERT Haryana, Gurgaon in the 
programmes of in-service teacher education has remained very 
active. Later on, the DIETs were also involved in these programmes. 
The DIETS imparted in-service teacher education to primary school 
teachers including heads of primary schools of their own Districts, 
whereas SCERT imparts in-service teacher education to primary 
as well as secondary school teachers working in the State. 


8.2.4 General Information Regarding In-service Teacher 
Education 


1. Venue 
Programmes for teachers training are organised at SCERT for 
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this purpose the facilities available are as under. 
(a) two seminar halls 
(b) one conference hall 
(c) alecture hall 
(d) a committee room 
At SCERT, either direct training programmes or training 
programmes for key persons / resource persons are organised. 
In the field, selected centres (senior secondary schools/high 
schools) where sufficient facilities are available are used for 
imparting in-service training to masters/teachers. At these 
centres, resource persons or key persons impart training to 
concerned target groups and programmes are monitored by 
SCERT faculty members. 
2. Accommodation 
Each programme organised by SCERT is fully residential. Free 
accommodation is provided to trainees at Teachers' Home, 
situated on the SCERT campus at Gurgaon. Only nominal 
charges are taken from the participants (Rs 5/- per day) in the 
form of service charges. 
3. Number of trainees 
— 50 teachers can participate in one training programme. 
— A maximum of 50 trainees can participate in a training 
programme of masters/mistresses. 
— A maximum of 30 trainees can participate in a training 
progr-amme of lecturers. ; 
4, Resource persons 
Resource persons are arranged from: 
(i) National level institutions 
(ii) NGOs 
(iii) SCERT 
(iv) RIE, Ajmer 
(v) Senior Lecturers/Masters from field schools 
5. Literature 
— Reading material and work papers are made available to 
trainees free of cost. 
— National level instructional material is made available to 
the trainees wherever it is required. 
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6. Status, TA/ DA 
Trainees are considered as on duty during the training period. 
TA/DA is given in cash by SCERT to the participants according 
to the State Government norms out of sanctioned money from 
the Government. 
7. Duration 

The programmes are organised for the duration of 3-7 days. 


8.2.5 General Information Regarding Trainings/Meetings 
of Educational Administrators in Management of 
Institutions, Resources and Linkages 


(a) Eligibility 

(ü) Meetings of DEOs under chairmanship of DSE Haryana. 
(ii) Meetings of DPEOs under chairmanship of DPE Haryana 

(iii) DIET Principals 

(iv) Principals working in government senior secondary schools 
(v) SDEOs working at sub-divisional level 

(vi) Heads of high schools 

(vii) Block Education Officers working at block levels 


Note: Preference is given to newly promoted or newly appointed 
persons. 


(b) Duration of Training 


A 3-day camp programme is organised for participants of each 
category of educational administrators. 


(c) Number of Trainers 
Twenty to thirty participants are invited for training/meeting. 


(d) Resource Persons 


Resource persons are made available from SCERT, NCERT, 
NIEPA and RIE, Ajmer. 


(e) Literature and Support Material 
— The following material in the form of photostat copies 
regarding the various topics is given to each participant. 
— Institutional planning 
— Management of resources 
— Leadership training 
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— Liaison with community 

— Inspection and supervision 
— Management conflicts 

— Coordination and controlling 
— Various types of service rules 
— Stock and purchases. 


(f Acommodation 


Free accommodation is provided to every participant in 
Teachers Home situated on the Campus of SCERT,but Rs 5/- 
are charged as service charges from each participant per day. 


(g) Status, TA/ DA 


Trainees are considered as on duty during the training period. 
Cash TA/ DA is provided by SCERT as per State Government 
norms. 


8.2.6 Funding Agencies for In-service Training Programmes 
in Haryana 


(Ü State Government 


The Department of Secondary Education and Department of 
Primary Education of Haryana, State Government provide the 
necessary funds for organising the various programmes, 
workshops, workshops-cum-training programmes, orientation 
programmes and meetings and conferences for upliftment of 
education and improvement of quality. Every year the annual grant 
of Rs 12.00 lakh approximately is received by the SCERT for the 
purpose of in-service training programmes for the teachers, head 
teachers and educational supervisors working at primary level 
and of about Rs 6-8 lakh for in-service training programmes of 
masters, lecturers and educational supervisors working at 
secondary level of education. 


(ii) Central Government 
(a) The Department of Education, MHRD, Government. of India 
also provides the necessary funds to organise the in-service 
training programmes of primary teachers and head teachers 
under SOPT scheme. This scheme was initiated in the 
academic session 1993-94 with the involvement of NCERT. 
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(b) The expenditure incurred on imparting the in-service 
training to the resource teachers as well as general teachers 
working at IED centres in the State is reimbursed by the 
Central Government. 

(c) The expenditure incurred on imparting the in-service 
training to the headmasters, lecturers and teachers of those 
schools which take part in the organisation of Yuwa Sansad 
Pratiyogita is also reimbursed by the Central Government. 

(iii) UNFPA Fund 
Under National Population Education programme since 1980, the 
required funds are provided by UNFPA through NCERT, New Delhi 
for the following purposes in the aréa of Population and 
Adolescence Education. 

(a) Curriculum and material development 

(b) Training 

(c) Cocurricular activities 

(d) Evaluation and research 

(e) Monitoring and 

(f Publication and dissemination 
Curriculum for Training Programmes Organised by SCERT for 
Educational Administrators Working at Primary Level of School 
Education 
The following topics are included. 
UPE 
Leadership qualities and supervisory roles 
Institutional plan i 
Linkages with community and utilisation of local resources 
Education of children of special needs 
Effective use of material provided under OB Scheme 
Leave rules 
Pension rules/Death-cum-Gratuity rules 
Conduct, appeal, punishment rules, etc. 


8.2.7 Curriculum of the (SOPT) Training Programme 

The following topics are included in the SOPT training programme: 
Package-I Learning Package 

This package includes 

° OB Scheme 

* MLL 
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* Comprehensive and continuous evaluation at primary stage 
of school education 

School readiness 

Environment in school for effective teaching-learning process 
Education of special groups 

Role of teachers in the education of girls and women's empowerment 
Value education 

Multigrade teaching 


Package -II, Activity-based Package 
This package includes: 

* Teaching of Hindi 

* Teaching of Mathematics 

* Teaching of EVS-I 

* Teaching of EVS-II 
° 

° 


Art Education 
SUPW 
* Health and Physical Education 
The same curriculum is introduced in in-service training 
programme organised by SCERT for primary school teachers and 
headteachers funded by State Government. 


8.2.8 Curriculum for Training Programme of Masters, 
Lecturers, Head Masters, Principals, etc. Working 
in High and Senior Secondaru Schools 

For developing a curriculum for training programmes for masters/ 

mistresses and lecturers of high and senior secondary schools 

requirements are identified in the beginning of the session of the 
course and orientation is given accordingly. 

The following topics are included in the curriculum of the 
training programmes for Educational Administrators working at 
secondary stage of school education. 

— Institutional plan 

— Leadership qualities and supervisory role of the education 
officer Role of PTA/community participation 

— Education of special children 

— Use of laboratories, games material and library books 

— Special attention towards: 

— Science exhibition 
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Types 


HTSE/NTSE 
Tournaments 
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Celebrations of National and International days, schools’ 


annual day, etc. 


Art and craft activities 


Cultural activities 
SUPW 


Clarification about civil service rules, amendments and 


revision, etc. 


of the Courses 


On the basis of curriculum of target group, the course cantents 
are decided as under: 


+ 


SL No.| Category of Trainees Course Content 

1. JBT teachers and Heads | NPE, OB, science kit, mathematics kit, 

of Primary School functions of heads, sensitisation with National 
problems like, girls education, population 
education, environment education, moral 
education, use of technology in teaching of 
Hindi, Mathematics and EVS. 

2: BEOs/DPEOs/ NPE, UPE, institutional planning, CCE, Girls 
SDEOs/DEOs, education, population education, service 
Principals and rules, finance rules, cash book, inspection | 
Headmasters and supervision, utilisation of available 

resources, coordination with community. 

3. Masters, Mathematics, | Difficult areas of the concerned subject 
Science, English, are given priority. The selection of 
Geography, History, difficult areas is done on the basis of 
Civics need identification. 

4, Language teachers Grammar, pronunciation, use of dictionary, 

teaching pedagogy, correct writing, etc. 


In all the programmes, participatory approach and practical 
exercises are adopted. The course designs are prepared in relation 


to the target groups and contents of the course are selected 
accordingly. 


Participants are encouraged for group learning and self- 
learning and trainers act as facilitators in all the training 
programmes. 
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8.2.9 (A) In-service Training Programmes Organised by 
SCERT for the Teachers, Head Teachers and 
Educational Supervisors Working at Primary Level 


Various training programmes for the primary teachers and head 
teachers in the area of content enrichment and pedagogy and the 
programmes for educational supervisors in the areas of educational 
administration and management have been organised by SCERT. 
The details of these programmes are as under. 

See Table 8.6 on page 222 


(B) In-service Programmes Organised by SCERT for the 
Language Teachers, Masters, Lecturers and Educational 
Administrators Working at Secondary Level 

See Table 8.7 on page 224 


(C) Workshops and Workshops-cum-Training Programmes 
Organised by SCERT 


The SCERT has organised various workshops and workshops- 
cum-training programmes in various specific areas of school 
education. The detail is as under. 


(I) Area of Evaluation; MLL, SUPW and D.Ed./ O.T. / CP.Ed. 
Curriculum 
See Table 8.8 on page 227 


(I Area of Educational Technology 
See Table 8.9 on page 230 
(HD Area of Population Education / Adolescence Education 
and Environmental Education 


See Table 8.10 on page 232 


8.2.10 In-Service Training Programmes Organised by 
SCERT in the Specific Areas of School Education 


The SCERT has organised various types of in-service training 
programmes for teachers, masters, lecturers, head of schools and 
other educational supervisors and administrators in specific areas 
of school education in the State. See Table 8.11 on page 234. 
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Note: Since 1997-98, the training programmes on gender 
sensitisation and women's empowerment with promotion of girls 
education could not be organised exclusively but an integrated 
approach is being adopted by allocating one or two periods in an 
in-service training programme of teachers, masters, lecturers and 
teacher educators. 


8.2.11 In-service Training in Population Education Since 
1980: Independent Training Under NPEP and 
Special Education by SCERT Haryana 


` The various training programmes have been organised by SCERT 
under NPEP. The detail is given as under. 


TABLE 8.12 
Training Programmes Organised by SCERT under NPEP 
Rs : 
Category Number of Trained Persons 
1980-85 | 1986-92| 1993-97 | 1998-00 | Total 
L2 
Key resource persons 171 657 
3 days 
Elementary schoolteachers| 10,000 40,131 
2 days 
ja 
Secondary school teachers | 1800 6,195 
1 2 days 
NFE instructors - 200 
Other educational 600 2104 
functionaries 2 days 
Total 12,571 | 17,944 


TABLE 8.13 
In-service Training Programme for Teachers and Resource Teachers in 
Special Education Organised by SCERT 


No. of Trained Persons Remarks 


Resource Classroom 
Teachers 


22 (8+14) 


Year/ 
Session 


1990-1991 


IED centres : 8 
PIED centre : 14 
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1991-1992 -do- 206 -do- 

4 

tt 
1993-1994 -do- 270 -do- 
1994-1995 26 (12414) 383 IED centres : 12 


PIED centres : 14 


L 

1995-1996 7 12 After 1994, the project 
PIED was wound up and 
after evaluation of its 
strength was integrated in 


IED set up 


1996-1997 


L 
1997-1998 12 

1998-1999 12 358 
1999-2000 | 


2000-2001 


8.2.12 In-service Training in Environmental Education 


The project for environmental education was centrally sponsored 
and initiated in the month of March, 1990 through environmental 
cell established in SCERT. The project period was about three 
years. During this period, in the field of environmental education, 
the following in-service training programmes were organised by 
SCERT. 


TABLE 8.14 
Training Programmes Organised by SCERT under Environment Education 


Year/Session 


1991-1992 In all the programmes 


participants were included 
1992-1993 from primary, secondary 
and senior secondary 


1993-1994 levels of education 
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Besides these training programmes, 14 workshops-cum-training 
programmes were arranged for teachers during the project period. 
In these workshops awareness material, reading notes, "Prashna 
Manjusha", Handbills and Brouchers depicting the information 
about protection of environment were developed. The duration of 
these workshop was 3 to 5 days. Indirectly these workshops were 
the source of imparting the training to the participants. 


8.2.13 Orientation for Heads of Schools and Teachers 
Jor Organising the 'Yuva Sansad' Programmes in 
Their Schools 


The SCERT organises orientation programmes for heads of schools 
and teachers for organising the show of mock parliament in the form 
of ‘Yuva Sansad'. The detail of these programmes is given as under. 


TABLE 8.15 
Year-wise Orientation of Teachers under Yuva Sansad 


Year/Session No. of Schools No.of Duration 


Participants 
ip zl 


1991-1992 


21 28 1 day 


1992-1993 39 1 day 


1993-1994 


1 day 


1994-1995 1 22 1 day 


1995-1996 1 
SiH Deans 


1996-1997 


1997-1998 


1998-1999 


1999-2000 1 


2000-2001 1 


8.2.14 In-service Training Programme in Collaboration with 
National, Regional and State Level Institutions 


Different programmes have been conducted by SCERT with the 
help of National, Regional and State level institutions for imparting 
in-service training to the participants of various target groups. 
The detail is given on next page. 
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8.2.15 In-service Education through National/Regional 
Agencies 


In-service programmes are enriched by programmes conducted by 
National and Regional level institutions. The detail is given as under. 


TABLE 8.17 
Training Programmes Organised by National Level Institutions 


3 (SCERT) 
2 (DIETS) 


` 4 (SCERT) 
5 (DIETS) 


(i NCERT 9 (SCERT) 
4 (DIETs) 


(ii) RIE, Ajmer | 4(SCERT) 
2 (DIETS) 


2 (SCERT) 


Girls Education and Women's 
Empowerment 


5. Analysis of Syllabus of Social 
Science 


NCERT 


NCERT 2 (SCERT) 


Pre-Vocational Education 
Seminar 


2 (SCERT) 


Special Education NIOH, Calcutta | 1 (SCERT) 


2(PIED team) 


Special Education NIMH 2 Ko 
Secunderabad 2 (RTs) 
(A.P) 
Special Education NCERT 2 (SCERT) 


Girls Education and Women's 
Empowerment 


NFE 


NCERT 25 (SCERT) 


14 (DIETS) 


NCERT 2 (SCERT) 
2 (DIETs) 


6 (SCERT) 
4 (DIETS) 


NCERT 8 (SCERT) 


Planning and Management 


NIEPA 


7. Population Education 
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Renewal of Textual material 4 (SCERT) 
2 (DIETs) 

Competency-based Evaluation 2(SCERT) 
3 (DPEP) 

2 (DIETs) 

9 (SCERT) 

6 (DIETs) 

2 (DPEP) 

9 (SCERT) 

4 (DIETs) 


Planning and Management 3(SCERT) 
3 (DIETs) 


Action Research 7 6 (SCERT) 
4 (DIETs) 


NFE 2 (DPEP) 


Curriculum Development 2(SCERT) 


Population Education 3 (SCERT) 


2 (DIETS) 


Planning and Management 3(SCERT) 
2 (DIETs) 
2 (SCERT) 
2 (DIETs) 
2 (SCERT) 
2 (DIETs) 
2 (DPEP) 


Induction Programme for 1 (SCERT) 
Teacher Educators 2 (DIETs) 


Special Education 1 (SCERT) 
2 


(IED Set up) 
Teacher Education 2 (SCERT) 
Curriculum 2 (DIETs) 
Educational Planning and 2 (SCERT) 
Administration 2 (DIETs) 
Teaching learning material 1 (SCERT) 


Population Education 1 (SCERT) 
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1998-1999 


12. 


13. 


Science Teaching at upper 
primary level 


Teaching of Hindi 


School AID education 


Workshop on School and 
Community 


Orientation of Masters 
teaching Mathematics and 
Science 


Population Education 
Training on Phonetics 


NFE 


Orientation of Mathematics 
Lecturers 


Training on Science Teaching 
(package) 


Evaluation 


English Teaching (for 
Lecturers) 


. MLL 


. Planning and Management 


Competency-based Teacher 
Education 


SUPW 
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NCTE (Homi 
Bhabha Centre 
for Science 
Education, 
BARC, Bombay) 


RIE, Ajmer 
NCERT 
(Hotel Kanishka) 


NCERT (at 
Gandhi Gram, 
Tamil Nadu) 


NCTE at (Homi 
Bhabha Centre 
for Science 
Education, BARC, 
Bombay) 


NCERT 


Indian English 
Institute, Mysore 


NCERT 


RIE, Ajmer 


RIE, Ajmer 


NCERT 


RIE, Ajmer 


RIE, Ajmer 
RIE, Ajmer 
NCTE 


RIE, Ajmer 


2 (SCERT) 
1 (DIET) 


2 (SCERT) 
2 (DIETS) 


1 (SCERT) 


2 (SCERT) 
2 (DIETS) 


2 (SCERT) 
2 (DIETS) 


2 (SCERT) 


3 (SCERT) 
3 (DIETs) 


2 (SCERT) 
1 (DIET) 


3 (SCERT) 
9 (Field) 


2 (SCERT) 
3 (DIETS) 
1 (SCERT) 


3 (SCERT) 
9 (Field) 


2 (SCERT) 


2 (SCERT) 
4 (DIETS) 


2 (SCERT) 


3 (SCERT) 


1999-2000 


15. 


16. 


17. 


10. 


Training on teaching of 
Science at upper primary 
level 


Fundamental duties of 
Teacher Educators 


Training on teaching of 
Mathematics at upper 
primary level 


NFE 

Building capacity of DIET 
Principals 

Girls Education and 


Women's Empowerment 


Teaching of Algebra at 
upper primary level 


KRPs (SUPW) 


Educational Survey 


Teaching of Social Science 
at upper primary level 


Evaluation ~ 


Training on teaching of 
Hindi at upper primary 
level 


MGT 


NCTE 
(BHU, Varanasi) 
NCTE at (Homi 
Bhabha Centre fo 
Science 
Education, BARC, 
Bombay) 


NCERT 


NCERT 


NCERT 
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2 (SCERT) 


3 (SCERT) 
2 (DIETs) 


1 (SCERT) 


2 (SCERT) 


3 (SCERT) 
3 (DPEP) 


8 (DIETS) 


3 (SCERT) 
2 (DIETs) 


3 (SCERT) 
11(Field) 


5 (SCERT) 
9 (DIETs) 


6 (SCERT) 
12 (DIETS) 
12(Field) 


4 (SCERT) 
2 (DIETs) 
11 (Field) 


6 (SCERT) 
25(Field) 


5 (SCERT) 
4 (DIETs) 


4 (SCERT) 
13 (Field) 
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11. KRPs : Conducting of RIE, Ajmer | 6 (DIETS) 
Psychology experiments 
. SOPT NCERT 3 (SCERT) 
Girls Education and NCERT 3 (SCERT) 
Women's Empowerment 3 (DIETs) 
Inclusive Education NCERT 2 (SCERT) 
4 (RTs) 
TOM NIEPA 2 (SCERT) 
Sarva Shiksha Abhiyan NCERT and NIEPA| 1 (SCERT) 
Communication skills RIE, Ajmer 4 (SCERT) 
2 (DIETs) 
Gender sensitisation life NCERT 8 (SCERT) 
skills approach to 
curriculum transaction 
Gender sensitisation NCERT 8 (SCERT) 
8. Quality management RIE, Ajmer 2 (SCERT) 
Workshop for teaching NCERT 
material development jose 
(Ladakh project) 
10. Quality issues at primary NCERT 2 (SCERT) 
level 
. Classroom management RIE, Ajmer 2 (SCERT) 
strategies 
12. Building capacity of teacher MHRD 10 (SCERT) 
educators SCERT 6(DPEP) 
3 (DIETs) 
- Building capacity ofteacher| ^ MHRD (Vidya 1 (SCERT) 
educators Bharti, Udaipur) 2 (DIETs) 
- Training in teaching of RIE, Ajmer 3 (SCERT) 
English at Secondary level 17 (Field) 
. Training of RPs in teaching RIE, Ajmer 3 (SCERT) 
of Hindi at upper primary 22 (Field) 


level 
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8.2.16 In-service Education Through Other Agencies 


In-service programmes/ workshops are enriched by programmes 
conducted by other agencies during last three years, the detail of 
which is given as under. 


TABLE 8.18 
Year-wise Training Programme Through Other Agencies 


(i) Analysis of question 9 (SCERT) 
papers 


(ii) Management of 2 (SCERT) 
Resources and Public 2 (DIETs) 
Administration : 14 (Field BEOs 
/SDEOs) 


(i) Inclusive Education 


(ii) Communication skills 


(iii) Planning and 
Monitoring 


(i) Developing managerial 
skills 


(ii) Jeevan Vigyan 
Prashikshan 


8.3 Role of School Board in Improving Quality of 
Examination/School Education 
After the formation of Haryana State on 1.11.66, Board of School 
Education Act, 1969 was passed by the State Legislature for 
establishing a Board of School Education in the State. The main 
functions of the Board are: 
* To prescribe courses of instructions, textbooks and other 
books for school education. 
To conduct public examinations for school education. 
* Topublish results of such examinations and grant certificates 
to eligible persons. 
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* To prescribe conditions for recognition of schools and other 
institutions for sending candidates for examinations of the 
Board; and 

° To lay down measures to promote the physical, moral, cultural 
and social welfare of students in recognised institutions and 
conditions of their residence and discipline. 

The Board consists of Chairman, Vice-Chairman and 17 
members of whom, eight are ex-officio members like the Director 
of School Education, Director of Technical Education, Health 
Services, Industrial Training and Agriculture and nine members 
are nominated by State Government, including two MLAs and one 
Professor or Dean of a State University. The Chairman and other 
non-official members stay on it at the pleasure of the State 
Government. 

A fund known as Board Fund has been constituted under 
the Act, to which all fees, endowments, donations and grants or 
contributions and all money received by the Board are credited. 
The annual net savings, if any, of the Board have to be spent in 
raising the educational standards. 

The State Government has the power to make a reference to 
the Board with regard to any matter of policy or in respect of any 
act performed by the latter in contravention of the provisions of 
the Act. The State Government can also appoint a committee to 
enquire into and report on any one or more of the prescribed 
matters, including the working of the Board and its financial 
position. 

Board of School Education conducts three public 
examinations of the following classes of school stage. 

1. Middle Standard Examination 
2. High School or Matriculation Examination 
3. Senior Secondary Examination 

At middle, high and senior secondary level an inbuilt 
mechanism of testing is provided by way of objective-type and 
short-answer-type questions with a view to de-emphasising 
memorisation. Thus excessive element of chance and subjectivity 
is eliminated. A variety of questions to test cognitive, connotive 
and psychomotor domain of students are administered in order 
to make assessment of the abilities of the students. 
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In order to control the habit of copying, the Board provides 
four different versions of question paper. These versions of the 
question paper have the same question with different serial 
number. During the examination students are so seated that same 
version of the question paper does not get repeated with the 
neighbouring students. 

The flying squads are deployed for controlling copying in the 
examination hall and the police force is posted for controlling 
outside Interference. 

On the spot evaluation system 1s followed to declare the 
results within a stipulated time. Each examiner is given 40 answer 
books per day for evaluation. 


8.3.1 Student Evaluation 

Systems and Practices of Student Evaluation from Pre- 
Primary to Senior Secondary Stage 

The non-detention system is in vogue at the primary level up to 
Class IL The system of school complex exists tn Haryana and the 
heads of school complexes conduct public examination for Class V. 


Analysis of Examination Results of Last 5 Years of State 
Board—Quantitative, Qualitative Aspects, Strengths, 
Weaknesses 

The examination results of Class X conducted by Haryana Board 
of School Education, Bhiwani are given in Table 8.19. 
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TABLE 8.19 
Class X Results 


Passed Pass% | Ist Division II Division 
(45-60%) 


2,12,020 1,11,298 


2,43,697 1,45,203° 


1,81,284 ` 


2.80,155 1.88,675 


It is clear from the table that in case of number of students 
appeared year-wise there is a regular increase except in the year 
1997, while qualitatively there is increase in pass percentage 
except in the year 2000, and also the number of candidates with 
Ist division and those getting second division are on a regular 
increase. 

The Board of School Education is responsible for the 
development/revision of curricula for secondary and senior 
secondary stage and curricula for these classes were revised last 
in 1993-94. The syllabi of CBSE were adopted in toto. However, 
the changes/revisions adopted by them have not been 
incorporated. For Classes I—VIII, textbooks were got developed 
and printed at the State level. However, for Classes IX-XII, NCERT 
books were followed and were got reprinted by the Board with 
prior permission of NCERT. 

The most important reforms introduced in the examination 
system by the Board are as under. 

° Introduction of five sets of question papers in all major 
subjects. 

° Preparation and circulation of design and blue prints of 
queslion papers in all the subjects. 

* Rigorous drive against copying and other unfair means. 

° Spot marking in most of the subjects. 

* The major problems/difficulties faced in improving teacher 
competencies: 
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Lack of commitment on the part of the teachers 
Recruitment process š 
Transfer policies 
Lack of quality in-service programmes 
The necessary measures to improve the quality of school 
education in the immediate future are suggested as under : 
* Curricula review and reform 
* Introduction of value-based education 
* Introduction of comprehensive continuous evaluation 
* Introduction of semester system 
* Introduction of grading system 

Innovations/experiments undertaken by Board of School 
Education are given below : 

* Introduction of moral education as a separate and compulsory 
subject. 3 

* Starting of Haryana Open School on the pattern of National 
Open School. 

* Drive against copying and cheating in examination. 

A comparative analysis of pass percentage of middle, 
matriculation, senior secondary in respect of boys-girls, urban-rural, 
Government-private schools, SC children has been undertaken . The 
annual results of four years, i.e. 1997-98, 1998-99, 1999-2000, 
2000-2001 have been taken into consideration. 


TABLE 8.20 
Comparative Analysis of Pass Percentage of Middle Examination 


2 


2000-2001 377181 


` Overall pass percentage increases in second year and then 
decreases in the remaining two years. There is sharp decrease of 
8.35% in the 4" year (2000-2001). 
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(b) Boys and Girls Pass Percentage. 


Year Appeared Passed Pass Percentage 


1997-1998 ‘al 


1998-1999 


208754 137133 65.69 _ 
143984 99205 67.96 


1999-2000 


Boys oasis istgee V T 776401 — | 


Girls 151639 103818 68.46 


2000-2001 


219711 125134 56.95 
157470 91881 58.35 


In case of boys, pass percentage in second year increases 
and then decreases for the remaining two years. 


In case of girls, pass percentage increases in first two years 
except in last year in which there is sharp decrease of 10.1196. 


Pass percentage of girls is better than those of boys every 
year but near about 296 every year. 


(c) Pass Percentage—Government and Private Schools 


Pass Percentage 


1997-1998 
OARE 
Government schools 
sus 
|, SOR 1999 


[Govern schools 313418 214637 61. E 
c schools 41320 21701 78.61 
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1999-2000 


322797 
38585 


217308 
20774 


Government schools 


Private schools 
| 2n am 1 
Government schools 343080 


— 


Private schools 34101 
Ls 


191549 


There is sharp increase between the pass percentage of 
Government and Private schools varying between 16% to 27%. In 
case of Government schools, there is increase in pass percentage 
in second year after that it is decreasing again. There is sharp 
decrease in 4" year (12.58%). 

In case of private schools, there is marginal increase in every 
year except in 4'^ year where there is decrease of about 696. 

(d) Rural-Urban Pass Percentage 


In case of rural schools, pass percentage first increases in 
three years but there is a decrease in the fourth year (9.1796). 

In case of urban schools, the same trend as of rural schools 
is available. 
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Pass percentage of urbari schools is better than those of rural 
schools varying between 596 to 10.596. There is sharp increase in 
4% year (10.68). 


(e) Pass Percentage of SC Children 


= 
1997-1998 4 
1998-1999 


1999-2000 


| 2000-2001 


There is first increase in pass percentage and very sharp 
increase in 3™ year (14.19%) and then there is sharp decrease in 
4'^ year (14.18%). 

Conclusion 

1.In the first three years there is increase in pass percentage 
in all categories, i.e., girls-boys, urban-rural, Government-private 
schools and SC children and also in overall pass percentage. 

2. In the 4" year there is sharp decrease in pass percentage 
in all categories, i.e., boys-girls, urban-rural, Government-private 
schools and SC children and also sharp decrease in overall 
percentage. Factors responsible for this decrease are. 

(a) Increase in enrolment in rural schools and decrease of 

enrolment in urban schools. 

(b) Increase of enrolment of SC children. 

(c) In overall, there is increase in enrolment of students in 

Haryana schools. 

3. Main reason for low pass percentage in the year 2000- 

2001 is a check in mass copying due to five sets of question papers. 


TABLE 8.21 


Comparative Analysis of Pass Percentage of Matriculation Examination 
(a) Overall Pass Percentage 


Year | Appeared Passed Pass =a 


1997-1998 243697 145203 | 59.58 
1998-1999 | 254310 181284 71.32 


1999-2000 | 280155 188675 69.34 | 
2000-2001 | 314468 = 50.31 | 
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There is increase in overall pass percentage in second year 
and then there is decrease in the remaining two years; there is 
sharp decrease of 19.0396 in 4'^ year, i.e., 2000-2001. 


(b) Boys and Girls Pass Percentage 


In case of boys. pass percentage in second year increases 
maining two years. The same trend is 


and then decreases for the re 
followed in case of girls. Pass Percentage of girls is better than 


those of boys every year varying between 196 to 5%. 


(c) Pass Percentage of Government and Private Schools 
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Government schools 


In case of Government schools, there is increase in pass 
percentage in second year, after that it is decreasing. There is sharp 
decrease in fourth year (23.67%). 

In case of private schools, same trend is followed, but there is 
less sharp decrease in fourth year (1594). Pass percentage is better 
than those of Government schools varying between 10% to 24%. 


(d) Rural-Urban Pass Percentage 


In case of rural schools pass percentage first increases in 
second year (sharp increase of 13%) and then it goes on decreasing 
(sharp decrease in 4" year about 17%). 


In case of urban schools, pass percentage first increases in 
second year by about 9% and then goes on decreasing (sharp 
decrease of 11% in 4" year). 


In overall, pass percentage of urban schools is better than 
those of rural schools varying between 6% to 14%, 
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(e) Pass Percentage of SC Children 

NCEE | a 
1997-1998 28434 13804 
1998-1999 30894 1890855. .] U coy u rp 
02000 | ames | 20406 | sear] 


Firstly, there is sharp increase in second year (about 1396) 
and then it decreases in third year. 


Conclusion 

1. There is increase in overall pass percentage in second year 
and then goes on decreasing (sharp decrease in 4" year 19%). 

2. The same trend of first increase (in second year) and then 
decrease is followed in all the categories such as boys-girls, 
government-private, urban-rural and SC children with a 
sharp decrease in the 4" year in each category. 

3. Pass percentage of private schools is far better than 
Government schools. The same trend is for urban and rural 
schools. Factors responsible for low pass percentage in 
Government and rural schools are: 

Increase of enrolment in rural schools and decrease in urban 
schools. However, there is overall increase of students in 
Haryana schools. 

4. Main reason for low pass percentage in the current year is 
a check on mass copying due to introduction of five sets of 
question papers. 


TABLE 8.22 


Comparative Analysis of Pass Percentage of Senior Secondary Examination 
(a) Overall Pass Percentage 


1997-1998 92515 50559 | | 5465 — | 
1999-2000 146618 73192 


2000-2001 177520 
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There is regular decrease in pass percentage except in first 
two years. 


(b) Boys and Girls Pass Percentage 


Pass Percentage 


Appeared | Passed 


1997-1998 


Girls 
1998-1999 


1999-2000 


Boys 91792 40369 43.97 
Girls 54826 32773 59.77 zi 
2000-2001 


Boys 111816 42030 qs 37.58 


Girls 65704 34662 52.75 | 


In case of boys, there is regular increase in pass percentage 
but in the fourth year it is decreased and same trend is available 
in case of girls also. 


Pass percentage of girls is better than those of boys (more 
than 15% every year) except in first year, where it is low by 7%. 


(c) Pass Percentage of Government and Private Schools 


po Year | Sees Passed Pass Percentage 
1997-1998 

| Government schools 39621 21441 
Non-Government schools 23983 19603 81.73 | 
1998-1999 
Government schools 54421 | = = 
Non- Government schools 31399 | ZA € 
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1999-2000 
Government Schools 


Non-Government schools 


2000-2001 


Government schools 


Non-Government schools 


In case of Government schools, there is decrease in pass 
percentage while in case of private schools, there is increase in two 
years and then sharp decrease in fourth year (43%). 

There is large difference between pass percentage of 
Government and private schools varying between 11% to 46%. 


(d) Rural -Urban Pass Percentage 


1997-1998 


In case of rural schools, firstly there is decrease and then 
increase in pass percentage. The same trend is available in case of 
urban schools. 

There is better pass percentage in case of urban schools than 
those of rural schools varying between 1396 to 1996. 
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There is decrease in pass percentage 


Conclusion 
(i) There is regular decrease in pass percentage in all categories 


girls-boys, urban-rural, Government-private and SC 
children. 


(ii) There is better pass percentage in case of girls, private 


schools and urban schools. 
Factors responsible for low pass percentage. 
(a) Increase in overall enrolment in Haryana schools 
(b) Increase in enrolment of rural schools 
(c) Increase in enrolment of SC children 
(d) Scheme of five sets of question papers proved to be 
check on mass copying. 


Suggestions 


T. 


2. 


A scheme of five sets of question paper introduced last year 

should be continued. 

Atthe time of examination, flying squads should be deployed 

to control copying inside the examination centre and outside 

disturbance should also be controlled. 

- DEOs, SDEOs should pay frequent visits to schools for 
academic inputs and effective supervision. 

- More and more content-cum-enrichment training courses 
should be organised for all categories and subject teachers 
and orientation courses for heads of schools should be 
organised by SCERT. 

. Induction training courses for newly recruited teachers and 
newly promoted heads of schools should be organised. 

. Participation of teachers in in-service training programmes 
after every 5 years should be made compulsory and it should 
be connected with efficiency bar and increments, etc. 

. Annual grants for organisation of in-service training 


programmes should be made available in the beginning of 
financial year. 


- Vacancies of teachers lying in schools should be filled up at 


the earliest. Heads of schools should be granted permission 
to employ teachers on contract basis against those on 
maternity leave, long leave, etc. 


. Well qualified staff should be posted in SCERT and DIETs. 


Director SCERT should be taken into confidence while 
posting and transferring the staff of SCERT. 
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The examination results of Class XII conducted by Haryana 
B ard of School Education are as under. 
TABLE 8.23 
Class XII Results 


Percentage | 90% 
e| see | ooon ser [em | wz [sm nan 
ap vases mec oC E 
LOKAL IEEE EI] 
ers | esses | wes [os | wr [ms passu 


2000 | 1,46,618 49.87 | |a | 13,681 E 


It is evident that again there is a regular increase quantitatively 
as well as qualitatively as there is a regular increase in number of 
students appeared and also regular increase in their performance 
with a few variations. 

For a comparison between performance in terms of pass 
percentage of Government, aided and non-aided schools, the 
examination results of these schools are as under. | 


TABLE 8.24 
Comparisons Pass Percentage of Government, Aided and Unaided Schools 


The table clearly shows that performance by Non-Government 
schools is much better than those of Government schools. 
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8.3.2 Scheme of Examination System in School Education 


Primary Stage 

e No detention policy is adopted for Classes I and II, but 
continuous progress of individual child in learning of Hindi 
and Mathematics is followed by the teacher by keeping the 
record of their progress in their diaries. 

° Nochild is detained in Classes I and II except if their attendance 
is less than 5096 of total attendance. 

e Continuous evaluation system to follow up the progress of 
students is adopted. 

e Written examination starts only from Class III. The subjects of 
Hindi, Mathematics, EVS I and EVS II are tested through written 
examination of paper of 50 marks. 

* The question papers for annual examination of Class V are 
prepared at SCERT level for maintaining uniform standard of 
evaluation in the State. They are got printed by the DPEOs in 
the State. Scholarships are decided by the DPEOs on the basis 
of annual examinations. 

Middle Stage 

* A student is to appear in eight subjects for examination in 
middle Classes, i.e., VL VII, VIII. 

e The students are to appear for public examination at the end 
of Class VIII. 

* There is internal evaluation based on the performance 
throughout the year in the subject of SUPW, health and 
physical education. 

* Practical examination at the end of middle stage, i.e., Class 
VIII is conducted internally by their own teachers in the 
subjects of science, home science and music. Students are to 
Score pass marks separately in theory and practical. Students 
have to score 33% marks to be declared pass. 

Secondary Stage 

e Students are evaluated in seven subjects in Classes IX and X. 

e Thestudents have to appear for public examination at the end 
of Class X. 

° Student is declared pass if he passes the subject of moral 
education and any five out of other six subjects with 3396 marks 
and also in the aggregate but Hindi is compulsory. 
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° Practical examination in Class X is conducted internally by 
the teacher teaching the subject to the students. They have to 
pass theory and practical examination separately for the 
subjects involving practicals. 

° Apart from above scheme, students are evaluated internally 
and awarded grades in the subject of work experience and 
health and physical education. 

Senior Secondary Stage 

e At the end of Class XII students have to appear for public 
examination. 

e Students are evaluated in six subjects. 

e A student is declared pass, if he obtains 3396 marks in each 
subject and also in the aggregate. 

° For subjects involving practicals a student shall have to obtain 
33% marks in the theory and the practical papers separately. 


8.3.3 Setting of Question Paper 


° Question papers for the Classes VI, VII, IX, XI of annual 
examination are common to all the schools in the State except 
in privately managed schools. 

* Thequestion papers are set by experts having the knowledge 
about various objectives according to the design developed in 
various workshops of teachers. 

° The copy of one set each of question papers of these classes is 
sent to DEOs concerned of all the Districts of the State and in 
turn they get them printed to distribute in the schools. 

* Question papers for the classes appearing in Board examination 
are got prepared by the Board. It isa matter of secrecy and 
the selection of paper setter is Board's concern. 


8.3.4 Conduct of Examination 


Superintendent and supervisory staff for Board examination is 
appointed by Haryana Board of School Examination. Controller 
of examination is Head of the institution. Superintendent has to 
collect sets of question papers from DEO office one day before the 
commencement of examination and has to keep them in double 
locked almirah. One key is with controller of examination and other 
with superintendent. 

Annual examination for Class V is conducted by head of the 
institution of nearby high or senior secondary school selected by 
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DPEO of the District. Supervisory staff is also appointed from 
schools other than those from where candidates are going to appear 
for examination. Answer sheets are marked on the same day by 
the same staff. 


8.3.5 Improvement in Setting of Question Paper 


From the year 1995-96 the SCERT (Haryana) Gurgaon is involved 

in taking measures to improve the process of evaluation. For this 

the stress is laid on development of good and balanced question 
papers. 

* The programmes are planned for all categories of teachers, 
teaching various subjects in primary, middle, secondary and 
senior secondary classes. 

e Teachers are given training in developing design, blue print 
and objective based various types of questions, test items, i.e., 
covering objectives of knowledge, understanding, application 
and skill. 

e After a series of workshops, teachers are now well conversed 
with the design for preparing question papers in various 
subjects for Classes VI, VII, IX and a final draft of design 
accepted by all the participant teachers has been evolved. 

* Teachers from all the nineteen Districts of the State are covered 
under the training in this field. Nearly 250 teachers are trained 
till now. y 

* Material so developed will be got printed to be circulated in 
the State for guidance of teachers. 

Earlier for guidance for preparing question papers, an outline 
of design and model question papers were sent to all District 
Education Officers in the State to be disseminated to schools. 

° Board of School Education, Haryana has also been organising 
seminars-cum-workshops for the analysis of annual 
examination VIII and X Classes question papers of previous 
two years and also for the development of model question 
papers for Classes VIII and X. Members from SCERT, Gurgaon 
are participating in these seminars and are giving suggestions 
for improvement in the question papers. 

e The problem was voiced for Class X Mathematics question 
paper, in this workshop, as it was too lengthy to be completely 
solved in three hours scheduled time and it was suggested 
that number of questions be curtailed for this. So with the 
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agreement of the Board a new blue print with the time schedule 
calculation was prepared systematically. A question paper 
containing 30 questions instead of 35 questions was suggested. 
It was also voiced during these seminars that test items framed 
for testing understanding or application of student need not 
be taken from books only. That can be framed by paper-setter 
himself. Now this step is also accepted in the State. 


Material for evaluation at primary stage was developed during 


various workshops. A Prashna Kosh thus, developed was 
got printed and supplied to teachers for their guidance. 


8.3.6 Weaknesses 


Though the efforts are made for making the evaluation 


continuous and monthly distribution of curriculum of all subjects 
was developed by SCERT with the involvement of teachers in field 
and printed copies were sent to schools to be utilised for monthly 
tests but effective continuous evaluation is lacking which is must 
for improvement and to bring quality education. 


Provision of Weightage of 20% of terminal exams towards the 
result in annual examination of school classes is made. This 
is also not followed in the schools effectively. 

The teachers are not having the knowledge of month-wise 
distribution of syllabus and those who are awared are also 
not following the scheme of continuous evaluation. * 
Evaluation is not based on competencies. 

Teacher is not able to identify the competencies in which 
children are lagging behind and teacher is unable to know the 
specific needs of children in which guidance is to be provided. 
Evaluation is focussed on cognitive areas. Non-scholastic areas 
are neglected, i.e., work experience, health and physical 
education, art and creative activities. 

For conducting tests/examination, most of the teachers 
purchase readily available question papers from the market 
reason being that there is insufficient budget /money available 
for printing, photocopying question papers for each school. 
The teachers are not aware about the blue print, design and 
framing of questions in accordance with the guidelines suggested 
by the Board of School Education and SCERT Haryana. 
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The teachers are not aware about the framing of questions in 
accordance with the type of objectives knowledge, 
understanding, application and skill (K,U,A,S) to be tested. 
Practical examination for annual examination of VIII and X 
Classes is conducted internally by the concerned teachers for 
the subjects involving practicals. Due to this reason practical 
work is neglected in these subjects even in 6", 7^ and 9" classes. 
Skill and knowledge of handling the apparatus/equipment and 
performance is not developed. 


8.3.7 Suggestions 


Efforts should be made to get implemented the scheme of 
continuous evaluation in the schools. 


Teachers should evaluate students according to month-wise 
distribution of syllabus in various subjects. 

Separate test copies for each subject can be maintained by 
each student. 

Block, Sub-Division, District level educational administrators 
should inspect the test copies for implementation of the process 
of continuous evaluation. 

Continuous evaluation will help teachers in diagnosis of specific 
weaknesses of individual students and his own teaching and 
will guide them towards remedial teaching and improvement 
in their own teaching. 

The SCERT is to develop workbook for continuous evaluation. 
For the initiation of this at first workbook can be developed in 
one or two subjects only and be introduced in few schools for 
try out and study the effect. 

A teacher guide in evaluation techniques be prepared to 
disseminate the knowledge of setting of good, balanced question 
papers, i.e., blue print, design and framing of questions by 
SCERT and be given to teachers teaching in the schools. 
Board, SCERT should prepare 3 to 4 model blue prints for 
annual examination and any one may be used for setting of 
question papers. 

All the question papers of classes appearing in school annual 
examination, (i.e., Classes VI, VII, IX and XI) be got prepared 
and printed at one level either at DEO or SDEO level. None of 
the papers be got printed at school level. Teachers trained for 
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setting of question papers be involved for setting of question 
papers. These question papers should also be supplied to 
private recognised schools. 

° Board should also involve teachers who are teaching the classes 
in the schools and trained in evaluation techniques for setting 
of question papers, though it is secrecy job but a panel can be 
formed for the purpose and SCERT will train more teachers 
for the purpose. ` 

° The teachers who are trained in setting of question papers are 
having clear knowledge in design, blue print and various 
objectives on which test items are based. 

° The step initiated by Board to prepare five set of question papers 
for each subject is favourable and will control the mass copying 
during examination. 

* Question papers for September and December examinations 
should also be set according to design and blue print to be 
followed in annual except weightage to the content. 

* Thequestion papers of monthly tests and terminal examination 
can only be got printed by heads and prepared by teachers. 

* The examiners appointed for marking of answer sheets in 
Board's examination in spot marking are not paying proper 
attention towards individual specific answers because of the 
pressure of marking more number of answer scripts in a day. 
The reimbursement is also very low, so they speed up in 
marking due to competition also. Hence, spot marking be 
improved. 

° [tis also stressed that teachers who are having the experience 
of teaching the respective classes be appointed as examiners. 

* In public examination students may be assessed through 
relative grading method. 

* Evaluation in non-scholastic areas should be well planned. It 
should be based on fixed tools and there should be regular 
evaluation in each area. 

* Grading be used for assessing the non-scholastic areas. 

* Twenty to thirty per cent weightage of monthly and terminal 
examination test should be added to the result of annual 
examination for all the Classes from I-X. If not possible in first 
phase Class X can be excluded for initiation of step. 

* Grading be introduced by careful planning, continuous 
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evaluation must be ensured for this and in the first phase up 
to Class VIII only. Curriculum of Classes VI-VIII be revised to 
make it competency-based and in the form as it can help in 
continuous evaluation. 

e Performance of most of the students related to drawing figures, 
comprehension, numerical problems and questions testing 
application objective is very poor. More questions be asked in 
examination/tests to evaluate in these areas so that they 
(students teachers) can pay more attention during teaching- 
learning process towards these areas. 

° For the subjects involving practical e.g., science, music, home 
science, practical examiner's for Board class, i.e., Classes VIII 
and X be appointed externally. 

* Practical notebooks for noting down the readings or writing 
each practicals be available in the beginning of the session, if 
they are specified particularly for the purpose so that work 
will be distributed throughout the year/session. 

e Weightage towards specific units as fixed by Board should be 
specified/classified more to level of topics/chapters in some of 
subjects. As the weightage to grammar portion in Class VIII is 
less as compared to syllabus which does not specify the 
distribution of marks to each specific part. 

e Some areas/topics which are above the level of students of 


Class VIII and are evaluated also in Class X be deleted from 
Class VIII. 


e Sub-units/topics be given weightage in science in Classes IX-X. 

Evaluation in the subjects of WE, health and physical education 
should also be made continuous by applying fixed criterion. The 
tools are to be developed for spelling out criterion on which 
students are to be tested and these should be common to all 
schools with minor differences. 


In the end, we would like to say that the evaluation system in 
Haryana is satisfactory with a few shortcomings which can be 
rectified. But its implementation in the field is not so effective. A 
child should know some skills at the end of school stage. Hence, 
frequent checking by the administrative officers and refreshing 
the heads and teachers is the need of the hour. 


Academic and Administrative 
Support System 


This chapter highlights the existing academic and 
administrative support system in school education of 
the State. It also attempts an analysis ofthe prevalent 
practices, problems and issues among the various 
constituents functioning under the school education 
scenario. 


The academic support system deals with a very comprehensive 
picture with regard to the academic support provided to the 
teacher for raising his/her competencies. This includes the support 
structures created at the State and District levels with reference to 
curriculum, textbooks, orientation of teachers. Administrative 
support system depicts the needs of promoting literacy. school 
education development and alternative schooling. It also mentions 
the various strategies adopted over the years to streamline 
administrative and supervisory mechanism and training of 
educational planners and administrators. 


9.1 Academic Support Institutions 


Along with the expansion of educational facilities in the State, 
efforts have been made to improve quality of education by 
implementing a number of programmes. This has been done 
primarily by providing academic resource support to the education 
system through a number of institutions. The main objective of 
the resource support institutions is to bring about qualitative 
improvement in school education. These include: 

° State Council of Educational Research and Training (SCERT) 


° Board of School Education, Haryana 
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°  DIETs at District level 

e State Resource Centre (SRC) 

The system of resource support provided by these institutions is 
outlined below : 


1. 


Institutions which provide resource support to SCERT in 

Haryana include: 

— State Ministry of Education 

— State Resource Centre 

— Haryana Prathmik Shiksha Pariyojna Parishad (HPSPF) 

— Board of School Education, Haryana 

— AIR Rohtak 

— Universities 

— State Literacy Mission 

— SIEMT (Bhiwani) 

Institutions which provide resource support to SCERT at 

National/Regional leveis include: 

— MHRD, New Delhi 

— NCERT, New Delhi 

— NIEPA, New Delhi 

— RIE, Ajmer 

— NCTE, Jaipur/ New Delhi 

— Ed.CIL (Educational Consultancy India Limited, New 
Delhi) 

— SCERTS of other States 


Institutions which provide resource support to SCERT at 
International level include: 


— UNICEF 

— UNFPA 

Resource support institutions of DIETs include; 
State Ministry of Education 

— SCERT 

— HPSSP 

— SRC 

— SLM (State Literacy Mission) 

Resource Support Institutions of DIETs at National level 
include; 

— MHRD, New Delhi 

— NCTE, Jaipur/New Delhi 
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9.1.1 


— NCERT, New Delhi 

— NIEPA, New Delhi 

— RIE, Ajmer 

Resource support institutions of DIETs at District level 

include: 

— District Administration 

— DPEO 

— Additional Dy. Commissioner 

— DPC (DPEP) 

— DRU 

Resource support institutions of DIETs at local level 

include: 

— BEOs/BRCs/CRCs 

— Primary/Middle/High/Senior Secondary Schools in the 
District 

— Lab area schools 

— Practice teaching schools 

Resource Support Institutions of BRCs and CRCs include: 

— SCERT 

— DPEO (DPEP) 

— BEOs 

— VECs 

— VCCs 

— Panchayat Bodies 

— DIETs 


State Resource Centré (SRC) 


The State Resource Centre was established in 1979 to cater to the 
needs of the scheme of Adult Education and Non-Formal Education. 
At present it is a technical wing of the Directorate of Secondary 
Education and is fully financed by the State Government. 

The main functions of State Resource Centre are : 


iE; 


2. 


Preparation of teaching-learning and self-learning material 
for literacy classes and neo-literates. 

Training of key resource persons and other persons 
connected with TLC programmes. 

Training of programmes offices of NSS units in schools and 
colleges under MPFL programme. 

Production of environment building material like, posters, 
folders, banners, etc. 
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5. Evaluation of on going literacy programmes. 
6. Organisation of various programmes and activities under 
UNFPA project. 


Staffing i 

The State Resource Centre has its Director in the rank of Joint Director. 
He is assisted by four Research Officers and one Technical Assistant 
on the academic role and by a full fledged branch. 


Main Work Done 


The main work done by SRC is 

1. Production of teaching-learning material 
Primers-Sahi Disha (in three parts) 
Teachers guides 
Post literacy material 
Success stories (Ah Hum Ney Man Mey Thani) 
Folders—Legal Rights of Working Women, Dowry Act, 
Medical Termination of Pregnancy, Rape, Property Rights 
of Hindu Women, Police and People, Compensation of 
Accidents for Workers. 
Booklets-Spacing Among Children, Right Age of Marriage, 
Nukad Natak on Small Family, etc. 


This institution had so far published the following books and 
posters. 


(i) Kaho Kuch Baat Primer 
(ii) Kaho Kuch Baat Abhiyas Pustak 
(iii) Kaho Kuch Baat Guide for Teachers 
(iv) Anmol Gehna Primer 
(v) Anmol Gehna Abhiyas Pustak 
(vi) Anmol Gehna Guide for Teachers 
Non-Formal Books 
(i) Hindi For Classes I and II 
(ii) Ganit -do- 
(iii) Hindi For Classes III and IV 
(iv) Vigyan -do- 


(v) Samajik Shiksha -do- 
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(vi) Ganit sdo- 
(vii) Hindi For Class V 
(viii) Ganit -do- 
(ix) Samajik Shiksha -do- 
(x) Vigyan -do- 
(xi) Non-Formal Education Teachers Guide 
(xii) Parivesh Adhyayan -do- 
New Publications 
(ü Naya Sitara Primer 
(ii) -do- Abhiyas Guide 
(iii) -do- Teachers Guide 
(iv) -do- Barhte Kadam (post literacy) 
(o) Naya Sitara (Urdu) Primer 
(vi) -do- Abhiyas Pustak 
(vii) -do- Guide 


The above books at SI. No. (i) to (iii) and (v) to (vii) were prepared 
for the Mewat area. 
Posters 
ü Aap Darshan Bachon Ke Parchain 
(i) Shiksha Tera Adhikar Jese Maan Ke Lasd Dullar 
(iii) Aao in Bachon Mein Atam Vishwas Jagain 
(iv) Malaria 
(v) Bari Sahzian 
(v) Garbhvati Ke Dekh Bhal 
(vii) Apne Bache Ke Dekh Bhal 
(viii) Green vegetables and 
(ix) Dhoomer Pan Hei Vish Pan 
2. Organisation of various training programmes 
3. Evaluation of on-going TLC programmes in Different 


districts of Haryana. 
It may be mentioned here that although adult and non-formal 
education programme had been abandoned by State Government 


on 28" February, 1990 due to some legal problems, yet this has 


not made SRC irrelevant. 
At present, SRC is working as SEARCH at 2/29 Chanakya 
Puri, Sonepat Road, Behind Shiela Cinema, Rohtak-124001. 
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SEARCH stands for Science Education and Art Resource Centre, 
Haryana. This centre has taken the responsibility to perform 
various activities for the literacy and post-literacy phases in 
Haryana under the guidance of National Literacy Mission and the 
State Education Department. 


Functions of SEARCH are Shown in the Chart Below: 


Essen Baling 


Guidance and Assistance 
to Zila Saksharta Samitis 
in Project Formulation 

and related activities 


Support base to other 
educational activities like 
UEE, Library Movement 


Material Production Research and Evaluation 
Support Base to Women Seminars, Workshops, 
Empowerment Programmes Conferences ` 


Fig. 9.1 


The department of population education, girls education, non- 
formal education and early childhood education of SCERT 
collaborates with SEARCH in the development of teaching-learning 
material of NFE/AS centres. It helps in the convergence of efforts 
made by the State Government and NGOs. 
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The SEARCH Structure is Given as Under 


Advisors (2) 


Office Assistant (1) 
Accountant (1) 

Computer Operator (1) 
Typist (1) 
Helper (1) 


ji 


Academic and 


Academic Staff 


Training and ||Monitoring and 
Documentation || Evaluation 

Sr. Fellow (1) 
Jr. Fellow (1) 


Publication 

Sr. Fellow (1) || Sr. Fellow (1) ||Sr. Fellow (1) 

Jr. Fellow (1) || Jr. Fellow (1) ||Jr. Fellow (1) 
Fig. 9.2 

9.1.2 State Council of Educational Research 
and Training (SCERT) 


In order to provide new direction to school education Haryana 
Education Department merged two institutes viz. State Institute 
of Education and State Institute of Science Education in April, 
1979 to establish the State Council of Educational Research and 
Training (SCERT). The main function of the Council is to bring 
about qualitative improvement in school education. It is being 
ensured by the Haryana Education Department that educational 
standards of teachers are improved so that qualitative 
improvement is effected in school education. The eight departments 
of the Council undertake a number of programmes with the 
purpose of upgrading the competence of teachers. The main aim 
of the Council is to acquaint teachers with the innovations brought 
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about in the field of school education through teacher programmes 
and workshops. The eight departments of the Council are. 
A. Department of Teacher Education, Extension Services, 
Special Education and Guidance and Counselling 
B. Department of Measurement, Evaluation, Survey, 
Innovation and Research 
C. Department of Science and Computer Education and 
Socially Useful Productive Work 
D. Department of Population Education, Girls Education, 
Alternative Schooling and Early Childhood Education 
E. Department of Textbooks, Curriculum and Material 
Development 
F. Department of Educational Technology 
G. Department of Languages and Publication 
H. Department of Examinations 
Apart from these, District Primary Education Programme 
(DPEP) Cell has also been set up for DPEP activities. Main functions 
of these wings are given as under: 
l. To provide in-service training for educational 
administrators, teachers and teacher- educators. 
2. To conduct research and experiments in education. 
3. To provide extension services to elementary teacher-training 
institutions. 
4. To organise training courses for Science masters and 
conduct State Talent Search Examination and State Level 
Science Exhibition. 


5. To assist the Directorate of Primary and Secondary 
Education. 


6. To review and develop curriculum and textbooks for 
Classes I-VIII. 


7. To coordinate between the State and NCERT, NIEPA, 
Ed.CIL and Regional Institute of Education (RIE). 


In-service training programmes organised by SCERT/DIETs 
can be divided into three categories. 


e Training of Key Resource Persons (KRPs). 


e Training of Resource Persons/Master Trainers (RPs/MTs). 
e Training of Teachers 
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In-service training in terms of target groups can also be 
categorised as under. 
e Orientation/Training of Educational Administrators and 
e Training of teaching personnel 
These training programmes are organised on three-tier basis, 
two-tier basis, directly or even on-the-job training, on both long 
term as well as short term basis. 


In-Service Training 


It has been realised that educational expansion cannot be 
measured in terms of numbers alone. Education of satisfactory 
quality is a prerequisite. It demands teachers who are 
professionally well versed and aware of the latest developments in 
the curriculum transaction strategies and techniques of teaching. 
Apart from being well versed in the latest techniques of evaluation 
and whenever necessary, with the possibilities of providing remedial 
inputs, they need to have an understanding of the changing socio- 
economic scene. The changing demands of the profession. therefore, 
require in-service training of teachers. 

In-service teacher education is imparted by DIETs at District 
and by SCERT at State as well as District level. The DIETs impart 
in-service teacher education to primary school teachers including 
head teachers of primary schools of their own District, whereas 
SCERT imparts in-service training to primary as well as secondary 
teachers working in the whole State. 


Models of Training 


(a) Three Tier Model of Training 


TABLE 9.1 
Training of Teachers at Primary School Stage under OB Scheme/SOPT. 


Tier Participants 


E: SCERT faculty 
Te" Poles 
l Il Senior secondary 


Training of key persons 


SCERT Faculty 
(KRPs) 
Senior secondary 
school Lecturers/ 
Senior master (RPs) 


school lecturers 


In each group 50-60 


HI Teachers and head 
teachers are trained 


teachers 
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(b) Two Tier Model of Training 


(c) 


TABLE 9.2 


Training of Masters/Language Teachers at Secondary Stage 


Lecturers of Senior 
secondary 
schools (RPs) 


Masters/Teachers 
from schools 


SCERT faculty 


Lecturers of Senior 
secondary schools 


(RPs) 


Help is taken from 
NCERT/RIE, Ajmer 


SCERT faculty also 
help during feed- 
back visits. In each 
group 50 masters 
are trained. 


The programmes have been organised for masters/teachers 
in the subject of Mathematics, English, Social Science, Sciences 
and in Computer Science under this mode of learning. 


Direct Training 


TABLE 9.3 
Direct Training Programmes by SCERT Specialists 
Target Groups P Area Trainer Remarks ] 
Faculty 
. | Lecturers/Masters| (a) Physics Lecturers College Lecturers 
working at (b) Chemistry ofScience | were involved as 
secondary stage |(c) Biology Department | guest speakers 
of education (d) Geography of SCERT | tostrengthen 
Specialist of | programmes, senior 
SCERT subject experts 
from RIE, 
Ajmer were 
id involved 
.| Masters/Teachers | (a) SUPW SCERT Experts in the 
working at (b) Computer Specialists | respective areas 
secondary stage  |(c) Preparation of were invited to 
of education teaching/teaching act as resource 
material persons 
(d) Educational 
technology 
(e) Population 
education 
(f) Environmental 
education _| 
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In-service Training Programmes Organised under 
SOPT Scheme 


* The scheme was launched by the Government of India through 

SCERT in Haryana in the academic session 1995-96 with 
involvement of NCERT. 

° The SCERT faculty members were given training as key persons 
for seven days for the resource team of NCERT and RIE, Ajmer. 

* The motivated personnel (lecturers and masters working in 
senior secondary and high schools in the State) and some 
faculty members of DIETs were selected by District authorities 
for imparting training to act as resource persons. These 
resource persons were given training by key persons at SCERT. 

* Thus, in every District of the State, framed resource groups 
were prepared under SOPT. 


9.1.3 Role of DIETs 


In pursuance of the recommendation of the National Policy on 

Education, 1986, DIETs were proposed to be set up in each District 

ofthe country under a centrally sponsored scheme. It was hoped 

that DIETs will prove to be landmark in the field of primary teacher 
education. They were expected to serve the needs of teacher 
education in all respects in a particular District. 

The DIETs have been established as pace setting institutions. 
Their role include : 

* promoting excellence in the institution's own task and asserting 
primary and adult education system in the District to achieve 
excellence. 

The District being an importance unit of the administrative 
unit and non-existence of adequate facilities for intensive work in 
education, DIETs have been visualised. The major functions of 
DIETS are: 

* Pre-service and in-service training of school teachers. 

* Planning and management support to District institutes and 
School complexes. 

* Serving as an evaluation centre for primary schools. 
Provision of services and resources as a learning centre for 
teachers and institutions. 

* Educational Technology and computer education support to 
the District. ; 

* Experimentation and research. 
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The DIETs were sanctioned by the Government of India in 1987- 
88. In Haryana, DIETS were established at Gurgaon and Sonipat in 
1989. Six more DIETs were sanctioned by the Government of India 
in 1988-89 which were set up in: 1993. In the third phase, four 
more DIETs were sanctioned and set up in 1994. 


TABLE 9.4 
DIETs in Haryana (1993-94) 
SL Location Year of Establishment | No. of Seats 
No. 
| 
1 Mohra (Ambala) 1994 105 
2 | Birhi Kalan (Bhiwani) 1993 105 
IE ioo i al MN "NÉ 
| 3 | Pali(Faridabad) 1994 155 
EL LA. uro m nonis —— d 4 
| 4 Gurgaon 1989 100D.Ed.+ 
| 50 CP.Ed.+ 
50 O.T. (Hindi) 
5 | Mattersham (Hisar) 1994 | 105 
6 Iccus (Jind) 1993 105 
| 


Shahpur (Karnal) 105 D.Ed.+ 


50 O.T. (Sanskrit) 


Palwal (Kurukshetra) 155 D.Ed.+ 
100 O.T. (Hindi) 
| 9 | Mahindergarh "T 1993 200 D.Ed. + 
| 100 O.T. (Hindi) 
Madina (Rohtak) 1993 155 
Ding (Sirsa) 1993 55 D.Ed.+ 
100 O.T.( Panjabi) 
Beeswan Meel (Sonipat) 1989 105 D.Ed.+ 
50 CP.Ed.+ 


| 50 O.T. (Sanskrit) 


i Thus in all, 12 DIETs are functioning in the State to impart 
trainizie ‘or primary school teachers (D.Ed.), C.P.Ed. and language 
teachers (OT). 


In-service Training Programmes Organised by DIETS 
Funded by State Government 


The following in-service training programmes were conduced by 
DIETs for teachers/head teachers working at primary school stage 
of education. 
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TABLE 9.5 
In-service Training Programmes Conducted by DIETs. 
— 

Year Target Group No. of No. of Duration of 
Programmes | Participants Programme 

1993-94 | Primary Teachers 32 1922 5 days 

and Head Teachers 
1994-95 “don: 80 | 400 5 days 
1995-96 -do- 24 | 1100 5 days 
| d m 


'The following in-service training programmes were organised 
by DIETs under SOPT scheme for primary teachers and head 
teachers of primary schools. 

TABLE 9.6 
In-service Training Programmes Organised by DIETs under SOPT. 


Year Target Group 


1995-96 | Primary teachers 
and head teachers 


| 1996-97 -do- 


9.1.4 Problems and Issues 


1. Presently, faculty of the SCERT and DIETs is drawn from the 
school cadre working in schools either as lecturers, heads of 
high or senior secondary schools, DPEOs, DEOs, Deputy 
Directors, etc. While the selection is justified considering that 
these persons have practical experience of the field, but they 
find it difficult to adjust in the environment of institution like 
SCERT and DIETs, partially because their professional and 
academic background is not adequate for the new tasks. It 
is, therefore, suggested that either a separate training cadre 
be created or alternatively people drawn from other cadre be 
imparted training so that they can adjust to the new 
situations. Further, only willing and competent personnel 
may be posted in these institutions. Their frequent transfers 
should also be avoided so that training imparted to them at 
the National level institution is utilised over a period of time. 
Rather, Director, SCERT should be taken into confidence 
while posting and transferring of personnel in SCERT. 
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In-service teacher training programmes are not data-based. 
At times, therefore, the trainees/participants are included in 
more than one programme, thus denying opportunity to 
others. 

The SCERT faculty needs to be oriented in research and 
evaluation techniques. It is suggested that SCERT faculty 
may be extensively involved in research projects being 
undertaken by NCERT, NIEPA and Ed. CIL so that they may 
get hands on training in the development of research tools, 
analysis of data and writing of reports. 

Training in computers should be arranged for SCERT/DIETs 
faculty to enable them to access EMIS data for planning and 
research purpose. Training may be arranged officially. The 
entire expenditure on the training of faculty in computers 
should be borne by the State Government. The training can 
be organised on the part time basis through private institution 
running computer course. 

Participants of various programmes in the SCERT/DIETs are 
served tea only once a day and that too at the rate of Rs 2/-per 
participant per day. No working lunch is provided to them. 
Itis suggested that provision for their tea and working lunch, 
etc. be made as per DPEP rates. 

Induction training courses (long term) for newly recruited and 
newly promoted heads of schools should be organised. 
More content-cum-enrichment training courses should be 
organised for all categories and subject teachers and 
orientation courses for heads of schools should be organised. 
Participation of teachers in in-service training programmes 
after every 5 years should be made compulsory and it should 
be linked with efficiency bar and increments, etc. 

For need assessment of training programmes, a meeting should 
be held with DEOs/DPEOs/BEOs and representative of 
teachers working at primary and secondary stages. 

After every training programme, a feedback proforma should 
be used. It helps in evaluation of the programme. 

Till now there is no provision for developing a data base for 
in-service teachers training. For this purpose, proforma are 
to be used in the coming years to have the total in-service 
training programmes data base. 


— 
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9.2 Administrative Support System 


With the inception of Haryana State on 1* November, 1966, a full 
fledged Department of Education came into existence under the 
charge of a Minister of Cabinet rank and a Minister of State. At 
the secretariat level, an Indian Administrative Service (IAS) officer 
of the rank of Commissioner took charge, assisted by a Deputy 
Secretary and an Under Secretary from the State Civil Service 
alongwith other supporting staff. 

The Education Directorate was headed by a Director of Public 
Instructions, who till 1969 used to be an educationist. Since then, 
an IAS officer holds this post. To provide expert advice an additional 
post of Joint Director was created in 1970 to be filled by the senior- 
most educationist. 


9.2.1 Changes in the Administrative Set up 


Since the formation of the State, two major changes have taken 
place in the administrative set up of education at the circle and 
District level. Initially, there were seven administrative Districts in 
Haryana. For the purpose of administration and supervision of 
education, all the seven Districts were placed under the charge of 
a circle education officer, a Class I Officer of Haryana Education 
Service. He was assisted by two deputy circle education officers. 
This arrangement continued up to September, 1967 when the post 
of circle education officer was abolished. 

The increase in the work load at the District level necessitated 
decentralisation of District administration. As a result, in October, 
1971, between the District and the block, sub- divisional education 
officers from the Haryana Education Service Class II were 
appointed in each of the revenue sub-divisions. A sub-divisional 
education officer is incharge of educational matters related to 
middle and high schools located within his sub-division. He is 
responsible to the District education officer. ` ° 

The Department of Education was bifurcated into the 
Department of Higher Education and the Department of School 
Education in 1980. The post of the Director of School Education 
was created by conversion of the post of Additional Director of 
School Education. 
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The Directorate of School Education is the apex body looking 
after the affairs of school education in the State of Haryana. All the 
academic and administrative matters pertaining to the primary as 
well as the secondary education are being looked after by the 
Directorate. 


The Directorate of School Education with its headquarters at 
Chandigarh is headed by a Director, who is an officer of Indian 
Administrative Services (IAS). The overall academic and 
administrative responsibility of the Directorate is that of the 
Director. The Director of School Education (DSE) is assisted by 
the Additional Director, Primary Education (ADPE), who is 
responsible for all the matters pertaining to the primary education 
with special emphasis on the universalisation of primary education. 
There is a post of Senior Haryana Civil Services (HCS) in the selection 
grade. The Joint Director of the Schools is responsible for all the 
matters pertaining to the establishment of the headmasters/ 
headmistresses, lecturers/masters and mistresses. The Joint 
Director (schools) is assisted by two Additional Directors of Schools 
(ADS I and ADS II). 


The schemes of the Adult Education and Non-Formal Education 
were integrated in the Haryana School Education Department. A 
post of Joint Director Adult Education (JDAE) was created who looked 
after the scheme of Adult Education and Non-Formal Education. 
The Joint Director, Adult Education was assisted by a Deputy 
Director, Adult Education (DDAE) who was responsible for all the 
activities related to the Adult Education in the State. There was 
another functionary designated as Head of the Non-Formal 
Education (HDNFE) responsible for the Non-Formal Education. 
The State Resource Centre (SRC), a technical wing of the Directorate 
of School Education was located at Chandigarh. The main 
functions of the State Resource Centres was to develop curriculum 
and instructional material for the schemes of Adult and Non- 
Formal Education. 


The matters pertaining to the establishment of the office of 
the Haryana Education Service (HES I and Il) were being looked 
after by an Administrative Officer who was designated as Officer 
on Special Duty (OSD). In addition to this, he also looked after the 
matters related to the establishment of the ministerial staff at the 
headquarter and also in the schools of the State. 
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The Directorate has a team of five Deputy Directors who are 
looking after the work of Secondary Education and in-service 
training of the teachers, that of coordination which involved policy 
matters at the headquarters. There is a Deputy Director amongst 
these five who is designated as Deputy Director Examination Wing 
(DDEW) who looks after the examination work of the Junior Basic 
Training (JBT), etc. One of the Deputy Directors amongst these, 
looks after the establishment matters of the school teachers and 
this Deputy Director is assisted by an Assistant Director. 

The Director of the School Education is also assisted by the 
Assistant Directors, responsible for the Planning and Budget (ADBP) 
and Statistics (ADS). There is a post of Chief Accounts Officer (CAO) 
who is responsible for all matters pertaining to the accounts. 

Organisational Set Up of the Directorate of School 

Education, Director, ingen Education (DSE) 


Additional Joint Director Joint Director Director 
Director Adult Education SRC 
( JDAE) 


Deputy Director Deputy Deputy Chitf 
Elementary Director Director Director "Accounts 
Education Secondary Examination Co-ordination Offic: 
(DDEE) Education Work . 4DDCO) 

(DSE) (DDEW) 
Asstt. Asstt. Asstt. Asstt. Asstt. Asstt. 


Director Director Director Director Director Director 

Ele. Edu. Ele.Edu. Schools Schools Planning Statistics 

(ADEE-) (ADEE-I)) (ADS-)  (ADS-I] Board (ADS) 
(ADPB) 


Research Research Research Research 
Officer Officer Officer Officer 


ROI RO- RO-I] RO-IV 
Fig. 9.3 
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The Directorate of School Education was further bifurcated 
into a Directorate of Secondary Education and a Directorate of 
Primary Education in 1989. The post of Director, Primary 
Education was also created by the conversion of the post of Additional 
Director, Primary Education., This post was filled by a senior 
educationist from the cadre of Haryana Education Service (HES I). 

The division of the directorate necessitated the creation of the 
posts of District Primary Education Officers, Under the District 
Primary Education Officer, there are Block Education Officers who 
are in-charge of 40 to 50 primary schools in an educational block. 

Haryana Government vide Gazette notification dated 
December, 1998 made posts of Assistant Director (Academic/ 
Deputy District Education Officer/Sub-Divisional Education 
Officer as promotional posts by promotion from amongst Principals 
of senior secondary schools and also posts of Block Education Officers 
made promotional posts by promotion from amongst headmasters/ 
headmistress of high schools. 


TABLE 9.7 
Number of Posts 


Designation of Posts 


Assistant Director (Academic)/ 
Deputy District Education Officer/ 
Sub-Divisional Education Officer 


Number of Posts | Scale of Pay 
8000-13500 


Principal/Senior Specialist 8000-13500 
Block Education Officer 124 7500 - 12000| 
Headmaster/Headmistress 7500-12000 


of High School 


Note: If a member of the service is appointed as Assistant Director 
(Academic) then a special pay of Rs 200 /- shall be granted to him 
during the period he is posted as such. 

For improvement in the quality of education and for 
conducting research in education the State Institute of Education 
was set up in 1969. Similarly, to popularise Science Education 
an Institute of Science Education was set up in the same year. 
These institutions have given a considerable fill up to the in-service 
training of primary and secondary school teachers. Later on, both 
the institutions were amalgamated and a new institution known 
as State Council of Educational Research and Training, Haryana 
was established at Gurgaon. 
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With the growth and expansion of secondary education and 
its impact on university education there was a demand fora 
separate Board of School Education which was established with 
its headquarters at Chandigarh. This was later on shifted to 
Bhiwani. It conducts examinations for middle, high and senior 
secondary classes. 

Haryana is one of the few States in the country which has 
taken a lead in strengthening school administration at the primary 
stage of education by providing the posts of head teachers. JBT 
teachers having at least 6 years experience are eligible for promotion 
to the post of Head teacher on the basis of their seniority-cum-merit. 
District Primary Education Officers are the appointing authority 
in respect of JBT teachers. They are empowered to issue promotion 
orders against the available posts of Head teachers in their District. 

With a view to make the Head teachers more effective, they 
have been delegated certain administrative and academic powers. 
The head teacher has the power of writing ACR of the teachers 
working with him/her in a primary school He/she can also 
sanction casual leave. He/she is also responsible for maintaining 
pupils fund at the institutional level. Under the Building Fund Rules, 
the Head teacher of a primary school has to act as Member-Secretary 
in the Executive Committee headed by his/her Block Education 
Officer, This committee has the power to incur an expenditure up 
to Rs 5,000/- on repairs/additions and alterations in the school 
buildings. The Head teacher is also empowered to declare articles 
of stores of the value up to Rs 100/- unserviceable. It goes without 
saying that he/she also has to act as supervisor to ensure 
qualitative improvement in the education imparted in his/her 
school. 

There is no denying the fact that creation of the post of head 
teacher at the primary stage of education has gone a long way in 
improving the working of schools. It has also added a new 
dimension to the educational administration at the primary level 
by helping the Block and District level education officers. 


9.2.2 Role of Department of Education in Responding to 
Needs of Promoting Literacy, School Education 


Development 


The State Government made efforts to strengthen education 
administration at various levels. The establishment of a separate 
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Directorate of Primary Education in 1989 was a step in that 
direction. Trifurcation in regard to control and powers, and the 
strengthening of the Directorate of Primary Education are some of 
the issues which are still to be resolved. Similarly, field offices also 
need to be strengthened. Planning at grassroot level has no 
meaning, if it is not followed by adequate delegation of powers. 
The growth in administrative officers at District level raises the 
need of establishing divisional education officers to be coterminous 
with the four revenue divisions of the State. There also appears to 
be a need to strengthen the secretariat in terms of officers and 
ministerial staff. 


A case study in "Coordination and linkages among different 
Directorates of Education in Haryana" was conducted 
simultaneously with the survey. The study suggested that a post 
of Director General (Education) may be created for liaison between 
the directorates and the Secretary. All the three directorates that 
is, the Directorate of Primary Education, Directorate of Secondary 
Education and Directorate of Higher Education should be housed 

' in one building to facilitate linkage. All the officers at directorate 
and the field levels should be given in-service training. 


Role of Department of Education in School 
Education Development 


The development of education at various levels is possible only by 
realistic educational planning. In the process of plan formulation, 
the key dimensions such as decentralisation of educational 
planning, including rationalisation of educational facilities at 
various institutional level, fixation of the size of schools, per-pupil 
expenditure incurred, problems of monitoring and evaluation of 
educational plans, should be taken into consideration. 


Organisational Arrangements 


Policy making in the State is done at the secretariat level by holding 
meetings of working groups in coordination with other concerned 
departments. Directions are normally issued by the planning 
department in consultation with the Education Minister at the 
secretariat level. Their operational details are left to the directorates 
which are also charged with the responsibility of the plan 
implementation. Though the Commissioner-cum-Secretary for 
education is the officer concerned with coordinating activities of 
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the Directors of Education and also liaisoning with the Planning 
Department of the State, there is no separate set up forthe purpose 
of planning in the education secretariat. 

At the directorate level, work pertaining to educational planning 
is done under the supervision of the Director of Education. There is 
an officer designated as Assistant Director (Planning) who looks 
after the planning work. He is assisted by a full-fledged branch 
consisting of a gazetted rank Superintendent and a few Assistants 
and Clerks. In addition to this, the statistical cell of the directorate 
also provides assistance in the work of planning. 


Process of Plan Formulation 


The process of the formulation of educational plan consists (a) 
review of previous educational developments; (b) targeting for the 
next plan in accordance with the policies and principles laid down 
by the State Government and; (c) matching the target and 
„programmes with the available financial resources. 

While fixing the target of developments at various levels, field 
officers of the Department of Education are taken into confidence 
and objectives of the plan explained to them. Experts from various 
fields give their views and these are considered while laying down 
target for programmes. 

After the completion of the plan formulation and its approval, 
a provision is made in the budget and when sanctions are received, 
these are passed on to various branches concerned with 
implementation of programmes. The real implementation, however, 
takes place in the field viz. at the level of the District education 
officer or heads of institutions or other agencies directly involved 
in educational activity. 

While preparing an educational plan, the needs of the different 
sectors of education are kept in view, committees are formed to 
discuss the progress visualised for various sectors and to make 
suggestions for the inclusion of certain items. The working group 
on education also includes representatives of the departments of 
finance and planning for indicating the likely programmes of other 
sectors connected with education. The economic and statistical 
advisor, who also works as the planning officer of the State is 
associated as a member of the working group. The Education 
Commissioner-cum-Secretary usually acts as the Chairman of 
the working group. When the plan is implemented and plan review 
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meetings are held, the officers of the Public Works Department, 
planning and finance departments are also associated with these 
meetings. 

The District Education Officer/District Primary Education 
Officer is the overall in-charge of education in the District who 
holds the responsibility of planning at that level. He is responsible 
for preparing programmes and plans for the development of 
education in this District. In this work he is assisted by a Deputy 
Education Officer. The plans, prepared at the District level, are 
sent to the directorate level. Statistics relating to enrolment, 
specially in the case of primary and middle education for the age- 
groups of 6-11 and 11-14 are collected from the field, whereas 
the provision of teachers and other physical facilities are assessed 
at District level for onward transmission to the directorate. 
Educational planning does not form a part of the total District 
planning effort and there is a need for coordination at this stage. 

The District Education Officer is assisted by a Deputy 
Education Officer in the work of planning. It may be mentioned 
here that District planning as a concept has recently been 
introduced in the State. The District plan is discussed in the 
working groups at the District level and thereafter it is sent for 
approval by various working groups at the directorate level. It is 
again examined at the directorate level in the light of available 
resources. Subsequently, it is discussed by the Education 
Commissioner before it is finally submitted to the Planning 
Department. The school-community relationship is vital for 
educational development and for decentralisation of the planning 
process. The involvement of the community is not possible without 


assigning a role to the community at the time of the formulation of 
an annual plan. 


Methods and Techniques of Educational Planning 


Enrolment planning in the State is done through two methods. 
Firstly, it is through normal efforts. This means visualising future 
enrolment keeping in view the past trends. In this case no targeting 
is done and the increase is assumed to be Sequential. The second 
method is that of special effort. In this case, targeting is done and 
enrolment drives are organised to achieve target, Audio-visual 
media are fully utilised to campaign for enrolment. 


The future enrolment figures are worked out in accordance 
with the method adopted for enrolment planning. The target for 
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achievement, that is, additional enrolment over a Five Year Plan 
period, is distributed equally over the entire Plan period. In other 
words, an arithmetic average of the total additional numbers is 
taken for each year. 


Procedure for Expansion of Educational Facilities 


The State Government is striving to universalise elementary 
education. New schools, specially for girls are opened each year. 
Existing schools are being upgraded. New institutions are 
established where educational facilities for the age-group of 6-11 
are not available within easy reach of children and where Regional 
imbalances are to be removed. A separate school branch is set up 
where the number of students is 40. 

The assessment of the requirement of teachers is determined 
on the basis of teacher-pupil ratio of 1:45 in primary classes. 
Primary schools are upgraded to middle standard, middle schools 
to high standard and high schools to senior secondary standard. 
In case of upgraded middle and high schools, the entire staff is 
not provided in the very first year of upgradation. Norms for 
assessing the requirement of staff in secondary schools are given 
in the table below. 

TABLE 9.8 

Norms for Providing Teachers in Secondary Schools Subject-wise 

Number of Teachers (Classes VI-X) 


The norms for essential school facilities at the primary school 
level are given in Table 9.9. 
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TABLE 9.9 
Norms of Essential Facilities at Primary School Stage 


SL No. Items Norms 
Teacher's equipment 


Sabor pra 


(b) Textbooks 15 
Classroom teaching material 

(a) Maps (District/State/ Country /World) One each 
(b) Plastic Globe 3pm 


(c) Educational charts (Health/S. Studies/Language) One 


3 Play material and toys 


E 


(a) Wisdom block (construction of different designs, Three set 
patterns, objects, etc.) 


(b) Birds and animal puzzle (jigsaw puzzle) Three set | 


(c) Toys (dolls, human figure, animals, science toys) Three set | 


| | Games equipment 
CRWN (a) Skipping rope 10 
BEET (b) Football 
esi] (c) Volleyball 2 
hid (d) Rubber ball 10 
DNE (e) Air pump 01 
RSS (f) Ring 05 | 
Rë (g) Swing rope with tyre 01 
SN Primary Science kit 01 | 

6. Mini tool kit 01 

7. Mathematics kit 01 

8. » for library | 

(a) Reference books/Dictionaries/ Encyclopedia | UER) 


Contd... 
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(b) Children's books (at least 200) NBT Children 
Book Trust, Nehru Bal Pustakalaya and others 
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(c) Magazine, journal and newspapers for teachers 
and children (one newspaper, one magazine and one 
professional journal) 


School bell 


(a) Dholak tabla 


(b) Harmonium 


(c) Manjira 


(a) Mats 


(b) Table (chairs) 


(c) Boxes 


Black Board 


Pin up Board (canvas) 02 


Chalk and duster 02 


Trash can 


Additional post in single teacher schools 


Water facilities (pitcher and glasses) 30 


The scope and coverage of different educational programmes 
during 1989-90 are shown in table below. 


TABLE 9.10 
Scope and Coverage of Different Educational Programmes (1989). 


Name of Scheme 


. | Expansion of Educational ].District / 


1.Schools opened- 100 


Facilities Block/ Tehsil/ M ped o 
Opening and upgrading | Village Pry. to ile 
schools 2. Institution Middle to High=100 
High to Sr.Sec.=30 
Secondary 
ts 
2. | Incentives Student (Rs in ) 


(a) Free stationery 
and writing material 


40.00 4.00 = 


Outlay Benefi- Outlay Benefi-| 
ciaries ciaries 


Contd... 
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(b) Uniform to Harijan girls 120.00 2.00 4.00 5333 
/weaker sections 
(c) Attendance scholarship 180.00 1.35 3.60 1000 
(d) Attendance allowance- 32.00 0.14 = = 
nomadic tribes 
(e) Book banks 10.00 5.00 5.00 NA 
3. | Construction of buildings Middle 100.00 lakh 
Primary 150.00 lakh 
Quality improvement Student Rs 5.00 lakh in 100 
institution programmes primary schools 
socially useful Rs 2.00 lakh in 400 
productive work middle schools 
District/State | 1. Separate Directorate of 
Primary Education was 
established 
2. District Primary 
Education Offices setup. 
6. | Publicity enrolment drives | Institutions Primary and Middle = 
Rs 5 lakh 
Primary 57 lakh, 
6110 centres. 
7. | Non- Formal Centres NFE Centres Middle = 3.85 lakh 
100 centres (scheme 
discontinued w.e.f. 1990-91) 
Implementation of 10+2 Institution 30 schools 
institution pattern of 
education 
Expansion of library Institution High / Sr. Sec. 10 schools 
facilities 
10.| Provision of furniture/ Institution 200 schools 
Science equipment in 
High/Sr. Sec. school 
Source: Education Department, Haryana 


Allocation for School Education 


The approved outlay for 1997- 


98 and 1998-99 is given in 
Table 9.11. 
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TABLE 9.11 
Allocation for School Education (Rs in lakh) 


Sector Outlay for Annual Plan 
1997-98 1998-99 
Imm 
Secondary Education 45337.26 77144.98 
Teacher Education 12.00 12.00 
Adult Education = 
Physical Education "ERU eis 4 
Total School Education 67233.64 
Source: Annual Plan, 1997-98 and 1998-99, Haryana 


Out of the total allocations made for school education, the 
major share is constituted by elementary education followed by 
secondary education. 

In order to make primary schools attractive and to increase 
their holding power, a provision has been made to provide dari- 
patti, mid-day-meals, in-service training, play way material and 
incentives for improvement in handwriting besides keeping the 
schools clean and tidy. An outlay of Rs 102.05 lakh for different 
kinds of provision was made for 1998-99 as shown below in the 
table. 

TABLE 9.12 
Allocation for Various Provisions ( Rs in lakh) 


SL No. CR 


1 

2. Provision of dari-patti 
3. Provision of in-service training 
4 

5 


Provision of sports material in primary schools 


Contingency to primary schools under operation 
Black Board (640 primary schools) @ Rs 500/- each 


6. Improvement of handwriting, beautification and 2.40 
cleanliness of primary schools—competition 
amongst primary schools—block-wise. 


Total 
Annual Plan, 1998-99, Haryana. 
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9.3 Incentives 


The vast bulk of non-attending children are girls belonging to 
scheduled castes and weaker sections. In order to attract them 
to schools and to retain them till the completion of five year 
schooling up to the primary education stage, incentives of Rs 
382.50 lakh were provided in 2000-2001 as per details given in 
table below. 


TABLE 9.13 
Allocation for Providing Facilities to Disadvantaged Group 
of Society (Rs in lakh). 


Financial Outlay Annual 
Plan 2000-2001 


Free stationery and writing material 40.00 
in primary classes @ Rs10/- p.a.each 


Uniforms to Harijan girls (two uniforms) 
in Classes I and II and one in Classes 
(I-V) and to girls of weaker sections) 


Attendance prize to Harijan girls in primary 
classes @ Rs10/- p.m. per student 


Attendance allowance to students of 
nomadic tribes @ Rs1/- per student 
per school attending day 


9.4 Planning and Management of Centrally 
Sponsored Schemes 


A few centrally sponsored schemes have been introduced in the 
State. Two phases of Operation Black Board have been completed 
so far. Out of 4,849 primary schools, as many as 959 schools in 
20 CD blocks and 16 urban areas were covered in 1987-88, 
whereas in 1988-89, 1,413 schools in 30 CD blocks and 24 
urban areas were covered under this programme. It is felt that 
the procedure for purchases is quite cumbersome leading to 
delays in procuring items in time. 
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A sum of Rs 2.79 crore was released by the Government of 
India for improvement of Science in six Districts. Some of the 
centrally sponsored schemes are shown in the table. 


TABLE 9.14 
Centrally Sponsored Schemes (Rs in lakh) 


Decentralisation of Non- 
Formal Education Centre 


Implementation of 
UNICEF-aided Project 


Universalisation of 
Elementary Education/ 
Operation Black Board 


Setting up of State 
Population Education 
Cell in SCERT 


Setting up of District 
Institutes of Education 
and Training 


. | Integrated Education for 
Disabled Children 


9 
10. | Opening of NSS Cell 


. | Project in Population 
Education in Adult Literacy 


Fifth All India Survey 


of Education 


Programme at 
University level 
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14.| Mass Literacy Campaign 100 4.00 — 

15. | Grant-in-Aid to Eminent 100 0.08 — 
Sanskrit Pandit 

16. | Setting up of District 100 = 3.64 
Centre for Teaching of à 
English 

Source: Annual Plan, 1990-91, Haryana. 
Feedback Arrangements 


Apart from the usual returns and reports sent by the field staff, 
suggestions of teachers and recommendations of various seminars, 
workshops, etc. are sent to the education department for 
consideration. Efforts are made to get them implemented as far as 
possible. 


It is suggested that monthly meetings may be organised for 
the purpose of eliciting the views of different categories of teachers 
and educational administrators to improve the feedback process 
and a suitable channel for feedback to the State Council of 
Educational Research and Training as well as to the Directorate 
of Education. 

Monitoring and Evaluation 


There is a separate Cell in each directorate of education for 
evaluation purpose. Plans, schemes are mostly evaluated through 
monitoring and periodic discussions with implementing officers, 
the Education Secretary and the State Planning Department. 

Plan execution can be improved by proper monitoring and 
evaluation. How far have the plan targets been achieved? How far 
did the achievements influence the pace of progress and how far 
the achievements affected the community? Such evaluative criteria 
should be evolved and used to achieve better results from 
planning. 

The process of planning has not changed much since the first 
survey of educational administration. Recently, however, the 
concept of District planning has been introduced but this process 
is handicapped by inadequate availability of resources. The District 
educational planners have to take this problem into consideration. 
There is very little scope for tapping local resources. 

No additional staff has been provided for planning work at 
the District level. Much has to be done in this regard. )Therefore, 
before District planning becomes an important and meaningful 
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ingredient in the process of planning, professional staff may be 
provided for looking after the educational planning work at the 
District and lower level. 


9.5 Grant-in-Aid 


The State Government provides 95 per cent of the deficit of private 
affiliated colleges in regard to salaries of approved staff. To ensure 
full and timely payment of such staff, payment of salaries is made 
through the banks. 

The privately managed recognised schools are given financial 
assistance for the following purposes. 

Revision of pay scales of teaching personnel with effect from 
1.12.67 following the Kothari Commission Report for which 
assistance is given on a cent per cent basis in accordance with 
the entire difference of pay and dearness allowance between 
revised and pre-revised rates and; 

Maintaining grant on the basis of the deficit faced by the 
institution which covers 60 to 75 per cent, subject to a 
maximum limit of Rs 6000/- per annum per institution. 

It may be mentioned that no specific norms are prescribed 
for calculating grant-in-aid (maintenance, special maintenance and 
development) to be provided to schools. However, the Government 
sanction grants only in exceptional cases, where institutions suffer 
a loss due to natural calamities like floods, storms, earthquakes 
or fire. 

The system of grant-in-aid prevalent in the State is satisfactory 
on the whole. There is no provision for the payment of adhoc 
grants to educational institutions. There is also no provision for 
allowing grants for the setting up of new private institutions. Only 
those institutions are included in the grant-in-aid list which have 
been granted permanent recognition by the department. 


9.6 Directorate of Industrial Training and Vocational 
Education : 


Vocationalisation at the senior secondary stage was introduced in 
the year 1983-84. It was decided that this scheme would be looked 
after by the Directorate of Industrial Training. It had the necessary 
infrastructure and technical know-how to implement the scheme. 
Thus, in the year 1983, the Directorate of Industrial Training was 
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redesignated as the Department of Industrial Training and 
Vocational Education. 

The Directorate of Industrial Training and Vocational 
Education had an advisory body named as State Council for 
Vocational Education. The State Council for Vocational Education 
(SCVE) was established with the Minister of Industries as the 
Chairman, Vice-Chancellors of the three State Universities, 
Directors of Schools, Colleges and Technical Education, 
representative of the National Council of Educational Research 
and Training (NCERT), New Delhi, Association of Indian 
Engineering Industries and Chamber of Commerce as members 
and the Director, Industrial Training and Vocational Education 
as the Member Secretary. The Director, Industrial Training and 
Vocational Education issued the certificates to the successful 
students of the course. 

The Directorate is headed by a Director who is an IAS officer. 
The Director is responsible for the overall functioning of both the 
Industrial and Vocational Training and looks after the academic 
and administrative responsibilities of the Directorate. The Director 
is assisted by the Joint Director who comes from the Haryana Civil 
Services (HCS). The Joint Director is mainly responsible for the 
administrative functioning of the Directorate. 

The Director is assisted by the two Deputy Directors, who 
like the Director are looking after both the Industrial and Vocational 
Training. One of the Deputy Directors is exclusively responsible 
for the education of women, in these two areas of Industrial and 
Vocational training. For the smooth functioning of the administration, 
the Joint Director is assisted by the three functionaries as the 
controller of the examination, the Assistant Director Administration 
and the Assistant Director Establishment. The Controller of the 
Examination looks after the work related to the examination of the 
vocational education institutions. The Assistant Director 
Administration shares the work and responsibilities of the Joint 
Director in the administrative work, whereas the establishment 
work is shared by the Assistant Director establishment. 


The Deputy Director of the Industrial and Vocational 
Training is assisted by the three officials namely Assistant 
Director Training, Assistant Director for Planning and Budget 
and one Assistant Director, who is responsible for the planning 
and budget of only vocational education. Collectively they 
constitute the craftsman training. 
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The Deputy Director (Women), Industrial and Vocational 
Training is assisted by an Assistant Director Women whose work 
is exclusively to assist the Deputy Director (Women) in the 
craftsman training of the girls. 

Besides the two Deputy Directors of the Industrial and 
Vocational Training, there is another official who is designated as 
Deputy Apprenticeship Advisor (DAA). He is responsible for all 
the work and advice regarding the apprenticeship training. The 
Deputy Director, Apprenticeship Advisor is assisted by the officials 
named as Assistant and Senior Apprenticeship Supervisor, who 
are responsible for the supervision of all the machinery. 

In the year 1990, the State Council of Vocational Education 
was dissolved and the public examination at the end of +2 
vocational education was assigned to Haryana Board of School 
Education, Bhiwani. Since then Haryana Board of School 
Education issues the certificates to successful candidates of the 
course. 

Organisational set up of the Directorate of Industrial and 
Vocational Education 


Joint Director (HCS) 


Deputy Director Deputy Apprenticeship 
(IT and VE) Advisor 
| Deputy Director 
(Women) 
Assistant Assistant i 
Director Director Assistant 
Admn, Estab. (ADE) Director 
“en Women (ADW) 


Senior 


Assistant Assistant Assistant 
Director Director Apprenticeship Apprenticeship 
Training Planning and Advisor Advisor (SAA) 
(ADT) Budget 

(ADPB) 


Fig 9.4 


Resources for School Education 


This chapter depicts the overall situation pertaining to 
the financial resources and educational development, 
sources of educational finance, responsibility of the State 
Government and the status of educational expenditure 
and that of school education in the State budget. It also 
explains the position in respect of utilisation of the 
resources and grant-in-aid in relation to performance. 


Resources play a pivotal role in educational development. State 
Government assumes the largest responsibility for providing 
financial support to education. Sources of educational finances 
and their relative contribution are laid down. The educational 
expenditure in all its dimensions for the State of Haryana, school 
education in the State budget, the fee structure and utilisation of 
resources at the elementary and secondary levels of education 
are the areas of priority for educational development. 


10.1 Financial Resources and Educational Development 


Despite various types of technological advancements, education 
basically remains a human activity. The age-old teacher taught 
relationship still holds well. However, the person or individual 
based system of education has been replaced by organised system 
of education. Haryana has well organised school education system 
in terms of schools, teachers and students enrolled. Such a system 
needs organised system of financing to get desirable results. Private 
organisations played early role in financing education and 
gradually State assumed the responsibility for providing financial 
support to education. Government contribution in financing of 
education became condition for achieving a break through in 
educational development. The recommendation by Kothari 
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Commission of spending 696 of GNP on education is still reckoned 
with by planners and policy makers on resources of education. 
Whatis true of a ratio of GNP at the National level is applicable 
with similar significance at the State level in terms of SDP. But in 
an economically sound State like Haryana, only 2.196 of its SDP is 
spent on education. 

The money plays a decisive role in modern system of 
educational development. Scarcity of resources, therefore, put a 
break on educational growth. Better investment in education brings 
out not only educational advancements, it also ensures 
acceleration in the rate of economic development. As long as 
educational advancement remains much below the target, the 
significance of resources for education will remain high. Thus, all 
possible sources will have to be utilised and invested for the 
development of school education in the State which surely should 


get higher priority. 
10.2 Role of Central Government 


Before the 42» Amendment of the Constitution of India the role of 
the Central Government was very limited in school education in 
the State. With this Amendment, education was brought from the 
State list to the concurrent list and thus, Central Government 
assumed power to intervene even in school education at the State 
level. However, even now the role of the Central Government in 
financing of school education is only marginal. 

The Central Government started Central Schools on the 
recommendation of the Second Pay Commission in 1962. There 
were fourteen Central Schools at Ambala, Bhiwani, Faridabad, 
Gurgaon, Jaipur, Karnal, Rewari, Sonipat, etc. in the State to cater 
to the educational needs of the children of the transferable Central 
Government employees including defence personnel by providing 
common programmes of education. 

The most remarkable role of Central Government in secondary 
education began in 1986 when it decided to open Navodaya 
Vidyalayas (residential schools ) for quality education. This scheme 
is fully funded by the Central Government though token 
contribution is also made by the State Government. These 
coeducational institutions in the State are fully controlled by the 
Central Government. Navodaya Schools being run in the State 
are—Nagina (Gurgaon), Jhajjar. Kaithal, Pabra (Hisar), Devrala 
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(Bhiwani), Odhan (Sirsa), Khunga Kothi (Jind), Titram 
(Kurukshetra), Chhaissa (Faridabad), Butana (Sonipat). 

Apart from the two centrally financed schemes at secondary 
level of education, the Central Government provides funds to the 
State budget for the following schemes. 

1. Primary Education 

(a) Central plan schemes 

(b) Centrally sponsored schemes 

(c) Special component plan of Scheduled Castes 
2. Secondary Education 

(a) Central plan scheme 

(b) Centrally sponsored scheme 

(c) Special component plan for Scheduled Castes 

State Government also provides grants to the above mentioned 
centrally financed programmes at elementary level. 


Resources for School Education 


Educational finance provides the very basis for the whole fabric of 
education system. All educational policies imply a sound planning 
of educational development, including a consideration of costs 
involved, budgetary allocation, plan resources, several provisions, 
etc. The set up for the financial management at the directorate 
level in the State is as follows. 


System and Procedure of Budget Formulation 


The Directorate of Education, Haryana was bifurcated into the 
Director of School Education and the Directorate of Higher 
Education in 1980. Similarly, an independent Directorate of 
Primary Education was set up in 1988-89. At present these three 
directorates are functioning independently, but a budget unit is 
common for all the three directorates. 

Budget proposals indicating demand are sent by institutions 
in prescribed forms ( BM-10 and BM-16) through their controlling 
officers as shown below. 


Incharge of Budget at Institutional Level Controlling Officer at District Level 
BEO (Primary schools and BEO Office) District Primary Education Officer 
SDEO (Middle and High Schools and Office) District Education Officer 


Principals (Sr. Sec. Schools) District Education Officer 
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The District Education Officers and District Primary Education 
Officers submit their consolidated demand in respect of institutions 
under their jurisdiction to the Directorate of Secondary 
Education. SCERT, Gurgaon, Sharmik Vidya Peeth, Faridabad 
and the DIETs send their budget requirements directly to the 
Directorate. Similarly, the Principals of Government Colleges . 
District Libraries and Universities send their budget requirements 
to the Directorate of Higher Education. The consolidated 
budgetary demand in respect of school education and higher 
education is submitted to the finance department for approval 
by the Legislature. 

Budget estimates usually have two components (a) non- 
recurring expenditure, and (b) ordinary budget estimates or 
recurring charges. In the case of non-recurring expenditure, all 
proposals involving expendíture on new schemes are routed to 
the Government by the respective branches in the directorate 
through the budget section. On receipt of the administrative 
approval from the Government, schedules and memorandum in 
respect of each scheme are prepared by the respective branches 
in consultation with the budget branch which consolidates and 
submits the proposal to the Government for inclusion in the 
budget. The plan schemes are prepared and controlled by the 
planning section of the directorate. 


Responsibilities of Finance and Planning Departments 


The State Education Department submits the budget estimates 
in respect of non-plan and plan schemes keeping in view the 
anticipated requirement of funds. On the plan side, the estimates 
are prepared on the basis of the ceiling fixed by the Planning 
Department. Thus, the Finance Department is responsible for 
the preparation of the annual statement of the estimates of 


in the budget estimates. 
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Plan and Non-Plan Budget 


In order to distinguish the expenditure between the development 
and continuing schemes, the budget is categorised into plan and 
non-plan, respectively. The development schemes, incorporated 
in the plan are transferred to the non-plan budget at the end of 
the plan period. Certain schemes are sponsored by the Central 
Government on the plan side for which cent per cent or part of the 
expenditure is reimbursed by the Government of India on the basis 
of actuals. This distinction that is plan and non-plan, helps in 
getting scheme-wise actuals for reimbursement of expenditure, 
which also facilitates the pace of development undertaken during 
a plan period. It also provides information to the extent of 
committed liability to be borne by the State after the expiry of a 
plan period. 


Authorisation of Expenditure 


The Finance Department communicates information to the 
Education Department concerning the budget after it is duly 
passed by the Legislature. On receiving the budget allotment, the 
details are conveyed to educational institutions viz. Government 
colleges, District /State libraries and heads of institutions/officers 
authorising expenditure according to the powers delegated to 
them. The powers which involve expenditure exceeding the 
financial powers delegated to heads of institutions/offices are 
exercised by the directorate. Grants payable to Non-Government 
institutions are assessed according to approved norms and 


sanctions are conveyed to institutions after obtaining the approval 
ofthe Government 


10.3 Free Education Policy 


Under the Free Education Policy of the State Government, 
Education up to Class VIII is free in all the Government, schools. 
Again, education for girls up to primary stage is free in all the 
privately managed schools where even fee is charged from boys in 
primary classes with the permission of the Government. The 
children of the following classes of persons are exempted from the 
payment of tuition fee in primary classes in all the privately 
managed recognised schools in Haryana. 

(i Agricultural labourers, village artisans and other low 

workers. 
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(ii) Tenants of land provided, they engage in person in the work 
of cultivation and not through agents. 
(iii) Soldiers, retired soldiers and deceased soldiers. 


Facilities of Free Education to Certain Class of Persons 


(i) Free education (tuition and laboratory fee only) up to Degree 
level is permissible to the children of deceased Haryana 
Government employees who died while in service after Ist 
January 1970, on the production of identification card from 
the Chief Secretary to Government of Haryana. 

(ii) All children of the State orphanage studying in Government 
high school, Madhuban (Karnal). 

(iii) Facilities of full fee concession are granted to the children 
of Bhakra ousted in Government schools w.e.f. 1974-75. 


Fee Concession to the Children Belonging to Scheduled 
Castes and Backward Classes 


Children belonging to scheduled castes as declared by the Haryana 
Government from time to time are totally exempted from payment 
of tuition fee up to high/senior secondary classes in Government 
schools irrespective of the income of the parents/guardians subject 
to the condition that the student getting this concession does not 
fail more than once in the same class. 

Total exemption of tuition fee is allowed to the children of 
backward classes notified by the Government as backward on 
the basis of caste, on the rolls of recognised secondary schools 
from time to time provided their parents are not income tax payers. 


Fee Concession to Scheduled Tribes 

Total exemption of tuition fee is also permissible to the children 
of scheduled tribes who have been residing in Haryana State 
consecutively for three years provided the income of their 
parents from all sources does not exceed Rs 10,000/- per 
annum. 


Fee Concession to Scheduled Castes / Backward Classes 
in Non-Government Schools 

The full fee concession at present permissible in Non-Government 

recognised schools is 1096 of the total enrolment but the schools 

which admit scheduled castes and other backward classes may 
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be allowed to raise this percentage subject to maximum of 1296 in 
the ratio of number of scheduled castes and other backward class 
students admitted by them. 


Free Education for Girls 


The low female literacy rate and the low profile in enrolment of 
girls at all stages of education indicate that women are in a 
disadvantaged position in the State. Female literacy in Haryana 
was 26.89 per cent in 1981 and 40.4796 in 1991 as against the 
male literacy percentage—58.49 per cent and 69.10 per cent, 
respectively. The Government is therefore making special efforts 
to provide educational opportunities to women to raise their status. 
Women welfare schemes are drawn up by the Department of 
Social Welfare and the Department of Education from time to 
time. 

The State Government has opened/upgraded primary and 
other categories of schools exclusively for girls in a big way. 
This is to provide better educational facilities to girls and also 
to make a bid to attract non-attending girls. Some incentives 
are also given to girls to retain them in schools. All girls belonging 
to scheduled castes are given special incentives in the form of 
free stationery, uniforms, attendance scholarships and 
textbooks. 


The education of girls is free up to the graduation level in the 
State. 


Rates of School Fees and Funds 


(i) For Boys 
(a) Monthly (in Rupees) 


Classes 


Amalgamated fund 
L 


Health fund 


Red Cross fund 


Child Welfare fund 
e 


Audio-Visual fund 


Contd...... 
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Resources for Schocl Education 


Science fund 


Total 


| Examination fund 
| Tuition fee 


Total 


Apart from this, subject-wise (for practical subjects) funds are also 
charged 
(a) Geography / Commerce 
(b) Physics / Chemistry/ Biology Rs 4.00/-pm for Classes XI-XII 
Rs 1.50/- pm for Classes XI-XII 


Rs 3.00/- pm for Classes XI-XII 


(c) Fine Arts / Music 


(d) Animal Husbandary 40 Paisa pm for Classes IX-X 


(b) Annual (in Rupees) 


Building fund 


Total 


Admission fee 


Re-admission fee 


(d) Cycle Fund: @ Rs 1/- pmor the amount fixed by the head of 
institution from those who bring bicycles. 
(ii) For Girls 


(a) Monthly 


Tuition fees - Not to be charged 
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"NUI 
Classe: I-V VI - Vlil IX- XII 
H = — x ^ 
Amalgamated fund - 0.50 1.00 
Health fund S 0.50 al 0.50 
Red Cross fund | 030 0.75 1.00 
Child Welfare fund 0.50 0.50 | 0.50 
Audio-Visual fund E 0.20 0.20 
Es Science fund - 0.50 1.50 
Examination Fund - ç 0.75 1.00 
Total 1.00 3.70 5.70 
XM cT 
(b) Annual charges - Same as for boys 
(c) Science and other = Same as for boys 
subject-wise funds 
(d) Domestic science = 40 P pm from VI onwards 
E (optional) 
(e) Home science oS Rs 1.40 pm from IX onwards. 


(iii) Rates of Fee in Privately Managed Government Schools 


) 
Classes Rates of Fee pm (iri Rupees) 


Education of Handicapped Children 


The State of Haryana initiated centrally sponsored scheme 
Integrated Education for Disabled (IED) Children in the year 1987. 
An IED Cell was set up in the SCERT, Haryana, Gurgaon. Children 
with moderate disability are admitted in integrated system of 
education. Along with expansion of facilities of education to the 
handicapped, a number of incentives for the disabled students 
are provided. They are in the form of: 
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* sanction of scholarships 

* cost of maintenance of aids 

e payment of reader's allowance for the blind 
* supply of textbooks and instruments 

* reimbursement of tuition fee 

* supply of stationery 


TABLE 10.1 
Incentives for Different Categories of Disadvantaged Groups of Society 


SL| Section of Society Name of Scheme 
No. 


1. Free stationery in primary classes 
1. | Scheduled Castes @ Rs10/- M i student. 
2. Free uniform to girls 
3. Attendance scholarship to girls in 
primary classes @ Rs10/- per 
month per student 
4. Free books in primary classes 


schools 


To attract 
non-attending 
children to 

schools 


1. Attendance allowance @ Rs1/- per 

2. | Nomadic Tribes Girls| school day. 

2. Opening and upgrading of schools 
exclusively for girls 


3. | Minorities 1. Mewat Development Agency (MDA) 
for looking after educational and 
other needs of the people of Mewat 
areas. 

2. Provision for local untrained 
teachers in Morni Hills areas @ 
Rs700/- pm per teacher. 


To attract 
non-attending 
children to 

schools 


Integrated Education for Disabled 
Children 


4. | Disabled Children 


Scholarships and Incentives 


Some of the important schemes of scholarships and incentives to 

scheduled castes and weaker sections are: 

1. Scholarships to Haryanvi Students Studying in Sainik 
Schools 

Under this scheme, scholarships are given to the Haryanvi students 

studying in Sainik Schools. During the year 1998-99, 410 students 
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were awarded scholarships under this scheme and an expenditure 
of Rs 24.56 lakh was incurred in this period. 

2. Middle School Merit Scholarships 
Under this scheme, 12,042 students are receiving middle school 
merit scholarships @ Rs 10/- per month on the basis of scholarship 
examination conducted at the end of Class V. Scholarships are 
awarded at the beginning of Class VI and renewed in Classes VII 
and VIII. In the year, 1998-99, an amount of 14.45 lakh was 
provided under this scheme. 

3. High / Higher Secondary School Merit Scholarships 
Scholarship @ Rs 15/- pm are awarded to 3,218 students studying 
in Class IX on the basis of the middle school examination. These 
scholarships are renewed in Class X. Rupees 11.58 lakh were 
provided for this purpose during 1998-99. 

4. Scholarships to Students Studying Telugu as Third 

Language in Classes VII and VIII 

With a view to encourage students to study Telugu as a third 
language, the education department awards three scholarships 
to the students of Classes VII and VIII @ Rs 10/- pm. An amount 
of Rs 12,000/- was provided under this scheme during 
1998-99 out of which an expenditure of Rs 2,360 /- was incurred. 

5. Scholarships to Students Studying Sanskrit in High/ 

Senior Secondary Classes 

This scheme introduced in the year 1992-93 is being run by 
Government of India. Under this scheme, students who get 
maximum marks (first twenty) in the subject of Sanskrit in 8^ and 
10? standard examination conducted by Haryana Board of School 
Education and study Sanskrit as a subject in higher Classes 
(IX-XII) and attain 5096 marks in aggregate in annual examination. 
These scholarships are renewed in next class on the basis of 
satisfactory results. There are 20 scholarships for every Classes 
(IX-XII) and an amount of Rs 100/- pm is paid to Classes IX-X 
students while Rs 125/- pm is paid to Classes XI,XII students. In 
the year 1998-99, provision of Rs 1,08,000/- was provided out of 
which Rs 68,400/- were spent and 80 students were benefited. 

6. Scholarships to Students Studying Panjabi as Second 

' Language ; 

With a view to encourage students to study Panjabi as a second 
language, the Education Department in 1996-97 started awarding 
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scholarships to the students who get maximum marks (first 30) 
in the subject of Panjabi as a subject. These scholarships are 
renewed in next class on the basis of satisfactory results. There 
are 30 scholarships for every Classes (IX-X) and the amount of 
Rs 50/- is paid to Classes IX-X students and Rs 75/-pm to students 
of Classes XI-XII. During the year 1998-99, under this scheme, 
Rs 90,000/- were provided and 120 students were benefited. 
7. Stipend to Backward Class Students 
Scholarships are awarded to the backward class students whose 
parents/guardians are not tax-payers @ Rs 20/-pm. A sum of 
Rs 313.48 lakh was provided in 1998-99 under this scheme out 
of which Rs 282.11 lakh were spent and 85,000 students were 
benefited. 
8. Stipend to Students of Denotified Tribes Studying 
in Classes VI-XI 
Under this scheme, children of denotified tribes whose parents/ 
guardians are not tax-payers studying in Classes VI-XII are 
granted a stipend @ Rs 15/- pm at the middle stage and Rs 16/- 
at the high/senior secondary stage. A provision of Rs 2.50 lakh 
was made for this scheme in 1998-99, the expenditure incurred 
was Rs 1.47 lakh and 1,102 students were benefited. 
9. Scholarship to Scheduled Caste Students 
Students belonging to scheduled caste whose parents/guardians 
are not tax-payers are awarded scholarships in Classes IX on the 
basis of the middle school examination. These scholarships are 
subsequently renewed in Classes X, XI and XII, the rates of 
scholarships being Rs 20/- and Rs 30/- pm, respectively, out of 
Rs 160.8 lakh sanctioned for the year 1998-99, Rs133.0 lakh 
were spent and 61,140 students were benefited. 
10. Special Coaching Scheme for the Scheduled Caste 
Students 
Students belonging to scheduled caste studying in Classes IX 
and X are given special coaching in English, Mathematics and 
Science for a period of three months. Teachers taking coaching 
Classes are paid a remuneration of Rs 200/- pm. A sum of Rs 
11.00 lakh was provided for this purpose in 1998-99, out of which 
Rs 8.53 lakh were spent and 9,916 students were benefited. i 
11. Grant for Purchase of Stationery and Writing : 
Material to Girls Belonging to Economically Weaker 
Section of Society 
This scheme was started in 1992-93, under this scheme, Rs 40/- is 
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given to each girl student belonging to weaker section of society in 
Classes VI to VIII and Rs 60/- in Classes IX to XII for purchasing 
books and stationery. During the year 1998-99, Rs 20.00 lakh 
were provided for this purpose and 41,666 girl students were 
benefited. 
12. Scholarship/Opportunity Cost to Scheduled Caste 
Students Studying in Classes VI -VII 
Scheduled caste students studying in Classes VI to VIII are awarded 
Rs 15/- pm as opportunity cost. During the year 1998-99, 
Rs 171.50 lakh were earmarked for the purpose, out of which Rs 
154.50 lakh were spent and 1,07,241 students were benefited. 
13. National Scholarship at Secondary Stage for 
Talented Children from Rural Areas 
For the talented children of rural areas the Government of India 
awards eleven scholarships per community development block, 
on the basis of the middle standard examination. These 
scholarships are awarded @ Rs 30/- in Classes IX and X and 
Rs 60 pm in Classes XI and XII. A sum of Rs 6.63 lakh was provided 
for this scheme for the year 1998-99. 
14. Merit Scholarship to Scheduled Caste Girls 
Under this scheme, ten scholarship from each District are awarded 
to girls belonging to scheduled castes in Class IX on the basis of 
middle school examination conducted by Haryana Board of School 
Education. These scholarships are subsequently renewed in 
Classes IX, X, XI and XII. The rates of scholarship is Rs 80/-, 
Rs 100/-, Rs 120/- and Rs 140/- pm respectively. In the year 1998- 
99, Rs 6.49 lakh were spent and 618 girl students were benefited. 
15. Scholarship to Children Whose Parents are Involved 
in Unclean Profession 
This scheme was started in 1991-92, under this scheme, children 
whose parents are involved in unclean profession are awarded 
scholarship in Classes VI-X. Apart from scholarship of Rs 40/- 
for Classes VI-VIII and Rs 50/- pm for Classes IX-X, an annual 
grant of Rs 500/- is also awarded. During the year 1998-99, a 
sum of Rs 47.00 lakh was provided, out of which Rs 41.20 lakh 
were spent and 4,699 students were benefited. 
16. Grant for Purchase of Stationery and Writing Material 
Under this scheme, Rs 40/- is given to each student of scheduled 
castes/denotified tribes in Classes VI-VIII and Rs 60/- in Classes 
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IX-XII for the purchase of stationery and writing material. During 
the year 1998-99, Rs 65.00 lakh were provided, out of which 
Rs 60.55 lakh were spent and 1,27,491 students benefited. 

17. Free Uniform to Girls of Scheduled Castes and 

Economically Weaker Sections of Society 

Under this scheme, Rs 75/- is given to each girl student of 
scheduled castes and economically weaker section of society in 
Classes VI-VIII and Rs 100/- in Classes IX-XII for the purchase of 
school uniform. In the year 1998-99, Rs 65.00 lakh were provided ` 
and 53,333 girls of scheduled castes and 25,000 girls of weaker 
section were benefited. : 

18. Special Coaching for National Talent Search 

Scholarship 

Special coaching is being provided by SCERT to Class X students 
appearing in NCERT' National Talent Search Scholarship Scheme. 

19. Upgradation of Merit of SC/ST Students 
With a view to upgrading the merit of SC/ ST students by giving 
them better education facilities, the Government of India has 
launched a new scheme under which selected students of Classes 
IX-XII are provided free boarding and lodging along with textbooks, 
stationery and other facilities. They are given special coaching after 
school hours. The entire expenditure is borne by Government of 
India, sixteen students belonging to scheduled caste are selected 
on the basis of merit determined by the middle standard 
examination every year. The education department selected 
Shrimad Bhagwad Gita Senior Secondary School, Kurukshetra 
for this purpose and selected 32 students that is 16 each from 
Classes IX and X. Under this scheme, Rs 8.10 lakh were provided, 
out of which Rs 7.26 was incurred expenditure and 50 students 
were benefited. 

Evidently, various efforts are made by the State Government 
for the welfare of different categories of disadvantaged groups. The 
aim is to cover all disadvantaged groups of society irrespective of 
social inhabitations or physical handicaps. Even nomadic tribes 
receive due consideration and help for their education. Some good 
results, like rise in enrolment, etc. are perceptible though they 
may not have been commensurate with efforts involved. However, 
most of the incentives lose their worth due to their non-availability 
in time. Uniform, for instance, lose much of their significance, if 
not available in time. Similarly, scholarships, if not disbursed in 
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time fail to provide incentive and lose their effect. An inbuilt 
mechanism has to be developed to ensure the timely distribution 
of different incentives. ` 


10.4 Grant-in-Aid System ; Its Relation to Performance 


Numerous Non-Governmental organisations exist in the State. 
Some of the major Non-Governmental agencies running 
educational institutions are mentioned in Chapter 3 of this Report. 
These organisations provide useful service to the Government by 
supplementing its efforts to make education available to the children 
of school going age. The service conditions of the employees of 
these schools are regulated in accordance with the rules provided 
for in the Haryana Education Code and the Haryana Aided Schools 
(Security of Service) Rules, 1974. 


10.5 Pension/Family Pension, Under Special Pension 
Scheme, 2001 


Consequent upon the introduction of Special Pension Scheme to 

the Employees of Aided Schools in Haryana notified vide No. S.O. 

38/ H.A. 12/ 1999/SS. 8 and 24/2001 dated 29.3.2002, the 

payment procedure as required under Rule 17(12) of Haryana 

Aided Schools (Special Pension and Contributory Provident Fund) 

Rules 2001 shall be as follows. 

1. Sanction of PPO for retiral benefits to the eligible employees 
shall be issued by the Director with a copy to the 
A.G.Haryana, DEO/DPEO concerned, school and to the 
concerned official. 

2. On the basis of the sanction issued to the concerned DEO/ 
DPEO the Directorate will allot funds for the disbursement 
of retiral benefits to the DEO/DPEO. 

3. On having received the PPO/GPO etc. for retiral benefits 
from the Directorate the concerned schools shall submit 
their claim in triplicate to the concerned DEO/DPEO on 
the prescribed form every month in advance for the payment 
of subsequent month, so that the payment of retiral benefits 
reaches to the Pensioner, Family Pensioner on due date as 
laid down in Rule 17 of the notification. 

4. The concerned DEO/DPEO shall draw the payment in 
advance on grant-in-aid bill on the basis of the claim 
received from the concerned institutions for making the 
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payment and return one copy of the claim along with RTR/ 
Pay Order, etc. drawn in favour of “ Management Pension 
Account". 


(i) 
(ii) 


(iii) 


(iv) 


Every management is required to operate à "Pension 
Account" in any scheduled Bank. 

Every eligible employee shall also operate a Savings 
Account in the same Bank where the Pension Account 
ofthe Management is in operation. 

The concerned management shall deposit the amount 
received from the DEO/DPEO on Account of Pension 
in the prescribed Bank in the Pension Account with 
the advice to transfer the amount to the Account of 
the concerned pensioner(s)/family pensioner(s). 

The management shall submit the next claim along 
with ARPs in Annexure C of the previous month's 
disbursement. 


. Concerned DEO/DPEO shall submit the monthly account 


of the payments to the Directorate by the 15^ Day of the 
next month and also ask for the funds, if required, and 
maintain individual ledger accounts. 


. The Directorate shall monitor the scheme and keep accounts 


as per notification and reconcile with A.G. Haryana. 


. The pensioner/family pensioner shall submit the life 


certificate once a year, i.e., in the month of April without 
which further payment shall not be made. 


. In case of death of the pensioner/family pensioner the 


management shall intimate to the Directorate, DEO, DPEO 
immediately. 


. If the dispute/doubt arises between the management and 


the pensioner/family pensioner relating to the 
disbursement of retiral benefits the Directorate shall decide 


the same. 


Future Tasks and Perspectives 


The chapter offers a brief resume of the major strengths 
and weaknesses of the existing school education 
scenario. It discusses New Education Policy, 2000 as 
emerging trends, community participation and parent 
teacher associations, Decentralisation/devolution, 
empowering panchayati raj institutions and local self- 
government. A clear cut hint towards new paradigm shifts 
is also provided with the tasks unfulfilled and issues 
unresolved. 


From a close scrutiny of the educational scenario in Haryana 
having emerged during the past thirty-four years since 1966, it is 
evident that State has moved rather slowly but steadily towards 
ensuring the goal of equity and excellence in matters of both the 
content and the process of school education. For fulfilling 
Constitutional obligations pertaining to provision of universal and 
free compulsory education for all children in the age-group of 6 to 
14 years. This is also reflected in the State's efforts for the removal 
of gender disparities, eradication of caste and class distinctions, 
ensuring equality of educational opportunities, 


11.1 A Brief Resume of Major Strengths and Weaknesses 


There has been a good progress of development of education since 
1 November 1966 in Haryana. The number of schools and students 
have increased manifold. However, the quality of education in 
Government schools is low. Low pass-percentage in examination 
` results of Government schools is a clear indication of this. Overall 
picture is that quantitatively there has been a great progress in 
the development of education, but qualitatively there has been 
deterioration in the quality of education imparted in Government 
schools. The result is that we have got three types of schools: 
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1. Government schools, where there has been much 
deterioration. 

2. Denominational schools, where standard of education is 
satisfactory and results of public examination are also 
better. 

3. Public schools where the standard of education is going 
high. 

Despite the Constitutional obligation of providing education 
to all children up to the age of 14 years , the goal seems to be still 
far away to be achieved. It may take 2 to 3 decades more before 
the goal is achieved. The major causes are—Lack of adequate 
facilities, weak supervision and inadequate in-service education 
programmes for teachers. Whatever in-service education is 
provided, it is not need-based but just a routine type of organising 
seminars, etc. and not much attention is paid for good methods of 
teaching. The result is that teachers do not gain anything from 
this kind of programme. Besides there is no follow-up programme. 
Instead of using diagnostic and remedial methods of teaching, the 
old and outdated method of emphasis on rote memorisation is 
still in vogue. The tuition work has resulted in absolute loss of 
independent thinking in the students. 

There is no doubt that various incentives have been given to 
the girl students to attract them to schools, but the result has not 
been encouraging. The number of girls coming to schools is still 
very low. There is a need of educating the parents that girls 
education is essential and just as parents send their boys to 
schools, they should also send their daughters to schools. This 
sort of educating the parents to send their daughters to schools is 
needed more in villages. This kind of education of parents will go 
a long way in bringing more girls to schools. For lack of financial 
resources and less number of girl students, there is co-education 
in schools even beyond the age of 11 years. The parents do not 
accept this and hence after Class V, there is a large drop in the 
number of girls. There is need to make determined efforts to bring 
more girls beyond the Class V. The parents are hesitant to send 
their daughters to co-educational institutions, hence more girl 
schools be started in villages. a 
To improve the quality of education, following measures should 
be taken. 

(i) New methods of teaching should replace the old and 

outdated methods of teaching. 
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(ii) These new methods usually called the diagnostic and 
remedial teaching techniques should be taught to the 
teachers in in-service education programme in SCERT and 
DIETs. There are 19 Districts in Haryana. Each District 
may further be divided into small zones. Schools should 
work for 5 days in a week and the 6" day should be devoted 
to in-service education programme for teachers. For this 
large number of key persons should be trained, who in 
turn would give in-service education to teachers. 

Motivation and teacher professionalism is quite low. The 
improvement of salaries of teachers has infact made absolutely no 
difference.in the attitudes of teachers. They lack motivation. They 
do not feel the urge to bring quality in education. There is no 
relationship between the teachers and the taught nor between the 
teachers and the parents. The result is that neither the teachers 
take interest in the students nor the students have any regard for 
their teachers. What is necded is the change in attitudes of the 
teachers towards their students. There should be love bound 
between them. Attitudes cannot be changed by giving them 
lectures or sermons. Parents should visit the schools to find out 
how their wards are doing in studies. It is the duty of the teachers 
also to acquaint the parents how their wards are doing in studies. 
This will certainly bring the teachers and parents closer. 

Lack of adequate finances is a crucial factor for the proper 
growth and development of education. Unfortunately by financial 
resources, we understand that more money should be provided 
in the budget. Most of the money is spent on paying salaries to the 
teachers. It should be changed gradually and drastically. The ratio 
between the money spent on teachers salaries and buying 
equipment, etc. should change gradually so that after 3 or 4 years 
this ratio should be 3:2 that is the funds allocated for salaries 
should be 60% of the total budget and 40% should be spent on 


public should be involved in contributing funds. There could be 
education tax as it is in vogue in Western countries. The 
industrialists should be approached to adopt schools and for 
vocationalisation of education, there should be strong linkage with 
industry, trade and commerce, etc. : ; 
Removal of illiteracy is the first and the foremost requirement. 
The Punjab Compulsory Primary Education Act (adopted by 
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Haryana) said that persuation was the first step, but if it did not 
yield results then punishment could also be given to the parents. 
So far we have used only persuation and no punishment has ever 
been given to the parents for not sending their wards to schools. 
In view of recent Constitutional Amendment making Education 
as a Fundamental Right, strategies will have to be evolved for 
enforcing the same. 

Vocationalisation has not picked up for various reasons. 
Most of the schools which were raised to senior secondary 
schools introduced academic courses rather than vocational 
courses. The Government should appoint a committee to 
suggest ways and means to introduce vocational courses. One 
incentive is to give full-financial resources for starting vocational 
courses. The Russian system of education could be started. It 
was tried in Punjab, but only 3 schools in the whole Punjab 
started on that system, but this scheme failed because there 
was no enthusiasm on the part of the Government, teachers 
and students. So the experiment was given up. There is now 
emphasis on information technology and many institutions have 
started teaching it. Further, new vocational courses, 
particularly in the service sector are fast emerging. The 
committee may have thought about these. 

The 21* Century will pose greater challenges because the 
population is increasing at a tremendous rate. We need more 
schools and hence more financial resources. There is no dearth of 
qualified teachers. In fact, there is lot of unemployment among 
teachers. There is a need to have good planning and more emphasis 
should be laid on implementation at the State level; there should 
be planning and implementation at the Panchayat level. We are 
proud to produce wonderful plans but fail to implement those 
plans as everything is centralised. There is no participation in the 
planning process by those who have to implement it with the 
result that no serious thinking is done while making plans. 

A shift in the policy formulation and revitalisation of the 
system of administration and governance are very much needed. 
Unfortunately there is interference of politicians in administration. 


interference of the political bosses upsets everything. The system 
of reward and punishment should be introduced. If the teachers 
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do not work properly, if the administration at all levels does not 
do good governance and participation of the community is lacking, 
the persons responsible for that should be taken to task. Only 
those who take genuine interest in the welfare of the children, 
teachers and general public should play a significant role in 
administration. The relationship between the employer and the 
employee should be cordial. 


11.2 State Education Policy—2000 
Emerging Trends 


The Haryana State, even though recent in its origin, has been a 
progressive State and has contributed immensely to the National 
priorities. The State's main concern has been to tackle the level of 
illiteracy among its population. The importance of education 
among girls and its overall impact on the welfare of children and 
the community cannot be over emphasised. New schools and 
colleges for girls have been opened rapidly and with zeal. 

State Government has given top priority to universalisation 
of primary education and there is now hardly any habitation 
without primary school facility. A primary school is available 
within the radius of 1 km. 

The State has introduced the New Education Policy—2000 
and policy initiatives are as under. 

1. Primary Enrolment 


The State shall endeavour to enrol 10096 children of the age-group 
of 6-11 years in the primary by the year 2003. 

2. Universalisation of Elementary Education 

The State shall endeavour to retain the enrolment of the students 
up to Class VIII with focus on Universal Access and Universal 
Retention by the year 2005. The State shall endorse any 
endeavour of the Government*of India to make compulsory 
education a Fundamental Right of the child (This is important in 
the context of recent 93* Constitutional Amendment). 

3. Elimination of Disparities in Education 

The State shall endeavour to remove the disparities in education 
among different social and economic groups, among males and 
females, among rural and urban areas and among the normal 
and physically and mentally challenged children. 
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4. Retention of Girl Students 

In order to retain the girl students in the schools and to encourage 
enrolment of girls in the colleges, there are certain basic needs, 
special to this section which need to be addressed. The State shall 
endeavour to strengthen the necessary infrastructure in both 
schools and colleges which will encourage retention of girls in the 
schools and increase enrolment in colleges. 

5. Decentralisation of Educational Administration 

The State shall endeavour to decentralise the educational system 
in such a way that it empowers the stakeholders and the 
Panchayati Raj Institutions. In general, the participation of parents, 
communities and grass root level local bodies will be encouraged 
through formation of Village Education Committees/Village 
Construction Committees. These committees shall be constituted 
by necessary amendments in the Panchayati Raj Act and 
empowered to undertake repair and maintenance work as also 
additions and alternations to the tune of Rs 1.25 lakh on each work. 
6. Increased Allocation for Education 

The State shall endeavour to increase the allocation of funds for 
education from the present 2.196 of the State DGP to 6.096 of the 
State DGP as recommended by the Planning Commission. For this, 
the State shall endeavour to encourage private initiative so that 
the burden of additional allocation is shared by both the public 
and private sector. 

7. Vocational Education 

The State shall endeavour to make the curriculum relevant to the 
changing socio-economic environment and strengthen the 
vocational education at the 1042 level. In addition, the State shall 
consider introduction of relevant subjects like agriculture, home 
science as compulsory or elective subjects at appropriate levels. 
8. Introduction of English from Class I 

In order to remove the disparities in education between rural and 
urban areas and to prepare the next generation to face socio- 
economic globalisation and the opening up of the world of 
information through internet, the State shall introduce English as 
a subject from Class I. : 
9. Introduction of IT in Education 

The State introduced Computer Education in schools, both urban 
and rural at appropriate levels to prepare the next generation to 


b 
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face the challenges thrown up by globalisation of economy and 
establishment of information highways. Subject to availability of 
resources, the State shall endeavour to introduce computer as 
aids in education at the elementary level also, for better 
appreciation of the subjects taught. In addition to the usual 
courses in colleges, the State shall endeavour to introduce 
Certificate/Diploma/Degree Courses in Computer Application of 
relevance to the industry. 

10. Rural Service of Teachers 

In order to avoid lop-sided deployment of teachers between the 
rural and urban areas, the State shall endeavour to introduce 
compulsory rural service as part of career profession and/or service 
rules. 

11. Training of Teachers š 

The State shall endeavour to update the knowledge and teaching 
skills of teachers at different levels by periodically providing in- 
service training. To achieve the desired results the State shall 
endeavour to make the teachers training institutions like, SCERT 
and DIETS, etc. autonomous. 

12. Replication of Gains of DPEP 

The programmes of DPEP I and DPEP II were funded by the World 
Bank in seven Districts of the State. The State shall endeavour to 
sustain the gains of the DPEP and replicate them in the whole 
State, to the extent possible. 

13. Quality Improvement 

Major gains have been achieved in the field of elementary education 
as far as universal access is concerned. However, universal 
retention till the elementary stage will require efforts in quality 
improvement. The education has to become more relevant to the 
environment, interesting enough to catch the attention of the child 
and participative enough to allow the child to develop his skills of 
learning and understanding. In order to do this use of newly 
developed workbooks in place of textbooks is proposed to be made 
and structures like BRC/CRC may be used for re-orientation of 
teachers. 


At the college level emphasis should shift from teacher 
orientation to interactive session. Learning shall have to be considered 
as empowerment at all levels of education to become relevant and 
interesting. 


EE 
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14. Optimum Utilisation of Infrastructure 
The State shall endeavour to optimise utilisation of existing 
infrastructure by way of introducing shift system, whenever 
required and utilise the buildings for open learning courses in the 
evening. 
15. Reforms in Management Skills 
The State shall endeavour to re-orient the present educational 
administration system in such a way as to provide increased 
responsiveness to the needs of schools, sensitivity for the autonomy 
of the schools, a supportive rather than punitive style of 
supervision, a mechanism allowing for continuous and 
comprehensive upgradation of skills based on the changing needs 
and the participation of the stakeholders, particularly in the 
process of decision-making at the school level. The State shall 
endeavour to encourage NGOs and Educational Bodies to 
participate in the management of institutions. 
16. Value Education 
The basic objective shall remain the fullest exploitation of the 
potential of a child. However, this development will have to be in 
harmony with nature and the society. For this it would be 
necessary to inculcate sensitivity to environment, tolerance to 
different religions, communities and cultures, responsibility 
towards the Nation and understanding of the International issues. 
The State shall endeavour to bring about these through 
development of relevant course curriculum and introduction of 
extra curricular activities and socially useful productive work. 
The youth of the State constitute a major proportion of State 
population and signify tremendous energy. The State shall 
endeavour to channelise this youth energy through extra curricular 
activities outside the classroom, interaction in group discussion 
within the classroom, sports and games and involvement in socially 
useful productive work. 


11.3 Strengthening Community Participation 


Schools are generally opened or upgraded on demand from the 
community. The community provides land and building according 
to the prescribed norms. Local communities in Haryana have 
always been in the forefront to provide these facilities. This is 
possibly one of the major factors responsible for making schooling 
facilities available at the doorstep of most of the habitations. 


326 School Education in Haryana 


There is another dimension of community support to schools, 
that is, through Parent Teacher Association (P.T.A.) constituted 
on the basis of model bye-laws prepared by the Education 
Department. 

The 73™ and 74 Amendments of the Constitution provides 
yet another opportunity to decentralise educational administration 
and render a system accountable to the community. Absence of 
effective decentralisation, personnel management system and 
ineffective intradepartmental and interdepartmental coordinating 
mechanism have adversely affected the performance of the 
education system. Even routine tasks like, the supply of textbooks, 
conduct of examination and operation of academic calendar are 
not being properly attended to. 

Education in Haryana has been largely a budget-based 
system where efficiency is rated by ability to ‘consume’ the budget 
and to demand more. Performance at delivery point has not been 
an important criteria. The on-going economic reforms and 
structural adjustments would, therefore, demand a shift from 
inputs to performance and outcomes. Consideration of cost- 
effectiveness should prevail at all levels of educational 
administration and planning. 

The Haryana Government has been taking steps to set up 
structures for decentralised planning and management. The future 
course of decentralisation would be influenced to a great extent 
by the empowerment of the Panchayati Raj Institutions. 

At the time of initial thrust of universalisation of elementary 
education, there was voluntary community participation. Most of 
the schools in the rural areas were started by the Panchayats or 
the communities and the land for the schools was given free of 
cost by the Panchayats. While the efforts of the State at 
universalisation of elementary education increased coverage 
extensively, yet it led to a System of centralisation at the cost of 
community participation. Today the community and the 
Panchayats stand alienated from the monolithic educational 
infrastructure that has evolved in the State. 

The schools would be viewed as embedded in the community. 
A continuous, mutually supportive school community interaction/ 
dialogue would be encouraged. The processes of micro planning 
and community mobilisation would strengthen the school 
community link. Formation of bodies such as village education 


Future Tasks and Perspectives 327 


committees in villages would create community ownership of the 
school and generate community support for it. 

Village education committee will be formed for a village or 
group of villages. The committee may be entrusted with the 
following functions. 

(a) Generation and sustenance of awareness among the village 
community ensuring participation of all segments of 
population. 

(b) Developing teacher and community partnership to oversee 
and manage the effective and regular functioning of the 
schools. 


11.4 Decentralisation/Devolution, Empowering PRIs and 
Local Self-Government 


In accordance with Article 45, of the Constitution of India read 
with 73" and 74" Constitutional Amendments and Section 21 of 
the Haryana Panchayati Raj Act, 1994 and in pursuance of Clauses 
3.4 and 3.5 of Education Policy, 2000, Haryana, the State 
Government vide notification No. 1/225/2000 -Edu. IV (1) dated 
30" March 2001 has transferred the functional control of all 
Government primary schools in rural as well as urban areas in 
the State of Haryana to respective Zila Parishads and Municipalities 
as the case may be, within their jurisdiction on the following terms 
and conditions. 
(i) Only primary schools are transferred initially and thereafter 
transfer of other schools will be considered at a later stage. 

(ü) Rural areas schools and urban areas schools shall stand 
transferred to Zila Parishads and Municipalities, 
respectively w.e.f. 1* April 2001. 

(iii) Immovable/movable assets and liabilities shall vest in Zila 
Parishads/ Municipalities for a period of 5 years in the 
first instance and thereafter can be considered for regular 
transfer to these authorities. All necessary legal formalities 
in this connection will be gone through by the District 
Collectors. State Government will have the inherent right 
to resume the property without awarding any 
compensation for additions/value added to the property 
during possession with Zila Parishads/Municipalities. 
Maintenance/additions in the property will be made by 
Zila Parishads/Municipalities. Property so vested will be 
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used only for educational purposes and will not be put for 

any other use. 
(iv) Service of existing teachers are placed at the disposal of 
Zila Parishads/ Municipalities as the case may be. Terms 
and conditions of service of the existing staff will be 
protected. They shall continue to receive salary and other 
allowances as admissible to Government servants from time 
to time. 
Existing cadre of teachers on such transfer to Zila 
Parishads/Municipalities will become diminishing cadre. 
Government. shall not make any appointment after the 
transfer of institutions to Zila Parishads/Municipalities. 
Vacancies out of retirement/promotions/other eventualities 
such as creation of posts, etc. will be filled in by Zila 
Parishads/Municipalities as per guidelines to be issued 
by the State Government from time to time. Strength of 
such teachers will form a new Zila Parishads/Municipalities 
cadre for which they will frame their own rules with the 
approval of the Government. 
(vi) Transfer of existing teachers in rural areas within the 
District shall be done by Zila Parishads. Municipalities will 
be competent to affect transfer of teachers within their 
respective jurisdiction. Transfer of teachers from one 
Municipality to another Municipality within the District 
would be done by the Deputy Commissioner. Transfer of 
teachers from rural area schools under Zila Parishad to 
urban area schools under Municipality and vice-versa 
within the District and inter District transfer whether from 
rural area schools or from urban area schools would be 
done by the Director Primary Education. All transfers shall 
be done in accordance with the policies and guidelines 
framed by the State Government from time to time. 
Offices of Block Education Officers and District Primary 
Education Officers will continue to function as hithertofore. 
They will be declared as ex-officio authorities under Zila 
Parishads/Municipalities for discharging the functions in 
respect of school education to be assigned to Zila 
Parishads/Municipalities and for that purpose they will 
be accountable to Zila Parishads/ Municipalities. 


= 
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(viii) 


(ix) 


(x 


oa 


(xi 


(xii) 


(xiii) 


No new school shall be opened by Zila Parishads/ 
Municipalities without the approval of the State 
Government. Funds under the State/Centrally aided/ 
Centrally sponsored schemes will be provided by the 
Government to the Zila Parishads/Municipalities. 
Hundred per cent funding for the disbursement of salary 
to the teachers to be appointed by Zila Parishads/ 
Municipalities will be done by the State Government in the 
form of grant-in-aid. 

Matters pertaining to loans/advances, pensions, etc. of the 
existing teachers would remain with the State Government. 
Block Education Officers and District Primary Education 
Officers will continue to dispose off disciplinary matters of 
existing teachers as provided in the service rules. 

Zila Parishads/Municipalities are assigned the functions 
of management and day-to-day functioning of institutions; 
provision and maintenance of school buildings; purchase 
of educational material for institutions; distribution of free 
textbooks and operationalisation of book bank schemes; 
distribution of free uniforms; operationalisation of non- 
formal education, mid-day-meals, operation black board, 
scholarship and other incentives. 

State Government will continue to perform the functions of 
recognition of schools; prescription of textbooks and 
curriculum; conduct of examination; evaluation of students 
performance: designing of annual academic calendar; 
collection of educational statistics and Legislative business; 
implementation of Central/ Centrally sponsored schemes; 
organising in-service training programme; opening of new 
schools and funding for the construction of school' 
buildings; creation of new posts; fixation of teaching days/ 
holidays in schools; introduction of innovative programmes; 
conducting divisional/State level sports. curricular and 
extra-curricular activities; planning, evaluation and 
implementation of State Government/Central Government 
policies and programmes. 
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11.5 Issues Unresolved 


Issues which stand unresolved even today have been highlighted 
in the interview schedule filled in by educationists, National level 
awardee teachers, educational administrators and serving/retired 
teachers and also by the participants of various seminars 
organised by SCERT. These issues have also been highlighted in 
New Education Policy, 2000, Haryana. These are as under. 
Access 

Although it is a matter of great satisfaction that gross enrolment 
of children has crossed 9096 mark (private schools enrolment 
included) and accessibility of schools has improved considerably, 
yet many of the disadvantaged and weaker sections and physically 
and mentally challenged groups have largely remained outside 
the ambit of elementary education. In order to achieve 
universalisation of elementary education the needs of the special 
groups will have to be addressed. Any further progress in 
increasing the percentage of enrolment would necessarily demand 
that education is made accessible to these sections by making it 
more relevant and flexible as per their requirements. 

Gender Disparities 

Although the percentage of girls getting enrolled in the schools 
has gone up in the last three decades, yet the drop-out rate among 
them remains high. Special efforts need to be made to increase the 
access of girls to education. 

Quality and Excellence 


After having reached a satisfactory degree of universalisation of 
elementary education, the State is now concerned about the quality 
of education. Whereas the content of what is taught is important, 
equally important is the efficacy of the delivery system and the 
teaching technologies. Effective management of education to ensure 
optimum returns is, therefore, an area to be urgently addressed. 
Decentralised System of Educational Administration 

At this stage of development, the education agenda of the State 
requires a shift from quantity to quality, from mere transfer of 
information to enhancement of creativity and knowledge and 
development of relevant skills, from a centralised to a decentralised 
system of educational administration and from bureaucratic 
management to a participative decision-making process. The 
overall objective is to make education relevant to the emerging 
environment by way of encouraging socially and economically 
productive skills. 


NEU 2 
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Resource Generation for Education and Better Utilisation 
Availability of adequate finances is a crucial factor for the proper 
growth and development of education. The State of Haryana, since 
its inception, has had major obligations towards meeting basic needs 
of the people and development of infrastructure. As such, it has only 
been able to allocate up to 2.196 of the State GDP for education. A 
paradigm shift is required in the allocation of resources for education 
which should be ideally 696 of the GDP. Private initiative must play 
an equally important role in the field of education and they should 
go hand in hand in a participative manner. 

Development of Support Material 

For effective transaction of curricula it is envisaged that Audio- 
visual teaching material, modular and self-instructional material 
should be made available at the school level for use by the teachers 
and students. 

Planning at School Level 

The school should be a full-fledged entity with its own goals and 
plans. Consequently, institutional planning and management 
needs to be strengthened. 

Literacy and Alternative Schooling 

Removal of illiteracy is the first and the foremost requirement. 
Alternative schooling with local specific-based curricula, textbooks, 
teaching- learning material and effective evaluation system has to 
be promoted. 

System of Evaluation 

For effective student evaluation, comprehensive continuous 
evaluation should be introduced in the entire school education 
sector. The concept of CCE still remains an important agenda item 
of school reform. The resült is that education evaluation has laid 
over emphasis on information coverage and rote learning and has 
tended to ignore the application of remedial interventions in respect 
of various needy segments of the school populace. 
Vocationalisation of Senior Secondary Education 

Due to the absence of effective school industry linkages. low 
perceptions of the status of vocational education, non-availability 
of trained core teachers/instructors, the vocationalisation of senior 
secondary education has not reached the desired level of success. 
Aserious thought needs to be given to regenerate vocationalisation. 
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11.6 Framework for Improvement of Quality of School 
Education 


The National Council of Educational Research and Training has 
brought out the National Curriculum Framework for School 
Educationthat seeks to discover new and effective ways to educate 
children and bring about qualitative improvements in tune with 
the current requirements. It has been widely felt that even at the 
elementary level, the emphasis has to shift from access to quality 
and from inputs to outcomes. Considerable investments made in 
the educational sector over decades has created huge infrastructure 
in the form of school buildings. There has also been an effort for training 
of teachers through SCERT and DIETs. However, the situation in 
Government schools has actually deteriorated in terms of performance 
of students in examinations and the preference for private schools 
has increased. Studies have shown that the number of students 
opting for private school could be in the range of 2096. This has 
implications for social equity, if the standard of education in the 
Government schools is not improved. 

The results for Class X and Class XII in Government schools 
last year have not been up to the mark and it has caused serious 
concern to the State Government, especially because vast majority 
of students are not able to go to high priced private schools for getting 
quality education. The analysis carried out by SCERT indicates 
that the performance of Government schools has been poorer as 
compared to private schools and the performance of rural schools 
is worse than urban schools. 

Anumber of maladies afflict the school education system. There 
is shortage of staff in certain schools while a number of high and 
senior secondary schools are without Headmasters and Principals. 
This coupled with general indiscipline vitiates the atmosphere in 
the schools. While regular inspection to ensure attendance by 
teachers and students and concrete steps to fill up or rationalise 
vacant positions has been engaging the attention of Director of 
Secondary Education, a lot more needs to be done to systematically 
improve the delivery in schools. The following important areas need 


attention for a time bound programme for bringing improvement in 
the quality of teaching. See 


(i) Filling up of Vacant Positions and Rationalisation of 
Placements 


Some steps have already been taken by the Directorate to fill up 
vacant positions but prospective plan which takes into consideration 
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likely vacancies on account of superannuation has to be prepared 
and eligible officials have to be screened in advance for filling up 
vacancies as heads of middle, high and senior secondary schools. 
The Directorate must ensure that all vacancies are filled up within 
three months and list of officials is screened for filling up vacancies 
for the next one year. 

This exercise should be carried out each year in the month of 
April so that after December no school is left without a head. An 
assessment of vacancies of various categories of teachers should 
be made for the next one year within 30 days. Haryana Staff 
Selection Commission/Haryana Public Service Commission must 
ensure that vacancies notified to them are filled up in time. 

No transfer of teachers should be allowed, except on 
administrative grounds after August each year. 


(ii) Revamping the Appraisal System of Teachers 


The current system of writing of ACRS in respect of teachers 
including Headmasters, Principals and the Supervisory Officers 
viz. BEOs, SDEOs, Dy. DEOs and DEOs needs thorough 
overhauling. The appraisal system must distinguish those engaged 
in teaching from other categories of Government servants. The 
performance of teachers should be judged not only by pass 
percentage and subject-wise performance but should also reflect 
the efforts put in by teachers as indicated by number of 1* divisions 
and distinctions. The performance of Navodaya Vidyalaya where 
such an assessment is carried out in respect of every teacher is 
worth emulating. The maintenance of discipline in the classroom 
and in school, innovative methods adopted in delivery, etc. should 
have adequate weightage in assessment. It would also be worth 
considering the institutionalisation of the process by introduction 
of peer group assessment and student evaluation. 


(ii) Linking of Efficiency Bar and Promotions with 
Performance 


Any system which does not reward good work or does not punish 
poor performance cannot be expected to imbibe sense of 
responsibility and place premium on excellence. The routine 
manner in which efficiency bar is allowed to be cleared and 
promotions granted is inadequate to meet the challenge of 
improving performance. Innovative methodology needs to be 
evolved which clearly links performance in classroom with career 
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progression. The current practice of granting promotions with 7096 
good or better record does not encourage outstanding performance 
and, therefore, needs to be changed. Percentage weightage to 
gradation, therefore, needs to be put in place. 


(iv) Monitoring Academic Delivery 


New systems have been evolved and effectively put in practice in 
schools in India and abroad. Consequently these institutions have 
attained excellence not only in academic performance but also in 
overall development of children. Some of the institutional 
arrangements which have been found effective are appointment of 
academic heads of each discipline to work out an advance plan of 
academic delivery which is then regularly monitored through 
teachers logs. This not only helps the teachers in ensuring timely 
completion of syllabi but also enables the inspecting officers judge 
performance and seriousness in teaching. There is need also to 
evolve test papers and assignments, particularly for 9^ to 12% 
grades. This has become essential to improve the performance of 
students of Classes X and XII considering the criticality of these 
examinations in higher studies of students. This exercise should 
be entrusted to SCERT which should in turn consult experts in 
National Bodies as well as schools with outstanding performance 
and make recommendations within three months. 


(v) Training of Teachers 


Quality of delivery has a direct relationship with training of teachers 
and there is an uncomfortable feeling that enough is not being 
done in this area. Inspite of the number of institutions like DIETs 
and the National effort, improvement in teacher training remains 
largely unrealised. There is need to ensure regular training of all 
categories of teachers. It is equally important to have closer look 
at the content of in-service training material, methodology and 
training of the staff in training institutions. There is need also to 
create a specialised cadre of trainers who in turn need to be 
imparted intensive training, using State and National resources. 
A crucial factor would obviously be a clear policy of deploying 
trainer from the cadre of teachers. Such teachers should be 
selected through a careful process and should be given a minimum 
tenure of five years in the training institutions as well as additional 
incentive in terms of deputation allowance. Government of India 
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has been pressing for rational policy to be followed by the State 
Government. In this regard but enough has not been done so far. 
In this area also, SCERT should be entrusted with the task of 
giving recommendations for consideration by the State Government 
after consulting NCERT, NCTE, NIEPA, etc. The recommendations 
should be sent to the Government within a period of three months. 


(vi) Qualification of Teachers 


It is a matter of concern that we have permitted poor qualifications 
at the induction stage in a number of categories for example, the 
minimum qualification to JBT course is *2 with 5096. This needs 
to be changed immediately given the fact that after the 5” Pay 
Commission, handsome salaries are being paid to all categories of 
teachers. Minimum basic qualifications need revision and wherever 
lower qualifications are prescribed, an upward revision should be 
suggested with 55% or 60% marks. In addition a clear scheme of 
pre-induction training should be worked out so that proper 
orientation of teachers after fresh recruitment becomes part of the 
induction process. 

The selection process of teachers should be largely based on 
academic performance in qualifying examinations. 


(vii) Inspection of Schools 

Without adequate and proper monitoring no improvement is 
possible. The quality of inspections carried out by DEOs, SDEOs, 
BEOs, etc. needs a closer look. Inspection by headquarter officers 
and by other officers posted in the District viz. SDMs, ADCs and 
DCs should also be insisted upon. A pro-active role by the Director, 
Secondary Education and Director, Primary Education is essential 
to ensure meaningful, regular and effective inspections. 


(viii) Co-curricular and Extra Curricular Activities 


Several desperate efforts have been made in the past for 
introduction of extra curricular and co-curricular activities. A 
need for overall development of children in the Government 
schooling system has been voiced at various forums both at the 
National and State level. Recently Honourable Chief Minister has 
expressed that sports and discipline enhancing activities like NCC 
should form an integral part of education. It is depressing to note 
that school play grounds are empty and no serious effort is being 
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made for promoting sports by the school authorities. This is inspite 
of the fact that nobody questions the relevance of extra co- 
curricular activities in character building and development of 
overall personality of children. A detailed proposal should be 
prepared by the Directorate in this regard which should then be 
discussed for implementation from the current academic session 
itself. Activities like debates, declamation contests, essay writing 
competitions, quiz contest, subject-clubs, discussion groups, 
socially relevant service to community are some of the areas 
requiring incorporation in the school activities. 


(ix) Introduction of Modern Management Practices 


Given the size of the department, manpower deployment and the 
number of institutions as well as students, there is no esca pe from 
breaking away from the routine administrative practices of the 
past and introduction of new concept of inanagement. For this, 
computerisation of Directorates is urgently needed. Personal 
information system, computerised school information system, 
computerised result analysis and computerised financial 
administration should form part of an overall strategy for 
introduction of information technology as an enabling tool for better 
administration of education sector. The Director Secondary 
Education should work out details for a comprehensive information 
technology plan for the school segment of education department. 


(x) Regular Upgradation of Curriculum 


From Class VI to XII, by and large, NCERT curriculum is being 
followed. However, revision of curriculum /textbooks has not been 
carried out regularly. This along with monitoring of computer 
education project is an area of extreme importance not only having 
relevance today but as an on-going exercise so that changes are 
effected in curricula pro-actively. In this exercise an institutional 
arrangement already exists but suitable recasting of the directorate 
and coordination with Board of Secondary Education as well as 
NCERT/SCERT is required. Careful thought should be given in 
the Directorate and an effective methodology should be evolved. 


(xi) School Performance Index 


The current mantra for improving the quality of education is to 
strengthen the institutions for which micro planning is the accepted 
methodology. There, is therefore, a need to evolve a school 
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performance index which enables the Government, the community 
and the students to judge an institution. This would also be a 
way of putting community pressure on the institution for improving 
performance. 


(xii) Improvement of Physical Infrastructure 


The school buildings of high and senior secondary schools are in 
dire need of repairs. Funds available with the education 
department are not sufficient to meet this requirement. Alternative 
strategies to improve the infrastructure, its upkeep. provision of 
furniture, etc. have to be explored. It is also suggested that in view 
of shortage of funds, the scheme of upgradation of schools should 
be re-examined. One suggestion is to keep Science andCommerce 
discipline in limited schools. Another suggestion is to provide hostel 
facilities and superior infrastructure only at the sub-division/block 
headquarters. A third suggestion is to approach funding bodies 
like the World Bank with a comprehensive scheme for improving 
infrastructure. The various options need to be explored. 


(xiii) Delegation of Powers 

In order to make the system responsive and effective the current 
level of delegation should be scrutinised. It may be necessary to 
give powers to the Director/field functionaries to effect temporary 
transfers/deputation, etc. under certain circumstances so that 
teaching is not hampered in schools. 
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List of Respondents of Interview Schedule 


Dr V.B. Taneja, Retd. Director, SIE Haryana, Gurgaon, Parnami 
Bhawan, Shiv Puri, Gurgaon 


Shri Lal Chand, Retd. HES-I, 399 / 30, Dev Colony, Rohtak 
Shri Kirpal Singh, Retd. HES-I, 82, Sector 14, Rohtak 
Shri Suraj Lal, Retd. HES-I, Model Town, Rohtak 


Shri Jetha Nand, Retd. Headmaster working as Principal, Maru 
Mal, SSS, Gurgaon 


Shri S. Kant, Retd. Headmaster. Gurgaon 


Shri Roop Ram Yadav, Retd. HES-I, working as Principal, Century 
Model Public School, Dhamalwas (Rewari) 


Shri. P.D. Nagar, SDEO, Rewari f 

Shri Bhagar Singh Yadav, Retd. HES-I, 34-R, Model Town, Rewari 
Shri A.R. Huria, Retd. working in SIEMT, Bhiwani 

Shri R.P. Arora, Retd. HES-I, working in SIEMT, Bhiwani 

Smt Kanta Yadav, Sr. Spl., SCERT, Haryana, Gurgaon 


Shri Jagbir Singh, Retd. HES-I, 247/29, Ram Gopal Colony, 
Rohtak 


Shri M.G. Sharma, Retd. SDEO, Faridabad 

Shri R.C. Singal, HES-II, SIEMT, Bhiwani 

Shri D.P. Sharma, Retd. HES II, V and PO Chandu, Gurgaon 
Shri M.C. Bansal, Principal, GSSS, Faridabad NIT 

Shri Yashoda Verma, HES II, SCERT, Haryana, Gurgaon 
Shri P.C. Gandhi, Lecturer Economics, GSSS, Faridabad NIT 
Ms. Zarina Das, HES, Principal GSSS No. 5, Faridabad NIT 
Ms. Sushil Wadhawa, Dy. DEO, Faridabad 

Shri Munshi Ji, Principal, GSSS, Ballabgarh 


Shri P.N. Mongia, Retd. Principal, Swami Amar Dev Training 
Institute, Pataudi, Gurgaon 
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Shri C.B. Manchanda, Retd., 200/8, Eight Marla, Gurgaon 
Shri Desh Raj Sharma, Dy. DEO, Jhajjar 

Ms. Ravi Rekha Kapil, Dy. DEO, Rohtak 

Dr Jai Bhagwan, Principal, GSSS, Dadri Toye (Jhajjar) 

Shri R.S.Verma, Science Master, GSSS, Jhajjar 

Shri Munshi Singh, Lecturer Sanskrit, GGSSS, Rewari 

Ms. Sudha Jain Principal, GGSSS, Rewari 

Participants of Seminar : Heads of Govt. Schools of different 
Districts of Haryana 
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